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 ABSTRACT 
THE COMMON CHARACTERISTICS OF THE MENTORS OF 
NEW BELIEVERS IN JESUS IN ISRAEL 
by 
Efraim Goldstein 
 Jewish people in Israel are coming to faith in Jesus on a regular basis. In order for 
these new believers to find their places in congregations, they must receive proper care 
and concern. The role of mentors in the lives of these new believers will ensure their 
growth and stability.  
The research utilized a semi-structured interview protocol with a selected group 
of individuals who mentor new believers. The narratives that emerged from the 
interviews were studied and analyzed. The results fell into two categories: relational and 
functional characteristics. The relational characteristics were availability, relational 
approach, friendships, and long-term relationships and encouragement. The functional 
characteristics were small group approach, instruction of the Word of God, and 
encouragement of new believers. By understanding the characteristics of these mentors, 
others may be encouraged to follow their example. 
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CHAPTER 1 
PROBLEM 
Introduction 
 Mentoring is about two people coming together and forming a relationship where 
the more experienced person guides the novice to a new place in his or her life. In my life 
I was mentored and my life changed. As a twenty year old man, I visited my grandfather 
and ended up living with him. I was living a hippie lifestyle for several years, and I had 
recently come to faith in Jesus. I was essentially homeless, jobless, and pursuing a new 
spiritual direction. My grandfather lived alone at the time, and he opened his home to me. 
First, he took me to get a haircut, and then he helped me look for a job. An immigrant 
from Hungary, he was steeped in traditional values and at eighty-two years old not known 
for patience. Still, he took me under his wing and became a mentor and friend to me. 
 During the year we lived together, we taught each other many things, had many 
discussions, and argued about my faith in Jesus. During this time, he was able to reinforce 
many of the values and insights I had learned from him and my father during my 
formative years. Our relationship developed into more than is typical for that of a 
grandfather and grandchild. He shared from his experience, I shared from my youth, and 
he guided me on my voyage to adulthood. 
Mentoring is a relationship between two people. Usually one person is more 
seasoned or experienced, while the other person is a novice setting out on a journey. 
“When these people come together, there must be elements of purposefulness and 
predictability must be present in order for mentoring to occur” (Biehl xii). 
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The use of mentoring practices and principles are widespread in the fields of 
education, industry, the military and personal growth. Mentoring is not a new practice; 
but, a resurgence in its popularity has grown within the past twenty years (Biehl; Clinton 
and Stanley; Daloz; Johnson and Ridley; and Sellner). For centuries, mentoring 
constituted the main method of guiding people and passing on a legacy to the next 
generation. Gordon MacDonald, longtime pastor and author has this observation: 
“Mentoring was the chief learning method in the society of artisans where an apprentice 
spent years at the side of a craftsman learning not only the mechanics of a function, but 
the ‘way of life’ that surrounded it” (x). Many people are rediscovering mentoring as the 
means to reach their potential. 
 Whether in the business world or spiritual realm, leaders are recognizing the value 
of mentoring. In today’s highly technological societies, the need for a mentor’s 
involvement in the life of a new protégé is recognized as essential. 
This dissertation focused on a select group of mentors of new believers in Jesus in 
the Messianic Jewish community in Israel. The goal was to identify and observe the 
common characteristics of these mentors.  
Statement of Problem 
 The modern Messianic Jewish community in Israel has experienced considerable 
growth over the past sixty years. In the late 1960s until the mid 1970s, five hundred to 
seven hundred Messianic believers reportedly lived in Israel (Hansen and Skjott 24). Kai 
Kjaer Hansen and Bodil F. Skjott quote a local pastor in 1976, saying, “The total number 
of Hebrew Christians in Israel does not exceed the figure 1,000 and even that number 
seems to be somewhat exaggerated” (65). In order to confirm these figures, I contacted 
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several long-term residents who estimated the number of Messianic believers during this 
period in the range of five hundred to seven hundred. Avi, an elder at a Haifa 
congregation, (Avi); Alexander, an elder at a Jerusalem congregation and Moshe, a 
scholar in residence at a local settlement, all agreed with the estimate as stated 
[pseudonyms are used]. 
 Since 1976, the Messianic Jewish community in Israel has grown significantly. 
Hansen and Skjott report the number of Messianic believers in Israel in 1998 at five 
thousand to seven thousand individuals (59). Furthermore, the survey estimates fifty-three 
congregations and approximately seventy home groups (59). Local sources dispute these 
statistics as either too low or too high.  
The rapid growth of the Messianic Jewish body in Israel is not the problem. 
Instead, the problem facing the Messianic Jewish body in Israel is the need for new 
believers to be properly instructed and established in their faith in the Messiah. The 
pressures Messianic believers face are in addition to the pressures and concerns of society 
in general; the threat of wars, terrorism, and economic hardship. Mandatory conscription 
into the Israel Defense Forces for all Jewish men and women at the age of eighteen places 
a burden on all of the young people. The responsibility of military service weighs heavily 
on the concerns of eligible young people.  
Messianic believers face additional challenges because of their faith. Jewish 
communities’ around the world reject belief in Jesus as the messiah. The Jewish 
community does not recognize Christianity as having validity for Jewish people. Israeli 
society makes virtually no accommodation for Jews who believe in Jesus. Lack of 
acceptance by the larger community makes the transition into the Messianic faith an 
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arduous journey for the new believer. A new believer can find family and peer pressure 
difficult to deal with. 
 Historically, Judaism has been opposed toward Christianity and the Gospel. 
Jewish leaders rejected Jesus’ claim to be messiah almost from the start of Jesus’ ministry 
(Mark 2:6). He experienced a singular alienation from his countrymen throughout his 
ministry (Hagner 23). The antagonism was later transferred to the disciples of Jesus. 
 The Jewish community’s negative reaction to the Messianic movement has 
historic roots. Oskar Skarsaune, a Norwegian theologian a noted authority on early 
Messianic history sites the situation as having ancient roots “According to Acts, the 
Twelve were subject to harassment and arrest by the temple authorities in the early period 
of their preaching in Jerusalem (Acts 4:1-3; 517-18)” ( 75). Tension between the 
Messianic movement and the mainstream Jewish community continued to build.  
 The second Jewish revolt against the Romans in the second century (AD132-35) 
resulted in the final break between Jewish believers and the main community. That break 
occurred when spiritual leader Rabbi Akiva declared the Jewish general Bar Kochba to be 
Messiah. According to the Bar Kochba letters, reaction to the Messianic Jews who 
refused to join the revolt was severe (Skarsaune and Hvalvik 80).  
 Jewish believers could not accept Bar Kochba as Messiah and soon found 
themselves in an untenable situation. Standing firm in their faith in Jesus as the Messiah 
of Israel meant rejecting Bar Kochba. As a result, these Jewish believers were “ostracized 
by members of their cultural community and outnumbered by members of an alien culture 
in their faith community” (Tucker 45). The schism between Jewish believers and the 
mainstream Jewish community continued to deepen over the centuries.  
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Since those ancient days, The Jewish community has not recognized Christianity 
as valid for Jewish people. According to New Testament scholar Donald Hagner, “In this 
respect we have not moved much beyond the state of affairs that existed forward at the 
end of the first century” (23). In spite of the efforts of scholars like Hagner the status quo 
concerning Jesus persist in the Jewish community. 
Philip Roth, a popular Jewish novelist, refers to Jewish unbelief as a 
distinguishing feature:  
There does not seem to me a complex of values or aspirations or beliefs 
that continue to connect one Jew to another in our country, but rather an 
ancient and powerful disbelief, which, if it is not fashionable or wise to 
assert in public, is no less powerful for being underground: that is, the 
rejection of the myth of Jesus as Christ. (Kac 45) 
 
Roth identifies Jewish rejection of Jesus as a unifying thread that ties Jewish people 
together. In fact, rejection of Jesus as Messiah represents one of the few unifying 
assumptions across the wide spectrum of the Jewish community. 
The tension between Judaism and Christianity for the past two thousand years has 
come from both sides. A particularly vitriolic form of anti-Semitism made the situation 
worse. James Parkes, a British clergyman and author describes the situation, “It is not 
Christian doctrine which has been the main external influence in the Jewish life of the last 
fifteen hundred years, but the Christian Church” (33). Parkes portrays the Church as the 
protagonist in regard to the Jewish people. The antagonism Jewish communities 
experienced from main bodies of Christianity hindered any positive understanding they 
might otherwise have had concerning Jesus.  
Nonetheless, during the past one hundred years certain academic and liberal 
streams of Judaism have shown a renewed interest in Jesus as a historical figure. 
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According to Donald Hagner, “This new climate of our modern era has brought about 
something that hitherto was virtually impossible: the constructive study of Jesus by 
Jewish scholars” (24). Many of these scholars have been Israelis. This openness has 
created some degree of acceptance in Israel for Messianic Jews.  
Still, the status of Messianic Jews in Israel remains the same. They are vulnerable 
to forms of discrimination and persecution; attacks against Messianic Jews by extreme 
religious elements in the Jewish community have increased in recent years. In March 
2008, a bomb was planted in the home of a Messianic Jewish pastor in the West Bank 
town of Ariel. The bomb exploded and caused severe wounds to the fourteen year old son 
of the Ortiz family. After two years of investigation in October 2009, the Israeli police 
arrested a man and charged him with the crime (Ynet Online news). Although this level 
of physical persecution is atypical, it reveals a stratum of society violently opposed to the 
growth of the Messianic community in Israel.  
New believers in Jesus remain on the periphery of a society that characterizes 
itself as non-Christian. As a result, new believers need mentoring relationships to 
strengthen and equip them in order to embrace the challenges they face in their new faith. 
Integrating Messianic faith into the demands of daily life continues to be a daunting task 
for Messianic Jews.  
   
Purpose  
The purpose of the study was to identify the common characteristics of mentors of 
new believers within the Messianic Jewish community in Israel. The qualitative research 
refined the characteristics of those practicing mentors studied in Israel.  
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Research Question 
 The following research question guided the research project: What are the 
common characteristics of those mentoring new believers? 
Definitions of Terms 
 For the purpose of this dissertation, certain terms used required definition and 
clarification.  
Mentor/Mentoring  
Finding a suitable definition for, or understanding of, the word mentor proved a 
challenge. Howard Hendricks and William Hendricks brought clarity to the issue when 
they observed, “[T]he term mentor [original emphasis] is not a ‘pure’ term at all, but a 
metaphor, a figure of speech which describes someone in a certain type of relationship” 
(157). The challenge comes not in defining the term; rather, describing how the term is 
used. 
The word mentor has no accurate counterpart in modern Hebrew, nor does it 
appear in the text of the Greek New Testament or the Septuagint. However, the Bible 
provides many examples of mentoring and describes their actions in ancient times.  
 Adding a secular perspective, educator Laurent A. Daloz describes the role of a 
mentor as that of a guide: “They lead us along the journey of our lives. We trust them 
because they have been there before” (18). Mentors do not dispense information only; 
rather, they are involved with the lives of people they mentor, and they provide direction 
for their lives.  
 In Chapter 2, a review of the relevant literature concerning the definition of 
mentor reveals that key elements of mentoring include trustworthiness, relationship, and 
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purpose. I developed the following definition: Mentors are persons who are invited to 
come alongside other individuals on the basis of their character and experience for the 
purpose of providing guidance and instruction in those person’s lives or careers.  
Messianic Jews 
Messianic Jews are people of Jewish heritage who believe that Jesus is the 
Messiah and the Son of God. Further, they believe that salvation and forgiveness of sins 
comes only through faith in Jesus. As people of Jewish ancestry, they are Jews who 
profess doctrinal beliefs commonly considered Christian.  
 In contemporary Israel, the preferred name for Jews who believe in Jesus is 
Messianic Jews or in Hebrew, Yehudim Mesachim םיחישמ םידוהי- . They are Jews who 
believe in Jesus and are part of the Israeli Messianic congregational movement. 
Messianic Congregation 
 The Messianic congregation in Israel is the community of Jews and Gentiles that 
shares a common faith in Jesus and worships together on a weekly basis.  
 Hansen and Skjott provide a more concise definition of the term: “A Messianic 
congregation is a congregation whose goals is to meet the spiritual needs of Jewish 
believers in Jesus, but not at the expense of excluding non-Jewish people from their 
fellowship” (18). In Israel, Messianic Jews typically call their place of worship a 
Messianic congregation rather than a church.  
New Believers 
 Messianic Jews in Israel use the Hebrew the word mamin ןימאמ- , or believer, to 
describe both Jewish and gentile followers of Jesus. Messianic Jews often avoid the term 
Christian because in Jewish culture, the term formally means a person is a non-Jew.   
Goldstein 9 
 
 The term new believer refers to people who have accepted Jesus as the Messiah 
for the first time within the past year. According to Romans 10:9-10 a profession of faith 
is required:  
That if you confess with your mouth, “Jesus is Lord,” and believe in your 
heart that God raised him from the dead, you will be saved. For it is with 
your heart that you believe and are justified, and it is with your mouth that 
you confess and are saved. (NIV) 
 
For the purpose of this study a person who had previously professed Jesus as the Messiah 
but significantly lapsed from the faith for a year or more may be considered a new 
believer. Also, teenagers are included in the category of new believers because their faith 
needs to mature. The maturation process is discipleship and uses mentors to assist them. 
Discipleship 
 The term discipleship is understood in broad terms and applies to many different 
disciplines and areas of study (Coppedge 15). For the purpose of this study, discipleship 
occurs strictly in a Christian context. Discipleship of new believers in Jesus involves 
helping novices understand the process by which they can grow toward maturity in their 
faith. According to Allan Coppedge, a professor of theology at Asbury Theological 
Seminary, discipleship is a methodology that enables new believers to grow deeper in 
their faith and commitment (15).  
 The discipleship process requires new believers to live in accordance with the 
characteristics of Christ and his teachings (Wilkins 324). For a new believer to understand 
the teachings of Jesus and the nature of godly living, the process begins with instruction 
and the example of mature believers.  
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Context 
 The study was conducted in Israel and focused on the Messianic Jewish 
community. Messianic Jews are those Israelis who believe that Jesus is the promised 
Messiah of Israel and are of Jewish heritage.  
 Few in number, Messianic Jewish believers are considered a marginal group. In 
the 2008 Borough Park Symposium on Messianic Judaism, Barry Rubin gave his 
perspective on the size of the movement: 
According to the latest census, there are approximately 6.6 billion people 
in the world. Of that number, only 13 million are Jews and that’s only two 
tenths of one percent of the world’s population (.002). For the sake of 
discussion, if we assume that Jews in Messianic congregations and 
churches total 100,000, we are only .007 of the Jewish people or .000015 
of the world’s population” (Rubin 4). 
 
The Messianic Jewish community might be marginal but not insignificant. Recent Google 
searches for the term Messianic Jews in Hebrew (םיחישמ םידוהי) revealed over 64,000 
results. The same search in English had 409,000 results (Google Messianic Jews). 
Messianic Jews is a topic that has significance.   
 Messianic Jews strive to be self-sufficient and self-expressive in their forms of 
worship and practice (Hansen and Skjott 41). They are an autonomous body and not 
formally bound to any international denominations or groups. However, many 
congregations have associations and affiliations with various denominations and 
organizations. 
At the core of the Messianic Jewish faith is the belief that Jesus is the promised 
Messiah according to the Scriptures. Jesus is the Lord and Savior who died for the sins of 
the world and all people need to accept him (John 3:16-17). Salvation leads to a new life 
and a correct relationship with God the Father.  
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Messianic Jews hold to traditional evangelical doctrine. The modern Messianic 
movement is immersed in much discussion and controversy concerning doctrine and 
theology within Israel and the Diaspora. Richard Harvey, a lecturer at All Nations Bible 
School in England, asserts that Messianic Jewish theology draws from both Jewish and 
Christian theological traditions, “[and] it is in the process of articulation of its own 
position” (265). Messianic Jews draw from rich and complicated sources for beliefs and 
practices. Worship forms and congregational practices vary considerably from 
congregation to congregation, with a unique blending of traditional Jewish worship forms 
and Western evangelical worship styles. 
Harvey identifies various issues of concern for Messianic congregations in Israel, 
such as, “Jewish identity, survival of the Jewish people, the question of Israel, and the 
coming of the Messiah” (265). Messianic believers do their part to maintain a 
conventional Israeli lifestyle. Their men and women carry out compulsory military 
service, pay taxes, and work alongside the rest of society. Their testimony of faith in 
Jesus is evident in the lives they lead, which are ones of modesty, faith and commitment 
to the Scriptures (both Old and New Testaments).  
Methodology 
 The study used a preliminary questionnaire and semi-structured interview protocol. 
The narrative nature of the interviews enabled me to examine the participants’ and follow 
their development as mentors.  
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Participants 
 The study group was a select group who personally were discipling new believers 
during the past two years. Gender was not a qualifying factor since both men and women 
were included. 
 I did not require participants to be serving in formal ministry positions or roles, 
although I preferred that participants had practiced discipleship in a congregational or 
ministry context. In a ministry structure a degree of accountability is usually required of 
the mentor/disciple and that made the research more reliable. 
Instrumentation 
 I used a preliminary questionnaire and researcher-developed, semi-structured 
interview. I reviewed and discussed the research question with my local research review 
committee in order to verify its usefulness. 
Data Collection  
 The data was gathered from the preliminary questionnaire and semi-structured 
interviews. The pre-interview questionnaires were given to the subjects prior to the 
interview in order to obtain background information. Then semi-structured interviews 
were conducted in person, digitally recorded, and then transcribed. 
Data Analysis 
 Qualitative methods of analysis were employed for the semi-structured  
interviews. A third party transcribed the interviews verbatim. The basic transcription was 
reviewed using “analytic induction” (Riessman 57) to see which patterns, ideas, and 
narratives would emerge.  
Goldstein 13 
 
 The participants told their stories of mentoring and being mentored. According to 
researcher Carol Bailey, “The stories that result from the analysis are firmly grounded in 
the data” (162). These narratives were gathered and then analyzed for content.  
Delimitations and Generalizability 
 The area of study was limited to mentors of new believers. The mentors had have 
been actively involved in mentoring within the past two years.  
 The research was designed to disclose reliable information regarding the 
characteristics of those mentors of new believers. Based on the literature review and the 
characteristics of mentors a basis for generalizability was established (Bailey 183).  
Incarnation Theology and Mentoring 
 Establishing a theological basis for mentoring is vital for understanding the 
importance of mentoring in the life of a new believer in Jesus. Jesus’ Incarnation as 
Messiah offers this theological connection. The Incarnation of the Messiah was the act of 
God that sent Jesus as a man into the world. By sending the Messiah as a man to live 
among humanity, God established a renewed relationship with his creation.  
  God intended the Incarnation to restore creation to the divine intention. Henry C. 
Thiessen, a notable evangelical theologian in the twentieth century, lists seven reasons for 
the Incarnation: 
1. To Confirm God’s Promises 
2. To Reveal the Father 
3. To Become a Faithful High Priest 
4. To Put Away Sin 
5. To Destroy the Works of the Devil 
6. To Give Us an Example of a Holy Life 
7. To Prepare for the Second Advent: (289-94) 
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These reasons offer a synopsis of the person and work of the Messiah Jesus. However, 
Thiessen’s sixth reason, “To Give Us an Example of a Holy Life” (293) provides a key 
for godly living. The Incarnation provides humanity with the clearest example of godly 
living. The presence of Jesus is intended to inspire humanity, “the most powerful 
incentive to holiness is not precept, but example, especially the example of one with 
whom we associate closely” (293). By providing a living and abiding example a new 
standard for humanity is established. Following in the Messiah’s example of kindness to 
others and unmerited favor is a motive for living. 
The example Jesus provided through his life is profound. The basis of this 
example is in God’s desire to identify with humanity. Warren Wiersbe eloquently 
expresses the marvel of the Incarnation: 
In sending his son to earth, God caused eternity to invade time. This was 
not a temporary visit; when Jesus came, he wedded dust and deity—time 
and eternity into one. The eternal Word was made human flesh, and that 
union will last forever. As the perfect man here on earth, Jesus Christ 
showed us what it is like to live by the eternal. (74) 
 
The Creator’s expression of love for his creation is a constant reminder to humanity that 
there is hope and purpose in life. He sent his Son to earth to live among the struggles and 
strife of a world in turmoil. By identifying with the sins of the world, Jesus then could 
take away the condemnation resulting from sin. Jesus came to earth in order to fulfill his 
role of Messiah and Savior.  
 The Incarnation of Jesus is the supreme example that God is with us—Immanuel— 
לאונמע (Isa. 7:14). The significance of the name is in the fulfillment of the promise of 
God: “[T]he name Immanuel gives expression to the truth God had expressed in various 
ways to his covenant people. He would be with the people” (Theological Word Book of 
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Old Testament 677). God with humanity is the reality of his empathy, love, and 
understanding.  
The Incarnation, the affirmation that “God was in Christ, reconciling the world 
unto himself,” serves as the “entry point” for Christian belief (Gill 1009). In the 
Incarnation God revealed himself through a historical person—a person whom as John 
emphasizes, could be seen with eyes, hear with ears, and touch by hands (1 John 1:1-3). 
Stephen Seamands, a professor of Practical Theology at Asbury Theological Seminary 
captures the essence of Jesus coming in human form: “He came to humankind in an 
embodied form, the form best suited to human comprehension” (E-mail 21 June 2009). 
The very nature of a human form made Jesus vulnerable.  
As a man, Jesus maintained his full deity alongside his complete humanity. J. I. 
Packer asserts that everything Jesus endured, including his sufferings on the cross, was in 
the unity of the divine-human person (109). Through the body of his son, God opened a 
path to humanity. As Lord, he could come alongside his creation to commune with them.  
Jesus’ was vulnerable from his birth until his anguish on the cross. His messianic 
calling required that he be despised, rejected, a man of sorrows, and acquainted with grief 
(Isa. 53:3). His first act of vulnerability was his birth as a helpless infant. Luke 2:7 offers 
details of his birth that were common to all people. Commenting on this passage, 
Sherwood G. Lingenfelter and Marvin K. Meyers state, “He was an infant, born into a 
humble family in a conquered and subjugated land” (16). The conditions surrounding the 
birth and life of Jesus are important elements in his identifying with humanity  
Goldstein 16 
 
In his Incarnation, Jesus took a vulnerable and despised place alongside men and 
women. According to Ted W. Engstrom, Jesus’ vulnerability situates him as the Supreme 
Mentor:  
The Supreme Mentor did not hesitate to make Himself vulnerable. A 
leader who tries to integrate the values of the Kingdom of God will almost 
certainly be viewed as weak. A leader’s natural temptation to react against 
this accusation is enormous. But look objectively at the person of Jesus 
and you will not be able to conclude that he was weak. (158) 
 
Throughout Jesus’ life and ministry, he demonstrated a constant awareness and closeness 
to all humankind. Furthermore, Jesus’ words and actions demonstrated his affinity to all 
people and his empathy with the burdens of every person. 
 After decades of ministering among Hindu, Buddhist, and Muslim persons, 
missionary statesman A. E. Stanley Jones describes the powerful example the Messiah 
displayed in his Incarnation: 
He did not discourse on the sacredness of motherhood—he suckled as a 
babe at his mother’s breast and that scene has forever consecrated 
motherhood.… 
He did not discourse on the dignity of labor—he worked at a carpenter’s 
bench and his hands were hard with the toil of making yokes and plows, 
and this forever makes the toil of the hands honorable.… 
He did not paint in glowing colors the beauties of friendship and the need 
for human sympathy—he wept at the grave of a friend. (27-28) 
 
Jesus identification with and participation in the human experience constituted an 
essential part of his Incarnation. He experienced all that people experience, and he 
endured suffering common throughout humankind. 
Ministry emanates from the Incarnation of Jesus. Ministry starts with the example 
of his love for all creation, since Jesus exhibited openness and vulnerability in all of his 
relationships. His life served as an example on how people are to care for others.  
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Through the Incarnation, God reached down to needy creation. From the human 
perspective, the Incarnation shows how Jesus lived the human experience to the fullest 
and remained holy. God created humankind in God’s image (Gen. 1:26). Seamands 
describes the experience, “By becoming fully human, he also reveals what human beings 
[original emphasis], according to God’s original design and intention, and are meant to 
be” ( E-mail 5 December 2009). To minister effectively to other people requires 
identifying with them and entering into their lives just as the Messiah did. 
Following the example of Jesus means putting aside personal issues and concerns, 
If we are to follow the example of Christ, we must aim at incarnation. Jesus said, “If 
anyone would come after me, he must deny himself” (Matt.16:24). Identifying with Jesus 
means putting him first and that is the start of incarnational life. Divesting ones self of 
aspects of culture, lifestyles, and comfort that would keep a person separate and apart 
from Jesus. 
Incarnational theology is not a new concept, although use of the term has become 
popular in recent years. The Wisconsin Evangelical Lutheran Synod describes 
incarnational theology in the following manner:  
Incarnational theology is the emphasis on faith in action. Like many 
theological terms it can be understood correctly and incorrectly. The 
correct understanding is to look at the incarnation of Christ (God 
becoming man to save us) and to then imitate the mission of Christ, 
namely expressing concern for lives and souls (Mark 8:36; 1 Peter 2:21). It 
is the laudable translating of Christian faith into works (James 2:14ff). 
(“Incarnation Theology”) 
 
Incarnational theology finds its application in the lives of Jesus’ followers.  
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 Believers in Jesus must follow his example (Phil. 2:4). Benjamin B. Warfield, a 
theologian, professor and preacher, expresses the commitment necessary to walk in the 
way of the Messiah:  
  If we would follow Christ, we must, every one of us, not in pride but in  
  humility, yet not in lowness but in lowliness, not degrade ourselves but  
  forget ourselves, and seek every man not his own things, but those of  
  others. (Warfield 571).  
 
Following Jesus is a new way of life and new sense of self-worth. 
The Incarnation of the Messiah’s signified God’s great care for humanity (John 
3:16), and because of this great love followers of Jesus must respond to others in love. A 
high regard for humanity is the consequence of the Incarnation. Accepting all that God 
has done for humanity makes a true follower more aware and sensitive to the importance 
of other people. 
Thomas Merton, a Trappist monk and social activist, spells out this connection 
between the Incarnation and affected lives:  
If the Word of God assumed a human nature and became a man, in all 
things like other men except sin, if he gave his life to unite the human race 
to God in his Mystical Body, then surely there must be an authentic 
humanism which is not only acceptable to Christians but is essential to the 
Christian mystery itself.… The salvation of man does not mean that he 
must divest himself of all that is human: that he must discard his reason, 
his love of beauty, his desire for friendship, his need for human affection, 
his reliance on protection, order, and justice in society, his need to work 
and eat and sleep. A Christianity that despises these fundamental needs of 
man is not truly worthy of the name. (99-100) 
 
The body of the Messiah is to express the likeness of the Messiah. Being like Jesus makes 
people more like God. As people are more godlike, they become more fulfilled in their 
humanity.  
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 Christlikeness is the calling of the missional church. Michael Frost and Alan 
Hirsch describe five key features describing the missional church: 
• Incarnational mission will mean that in reaching a people group we 
will need to identify with them in all ways possible without 
compromising the truth of the gospel itself. 
• Incarnational mission implies a real and abiding [original emphasis] 
incarnational presence among a group of people. 
• In terms of its missional stance in relation to context, incarnational 
mission implies a sending impulse.  
• Incarnational mission means that people will get to experience Jesus on 
the inside of their culture. (36-40) 
 
These distinctives are found in the true followers of the Messiah. As such, followers of 
Jesus should care for others and relate with people society otherwise might ignore. His 
followers should stoop down to those persons who need a special hand. 
 The foundation of mentoring emerges from the Incarnation, for it involves 
identifying with and entering into the lives of people. Drawing close to people and caring 
for them is fundamental to the mentoring relationship. A mentor is challenged to commit 
to other people as much as Jesus did. Also to be open and honest with his/her mentorees 
piercing the veil of shallowness that often characterizes such relationships. 
To meet these challenges, the incarnate Messiah provides his followers with more 
than a pattern to emulate. Jesus promises that his presence will be enduring in the Holy 
Spirit who will come to abide with his followers (John 14:16, 26; 15:26; 16:7-11, 13-14). 
With the Holy Spirit’s presence, believers are able to strive for a deeper walk with God 
and to build meaningful relationships with each other.  
Overview  
Chapter 2 consists of a review of selected literature pertinent to the study. This 
review included an examination of the pertinent literature relating to the nature of 
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mentoring and the character of a mentor. Biblical examples of mentoring were brought 
into consideration, including a study of Jesus’ mentoring practices. Also included is a 
literature review of the methodology and instrumentation that studies practices of 
qualitative research and analysis.  
Chapter 3 explains the research project including the methodology and 
instrumentation. Chapter 4 presents the research instruments, the data collected, and its 
interpretation. Chapter 5 concludes the study with a summary of the success of the 
program, conclusions, and implications of the findings. 
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CHAPTER 2 
LITERATURE 
Introduction 
The role of the mentor originated in ancient Greek mythology, in the writings of 
Homer. The fictional teacher-guides have had a place in the practice and imaginations of 
people ever since. Perhaps the most expressive example is the mentor in Dante’s, Divine 
Comedy. In this story, the poet Virgil appeared as Dante’s Mentor Supreme. Virgil guided 
Dante by engendering trust, issuing a challenge, providing encouragement, and offering a 
vision for the journey (Alighieri 27).  
Daloz, an authority on adult mentoring, uses the role of Virgil in Dante’s life as a 
model or standard for a mentor in the life of a protégé (31). Dante, an Everyman 
successfully reached his goal and his potential with his mentor’s assistance and aid. 
Everyone on a journey can benefit from having a guide helping them to keep on the path 
on the way to their destination. 
The subject of mentoring has generated a tremendous amount of interest during 
the past twenty years. In the last forty years, the number of dissertation abstracts written 
on the subject of mentoring went from “virtually nonexistent” in 1970, to hundreds each 
year in the 1980s (Biehl 12). The past two decades have seen the practice of mentoring 
grow from being an almost antiquated practice to one well accepted. A survey of 
professional journals revealed that many fields now recommend mentoring as part of the 
training and maintaining of the professionals. However, the resurgent popularity of 
mentoring has brought about some confusion regarding what precisely constitutes a 
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mentoring relationship. Nicholas Nigro, an author and teacher of mentoring in the 
workplace, emphasizes the value of mentoring: 
Coaching and mentoring are not mushy managerial styles based on 
cheerleading. They are action—orientated approaches to managing 
employee performance. They take the tested managerial model of plan, do, 
check, act, and raise it to a higher level by focusing on maximizing 
individual productivity. (9) 
 
Intense activity, purpose and involvement are required for effective mentoring 
relationships. Mentoring is not a casual matter with easily obtainable objectives. In order 
to reach any goal, clearly defined objectives are necessary. 
The study set out to define the characteristics common to mentors. To achieve this 
goal a study of the literature concerning the purposes, functions and characteristics of a 
mentor was examined.  
Accordingly, this review of the literature began with an examination of mentoring 
practices. Next, the second section examines characteristics of a mentor. The third section 
describes various mentoring relationships found in the Bible, and the fourth section 
examines Jesus as the master mentor. The final section examines the literature regarding 
methodology and instrumentation as it applies to qualitative research.  
Mentoring 
 Confusion surrounds the subject of mentoring. In order to bring clarity the 
practice of mentoring need to be examined and an appropriate definition applied. 
Purpose of Mentoring  
 Discerning the purpose of mentoring is necessary in order to define mentoring. 
For the sake of clarity, the terms mentoring and a mentor are distinct. Mentoring is the 
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process, while a mentor is the agent who enables the process. For uniformity’s sake, the 
person mentored usually is described as the mentoree. 
Cy Leise, a psychologist who has written extensively on mentoring and 
developmental relationships, describes “effective mentoring as facilitating the movement 
of a mentee [mentoree] from unclear development goals to independence in self-growth” 
(477). This description is versatile because it can be applied in many different areas of 
practice including faith. 
Adding further to the understanding of mentoring, Brad Johnson, an associate 
professor of psychology at the U. S. Naval Academy states that mentoring is “a 
developmental relationship, that permits mentors to become invested in the career 
progression and development of the protégé and often provides essential functions such as 
counsel, challenge and support” (Johnson and Andersen 27). Brad W. Johnson and Gene 
Anderson’s primary reference to mentoring is in the context of a U. S. naval education 
program. However, their insights are valid in a broader and more general context, and 
they have a firm grasp of the value of mentoring.  
For mentoring to be effective, it always must be purposeful. According to D. V. 
Jeste, E. W. Twamley, V. Cardenas, B. Lebowitz, and C. F. Reynolds in an article in the 
American Journal of Public Health from March 2009, “[g]ood mentoring is difficult to 
achieve in a context that does not prioritize it, but there is much that training institutions 
can do to promote effective mentorship” (5). The good intentions of a particular 
institution are not adequate to ensure that a mentoring program will succeed.  
Engstrom understands that mentoring provides modeling, close supervision on 
special projects, and individualized help in many areas such as discipline, encouragement, 
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correction, confrontation, and a calling to accountability (4). Adding accountability and 
encouragement to the equation makes the mentor/mentoree interaction more personal. 
Mentoring at its deepest level can help change the life of the mentoree and even 
the mentor. In an article in the CCAR Journal of Reform Judaism, Rabbi Sheldon 
Zimmerman develops a more profound understanding of mentoring when he said: 
[T]he mentoring process encompasses both the change in behavior and the 
soul of the person mentored, and, through interpersonal dialogue, impacts 
those who mentor. Mentors must be open to the one who sits with them 
and into whose life they can now enter. (25)  
 
A mentor enters into a contract with a mentoree and the implication of the relationship 
can be enduring. Change in the life of the mentoree is the goal of mentoring.  
In the American Reform Jewish movement, each newly ordained rabbi is paired 
with a mentor. Zimmerman states that the interaction between the mentor and the rabbinic 
apprentice is not a superficial relationship and, “through study, conversation, tears and 
laughter the mentors’ role as judge and evaluator is expanded” (26). The expectations and 
achievements of a well-founded mentoring relationship can have significant impact on the 
lives of the mentorees. 
A complete mentoring project blends different factors. Norman H. Cohen, a noted 
educator and consultant in business and government, describes the mentor’s role as based 
on a synthesis of mentoring behaviors that adult-education specialists consider essential 
for the development of meaningful mentor/mentee [mentoree] relationships (25). He 
gives two primary goals of a mentoring relationship: 
1. Facilitating productive interactions in their evolving relationships with 
mentees  
2. Integrating and balancing the components of the interpersonal 
relationship. (25) 
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In order to meet these goals, Cohen gives six distinct categories of behavior. His model is 
entitled, “The Complete Mentor Role Behavioral Categories” (see Table 1). 
 
 
 
Table 1. The Complete Mentor Role Behavioral Categories 
Mentor Behaviors Key Point Description of Behavior 
1. Relationship Trust ? Shares and reflects on experiences 
? Listens emphatically 
? Understands and accepts 
2. Information Advice ? Offers facts about career, education plans, 
progress 
? Comments about use of information 
? Exhibits tailored, accurate, and sufficient 
knowledge 
3. Facilitative Alternatives ? Explores interests, abilities, ideas, beliefs 
? Provides other views/ attainable goals 
? Shares personal decisions about career, 
training, education 
4. Confrontative Challenge ? Shows respect for decisions, actions, career 
? Shares insights into counterproductive 
strategies and behavior 
? Evaluates need and capacity to change 
5. Mentor model Motivation ? Discloses life experience as role model 
? Personalizes and enriches relationship 
? Takes risks: Overcomes difficulties in 
education and career 
6. Employee vision Initiative ? Thinks critically about career future 
? Considers personal/professional potential  
? Initiates change: Negotiates transitions 
Source: Cohen 28. 
 
By describing the behaviors a mentor must demonstrate, Cohen clarifies the 
purpose and function of mentoring. These descriptive behaviors aid in developing an 
overview of the activities of a mentor. The matrix of behaviors listed will fit into almost 
any mentor/mentoree relationship and clearly describes what a mentor should be doing.  
All of the characteristics described can occur simultaneously during the process of 
mentoring. However, the relationship and the ensuing trust engendered between the 
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mentor and the mentoree is foundational. When trust is established other good behaviors 
can flourish. 
When trust is established the mentor can be more assertive in addressing problems 
(Daloz 123). Without trust, challenging improper behavior can be perceived as 
destructive negative criticism. Words intended as constructive advice is received as 
harmful criticism. 
Cohen’s model is useful in a Christian discipleship relationship. The mentor 
behaviors he describes provide a guideline for a mentor to follow as a checklist of actions. 
The description of behavior provides general structure for activities of a biblical and 
spiritual context.  
Individuals needing mentoring live and function in a wide variety of situations and 
environments. Often times they are isolated either geographically or professionally. The 
International Journal of Therapy and Rehabilitation explores mentoring as a remedy for 
professional isolation. The experts contend, “[M]entoring has been promoted as a means 
to overcoming professional isolation and a way to provide clinical support for health-care 
workers” (Stewart and Carpenter 199). Mentoring is adaptable to many different 
circumstances because it is relational and flexible. 
Susan Stewart and Christine Carpenter recommend electronic mentoring as a key 
element in the mentoring equation. They studied geographically isolated health-care 
workers. Demonstrating that they can benefit from a more integrated professional 
community by taking advantage of electronic modes of communication, although a new 
way of interaction presents some challenges to the traditional views involving a 
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mentor/mentoree dyad (201). Remote methods of communication represent one way in 
which mentors can provide the input into the lives of their mentorees. 
In summary, mentoring must be purposeful from its inception. Mentoring 
facilitates productive interaction between the mentor and mentoree, thus enabling the 
latter to grow and develop. Mentoring helps an individual in a professional context to 
overcome isolation and be a part of a dynamic community. All mentoring relationships 
have the potential to change the life of the mentoree.  
Role of Mentoring  
Proper mentoring practices can accomplish much good. George T. Smith, an 
educator at Hope College understands the broader impact of mentoring: “The genius of 
good mentoring is the capacity to bring hope and encouragement, believing in people so 
that they can learn, grow, and embrace all that they are called to be” (Smith 137). The 
impact of mentoring cannot be minimized. 
The range of roles a mentor can fulfill in the life of a mentoree are extensive and 
includes trusted guide, teacher, sponsor, advisor, host, counselor, supporter, patron, parent, 
protector, promoter, trainer, role model, talent developer, confidant, trusted colleague, 
supervisor, encourager, champion, and leader-coach (Levinson; Johnson and Wilson).  
According to Daniel J. Levinson, the role of mentoring is limited when described 
in terms of function and role. Levinson states, “Mentoring is defined not in terms of 
formal roles but in terms of the character of the relationship and the function it serves... 
We have to examine a relationship closely to discover the amount and kind of mentoring 
it provides” (98). Keeping the dynamic between relationship and function is challenging 
at all phases of a mentoring relationship.  
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The mentor’s role is multifaceted and has varying functions. Mentors often are 
placed in tension between the people they are mentoring and the authorities to whom they 
are responsible. Lily Orland-Barak, an Israeli educator and researcher expresses the role 
of mentor as functioning in a tension:  
[M]entors often position themselves as “jugglers” in relation to the 
different “authorities” to which they are accountable in their work 
(inspectors, project leaders, teachers and principals). Their constant 
juggling creates conflicts and dilemmas of loyalty and accountability, 
positioning mentors as vulnerable and creating the need to share these 
conflicts with other fellow mentors in an atmosphere of trust and support. 
(17) 
 
In order to deal with these kinds of pressures, mentors need a clear sense of their role and 
purpose. Essential is a balanced understanding between the authorities to whom they are 
accountable and the mentorees whom they serve.  
A mentor must be versatile in order to meet the needs of a mentoree. The 
challenge is to put these roles into a framework that provides structure and understanding. 
J. Robert Clinton and Paul Stanley provide a framework for evaluating mentoring 
relationships and describe the seven types of mentoring relationships. (see Table 2) 
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Table 2. Major Thrusts of Mentoring Types 
Mentoring Type/Function Central Thrust of Empowerment 
Intensive  
1. Discipler Enablement in basics of following Christ 
2. Spiritual guide Accountability, direction and insight for questions, commitments, and decisions affecting spirituality and maturity. 
3. Coach Motivation, skills, and applications needed to meet a task, a challenge. 
Occasional  
4. Counselor Timely advice and correct perspective on viewing self, others, circumstances, and ministry. 
5. Teacher Knowledge and understanding on particular subject. 
6. Sponsor Career guidance and protection as leader moves within an organization 
Passive  
7. Model  
Contemporary A living, personal model for life, ministry or profession who is not only an example, but also inspires emulation. 
Historical A past life that teaches dynamic principles and values for life, ministry and/ or profession. 
Source: Clinton and Stanley 42. 
 
According to this model, three characteristics describe the status of the 
relationship: intensive, occasional, and passive. Intensive mentoring occurs when a 
mentor and mentoree are in close contact. At this phase, the role of the mentor can be that 
of discipler, spiritual guide, and coach. The relationship is characterized by “more 
deliberate and specific interaction” (Clinton and Stanley 47). Intensive mentoring 
includes those elements of personal interaction, selection, and accountability recognized 
as part of traditional mentoring. 
The intensity of the relationship is attributable to a number of factors. Either the 
mentor or the protégé will determine the level of depth and awareness at any point in their 
relationship.  
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The occasional phase describes those times in a person’s life when a mentor 
appears and “makes special developmental contributions at appropriate times” (Clinton 
and Stanley 87). The interaction between mentor and mentoree can be deliberate and 
purposeful. An occasional mentoring relationship still requires design and discipline. 
Further, this type of mentoring is needs-specific and has time restrictions associated with 
it.  
The passive phase occurs when the other “six types of mentors are not available in 
the present situation” (Clinton and Stanley 132). This phase will also occur when a 
mentoree simply is unable to connect with a mentor for a variety of reasons. An example 
might be a professional working in isolation from other colleagues because of geography 
or other circumstances. In such cases, remote mentoring can play a significant role in the 
life of a young professional: 
In large, dispersed organizations where staff are isolated–such as in rural 
and remote early childhood settings—mentoring programs are crucial. 
While mentoring is typically considered a face-to-face activity, there are 
many mentoring programs that operate remotely, through Skype or other 
internet protocols. (Elliott 7)  
 
The forward thinking of these Australian researchers demonstrate the meeting of 
technology and mentoring is not a remote concept, but a practical reality. 
A passive phase also may be necessary when “competent people are around but 
they might not have the skills or inclination” to be a mentors (Clinton and Stanley 132). 
Passive mentoring acknowledges that from early childhood on people model themselves 
after persons around them on a continual and natural basis. These models can be 
contemporary such as sports hero, or historical such as character in a book.  
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The initiative in finding passive models comes solely from mentorees as they 
sense a need either consciously or subconsciously. Mentorees must supply the three 
mentoring dynamics Clinton and Stanley see as essential to the relationship: attraction, 
responsiveness, and accountability (133).  
Passive mentoring is gaining more interest in contemporary society. Shelia 
Wellington and Spence offer mentoring to women in the business world. They see 
themselves as mentors for their readers. Their book seems typical of other mentoring 
books that provide a passive mentoring approach (2). 
Some experts have criticized the Clinton-Stanley model of mentoring. In his 
dissertation, Keith D. Cowart notes two essential weaknesses in the Clinton-Stanley 
approach. First, Cowart writes, “six types found in the intensive and occasional categories 
do not reflect the nature of actual mentoring relationships” (35). The second weakness he 
identifies is “that it includes mentoring types that do not involve an ongoing, personal 
relationship” (35). He further cites experts who have been “placing great importance on 
the relational quality of mentoring (Anderson and Shannon, Levinson and Hendricks and 
Hendricks)” (35). Challenging some of the preconceptions of the Clinton-Stanley 
approach is valid and helps to explore new aspects of mentoring.  
Hendricks and Hendricks describe mentoring “not in terms of any formal roles, 
but in terms of the character of his [mentors] relationship with the other person, and the 
functions that the relationship serves” (158). Mentoring is not about role or function, but 
it is about the relationship with the mentoree.  
 However, Clinton and Stanley do not undermine the personal and relational 
aspects of mentoring. They too describe mentoring “as a relational experience in which 
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one person empowers another by sharing God-given resources” (38). In order to nurture a 
mentoring relationship, a mentor must hone certain interpersonal skills that include, 
“seeing potential, tolerance of mistakes, flexibility, patience, perspective and the ability to 
build up and encourage” (38). Aspects of mentoring require a mentor to be forward 
thinking and not tolerant of the status quo in their approach. 
 In the final analysis, mentoring is about the mentoree and meeting his/her needs. 
The mentoree must never be lost in the discussion of what constitutes proper mentoring. 
The strength of a diverse description of mentoring along with a wide range of functions a 
mentor might perform fits well into the complexity of life in the twenty-first century. An 
effective mentor must determine the needs of the mentoree and determine how to serve 
the relationship best. 
Defining Mentoring  
Definitions concerning mentoring focus on the specificity of its functions and 
purpose. In an article in the Journal of Social Psychology, Changya Hu, Kecia M. 
Thomas, and Charles E. Lance define mentoring as “an interpersonal exchange between 
an experienced senior colleague (mentor) and a less experienced junior colleague 
(protégé) in which the mentor provides the protégé with career functions related to career 
advancement and psychological functions related to personal development” (727). 
This type of definition embodies the essential relationship of a mentor in the 
context of a professional environment. Confining mentoring to structured relationships 
limits and restricts the full scope of the mentoring process. 
Brad W. Johnson and George D. Fallow insist on making an effort to bring clarity 
to the confusion that exists regarding terminology and function: 
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Mentoring is a personal relationship in which a more experienced (usually 
older) individual acts as a guide, role model, teacher, and sponsor of a less 
experienced (usually younger) protégé. A mentor provides the protégé 
with knowledge, advice, challenge, counsel, and support in the protégé’s 
pursuit of becoming a full member of a particular profession. (366-67) 
 
For Johnson and Fallow, age is a consideration as they define the mentoring process but is 
descriptive rather than prescriptive. They recognize that the relationship is the essential 
element and that advice, challenge, and support are primary characteristics of mentoring.  
Further developing the idea that mentoring is relationship-oriented, Daloz defines 
mentoring in terms of the relationship that one individual has to another: 
Perhaps more useful is to let the quality and power of a particular 
relationships help is define a mentor rather than this arbitrary age criterion. 
If we think simply of a mentor as someone we feel drawn to who seems to 
know things about life that we need to learn. (204) 
 
His commitment to teaching and mentoring adult learners keeps him more focused on the 
relationship. Teaching is never about merely imparting knowledge, rather teaching is 
“preeminently an act of care” (244). The mentor is guiding and directing the mentoree 
along the way. 
 The article “Three Basic Definitions: Mentoring, Mentor, Mentee” offers a more 
popular definition of mentoring. The website describes mentoring as, “A developmental 
caring, sharing and helping relationship where one person invests time, know-how and 
effort in enhancing another person’s growth, knowledge and skills.” Describing a 
mentoring relationship as “developmental caring” is significant. The mentoring 
relationship occurs during a particular time in the life of mentorees when they require 
special care from another person. The phrase speaks to the need of the mentorees and at 
the same time the care of the mentors. 
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 From the literature review I define mentoring as follows: That process whereby a 
personal relationship is established between two people whether for a professional or 
personal purpose and the more experienced individual will develop a caring and helping 
relationship with the protégé for the purpose of enhancing their life. 
 In summary, mentoring comprises a variety of purposeful and intentional 
activities designed to help an individual grow in his/her life situation. The mentor is not 
merely a teacher who maintains a respectful distance from the mentoree; rather, the 
mentor can become a participant in that person’s life for the duration of the relationship. 
The relationship is two-sided in that the mentor gives to the mentoree, but also receives in 
the exchange as well.  
 Mentoring is not about a particular role or function; instead, it is always about 
relationship. From this relationship flows the definition and depth of involvement on the 
part of the mentor.  
Mentors 
 Mentoring is about relationships and relationships are about people. Essential to a 
proper understanding is to hone in on exactly who is a mentor and what are those 
identifying characteristics that define them  
Definition of a Mentor  
The word mentor originated in Greek mythology; it was the name of the friend of 
Odysseus entrusted with the education of Odysseus’ son, Telemachus (“Mentor,” 
Merriam-Webster). However, the name of a fictional character does not provide adequate 
basis for defining a complex relationship. Many authors identify a problem in defining the 
word mentor. Levinson summarizes the discussions: “No word currently in use is 
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adequate to convey the nature of the relationship we have in mind here” (97). Levinson 
identifies the problem as central in the complex function of a mentor.  
While the term mentor features prominently in the areas of personal and 
professional development, the problem of a proper definition can be remedied by starting 
with a contemporary definition from the dictionary:  “1. A wise and trusted counselor or 
teacher and 2. An influential senior sponsor or supporter” (“Mentor,” Dictionary.com).  
The simplicity of this definition misses the depth and intricacy involved in 
mentoring relationships. Chip Bell’s concerns about the shortcomings of such a definition 
are even sharper. He says, “Such a simple definition communicates a plain-vanilla 
context. Bottom line, a mentor is simply someone who helps someone else learn 
something that would have been learned less well, more slowly, or not at all” (5). A 
complex definition is not necessary if it describes what a mentor does and who a mentor 
is.  
Many of the attempts to define a mentor are descriptive and fail to consider the 
nature of a mentor as a person. The example provided by the Bernice Resnick Sandler 
focuses on the function of the mentor and not on relationship: 
A mentor is someone in the institution or organization who coaches, 
teaches, advises, supports, guides, and helps the mentee or protégé achieve 
his or her goals... Mentors also help further the development of their 
charges’ personal and professional identities. Mentors help in the long 
process of career development; they initiate mentees into the occupational 
world by introducing them to its formal and informal parts, its values, 
customs, resources, and players. (Sandler) 
 
Hendricks and Hendricks define a mentor as “a person committed to two things: helping 
you grow and keeping you growing, and helping you realize your life goals” (25). To 
accomplish these objectives requires a pro-active mentor. 
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 A broader definition is provided by Bobb Biehl who adds a personal dimension to 
the mentor/ mentoree relationship by defining it as “a lifelong relationship where a 
mentor helps a protégé reach his or her God—-given potential” (19). Biehl combines a 
couple of crucial elements in his description of a mentor that of a relationship and 
enablement of the protégé to reach their potential. 
 After considering the literature review I define a mentor as follows: A mentor is a 
person who is invited to come alongside another individual on the basis of their character 
and experience for the purpose of providing guidance and instruction in that person’s life 
or career.  
The Character of a Mentor  
Understanding the character of a mentor is important. Character is defined as, 
“one of the attributes or features that make up and distinguish an individual” 
(“Character”). 
The character of mentors will shape their relationship and actions with their 
mentorees. A person’s character ultimately stems from personal values and virtues. 
According to David Stoddard, a mentor demonstrates caring concern: 
Effective mentoring begins with the heart, motivated from the inside, and 
then manifests itself outwardly—not the other way around. If our 
mentoring focuses only on expected outcomes, we inevitably forget that 
the central focus of mentoring is the people involved. (29)  
 
Mentors offer their own insights and advice based on their character and experience. 
Many consider the mentor’s character an essential area that affects the corporate sectors 
as much as it affects Christian and other faith-based communities. Author and apologist 
Os Guinness, sees the issue of character as crucial: “At the end of the twentieth century, 
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one of the most urgent items of unfinished business for the new millennium is the issue of 
leadership in free societies and in particular the place of character in leadership” (10). The 
issue of character is always important in the life and function of a mentor. People can 
model only who they are, and who they are flows from their character.  
Mentoring is not a primary characteristic of leadership, although a connection 
exists between a good leader and a mentor. Bell states, “[T]he philosophy of the effective 
mentor is the stuff great leaders are made of” (xxi). The roles of mentor and leader can 
overlap (Johnson and Fallow 69). Good leaders must understand the characteristics that 
make good mentors/coaches. The better leaders can be effective coaches and mentors:  
Leaders with higher levels of intelligence, surgency, and agreeableness 
were often more effective as coaches than those with lower scores. These 
leadership traits are the foundation for relationship building, listening, 
assertiveness, and feedback skills associated with effective informal 
coaching. (Hughes, Ginnett, and Curphy 230) 
 
A mentor exercises a leadership role in the life of a mentoree. An overlap exists between 
the qualities and characteristics of mentors and leaders. Certain traits and characteristics 
typical of a leader describe a mentor as well. James M. Kouzes and Barry Z. Posner list 
five practices of exemplary leadership: 
1. Model the Way 
2. Inspire a Shared Vision 
3. Challenge the Process 
4. Enable Others to Act 
5. Encourage the Heart. 
These practices are characteristics that relate to behavior. They reflect deep-seated 
behavior that stem from a persons’ characters. None of those practices can be performed 
superficially; ultimately, they demonstrate that leaders care for those persons whom they 
are leading.  
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J. Robert Clinton and Richard W. Clinton note six additional characteristics 
observed in mentors with corresponding actions: 
• discernment [emphasis mine] to see potential in a person,  
• tolerance [emphasis mine] for putting up with mistakes, brashness, 
abrasiveness and other undesirable character traits frequently seen in raw 
leadership potential, 
• flexibility [emphasis mine] needed in order to allow young leaders room to 
try and fail and to do things differently, 
• patience [emphasis mine] that sees the big picture and is willing to wait 
while processes mellow and bring the younger leader to a point of 
openness to learn, 
• vision [emphasis mine] to see down the road and predict or suggest next 
steps appropriate for the younger leader 
• giftedness[emphasis mine], which includes natural abilities, acquired skills 
and gift-mix. (2-6). 
 
These characteristics are demonstrated in leaders across the spectrum, whether in industry, 
government, business or nonprofit organizations. Mentors exhibit these characteristics as 
a regular part of their interaction with their respective mentorees.  
Role of a Mentor  
A mentor’s role depends on the way mentors see their involvement in the lives of 
mentorees. That role requires providing a suitable example to mentorees and using the 
skills necessary to help guide them. 
Augustine sets high standard for mentors when he says, “An attractive mentor was 
one who lived a holy life, was well experienced in an intimate relationship with God, and 
had experience in life and ministry” (quoted in Anderson and Reese 69). Living up to 
Augustine’s model is difficult because his standard is quite lofty. 
In order for mentors to be effective, they need to hone certain skill sets. In an 
article on mentoring, Leise lists a set of performance skills essential to any mentors’ self-
assessment: 
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1. Listening 
2. Being positive 
3. Identifying assumptions 
4. Taking the other’s perspective 
5. Appreciating the other’s values 
6. Reasoning ethically 
7. Identifying and accessing resources 
8. Setting criteria 
9. Challenging 
10. Assessing against criteria 
11. Respecting diverse talents and interests 
12. Being emotionally available 
13. Possessing servant leadership values. (478) 
 
Listening is atop Leise’s list. Whether or not this placement was intentional, this 
emphasis is important since listening is a fundamental element in mentoring. Others 
recognize the importance of listening as essential in mentoring: “[W]hen you listen with 
sensitivity to the aspirations of others you can discover that there are common values that 
link everyone together” (Kouzes and Posner 120). People want to be heard, whether in the 
workplace, the counseling room, or among a casual gathering of friends. This basic 
human need to be listened to and heard is significant within in the context of mentoring.  
 Daloz reduces the tasks of a mentor to three “fairly distinct things”:“support, 
challenge, and provide vision [original emphasis]” (206). Each element contains many 
different aspects. For clarity he describes “the notion of support as referring to those acts 
through which the mentor affirms the validity of the student’s present experience” (206). 
Support involves that essential element of encouragement. 
The second function, challenge, requires the mentor to create a tension between 
the learner and his or her environment. The tension the mentor creates moves the 
mentoree to a new place in his or her thinking and commitments. 
The third function, providing vision is called the “confirming” function (206-07). 
In order to bring adult learners to a new place, mentors must provide a vision of things 
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that can be. As a result, “In helping their charges look ahead, form a dream, sketch their 
own maps, mentors offer ‘a fair chance of winning through’” (207). Helping a protégé set 
a vision is often overlooked, because attention is focused on the immediate situation 
rather than looking ahead.  
In this capacity, Daloz sees a mentor as a guide providing the mentoree with a 
road map for the journey. The mentoree is a willing follower because of the engendered 
trust established in a healthy relationship. The mentor is the guide, and the mentoree is on 
a journey. This image plays strongly in Daloz’s image of a mentor. 
The journey transforms the life of the mentoree. Throughout this journey the 
mentor is balancing the dual roles that characterize the relationship, “This is why mentors 
are ambivalent figures; they must represent both old and new worlds at once. Not only by 
being there and listening but also by their mere existence as experienced travelers, 
mentors provide continuity” (Daloz 188). Spanning two worlds is the challenge of every 
mentor.  
Marsha Sinetar a noted author and professional consultant emphasizes the 
mentor’s role as a guide to lead the protégé on a personal journey. The role of the mentor 
is a spiritual one, though not necessarily in terms of traditional Christian faith. Her 
concern is for a mentor to develop their inner person. Accordingly, inside each mentor is 
what she calls the mentor’s spirit. Sinetar writes, “The mentor’s spirit is the heart’s 
posture pervading every healthy relationship in every family, classroom, organization, 
and town” (1). Finding the intangible mentor’s spirit is a necessary challenge to all good 
mentors. 
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For Sinetar, mentoring is a calling of a high order, not a task to take lightly. 
Mentors must develop their skills carefully, for they have the task of changing the lives of 
their protégés. A mentor’s role is to help open up a protégé’ to a broader perspective on 
life. A mentor should help the mentoree live life with a joy and zest that will empower 
him or her.  
Mentoring is not a short-term project. The type of mentoring Sinetar prescribes 
demands “an educative dialogue—a real relationship of mind and heart—not canned 
speeches or mechanized training blueprints” (16). The ongoing challenge is to balance 
true care for a mentoree while maintaining objectivity. 
 Sinetar promotes the idea that a mentor should be a supportive friend. However, 
some experts might consider this friendliness as crossing a line, insisting that an effective 
mentor should keep some distance from a protégé (Engstrom 5). For Sinetar, bridging the 
gap between objective mentor and friend is important because mentoring is about 
relationship and not status. 
 Sinetar’s approach is liberating because her goal is to release mentors from the 
confines of a program and get them care for their respective mentorees. Moving beyond 
the superficial into the spiritual is where the true work of a mentoring is accomplished.  
From a spiritual perspective, Merton, sees a mentor as playing a crucial role in the 
spiritual development of a spiritual novice. He writes, “The spiritual director is someone 
who is capable of guiding the beginner in the ways of prayer and detecting signs of 
misguided zeal and wrong-headed effort” (Foster and Smith 63). A mentor has a 
proactive posture in the life of his protégé.  
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 Developing a successful mentoring program is as much about the mentor as about 
program. If the mentor has the right attitude and sees his or her role as a guide on a 
transformational journey or a doorway into a new realm, he or she can be effective.  
 The traditional model of a mentor is changing under the influence of constant 
innovations and contemporary demands. For example, the rapid advance of technology 
can place the burden of innovator on the younger learner. Cynthia Wagner, a writer in 
The Futurist, explains that the traditional understanding of the mentor as the elder and the 
mentoree as the younger is changing. Fastpaced improvements in technology led many 
companies to realize that younger employees often must take the lead in mentoring 
coworkers that are more senior: 
When most organizations think about “knowledge transfer,” they think in 
terms of veterans of the organization mentoring the new hires, younger 
people with little experience. But increasingly younger workers are 
bringing in new skills that are valuable to an organization. (7) 
 
This insight challenges traditional thinking and has far-reaching implications. The 
challenge is not about the introduction of new technology and ideas; instead, it 
incorporates new modes of communication. People have new ways of relating to each 
other, with the advent of Web-based communication systems such as Facebook and 
YouTube. 
 A mentor should be flexible and adaptable to contemporary norms. The traditional 
role a mentor using just one mode of communication has evolved. Today’s society is 
more mobile. As a result, people rarely stay in the same job, church, or city for years. As 
a result, a flexible mentoring style is more productive. A mentor in the twenty-first 
century must adapt to the needs of his/her mentoree and keep in mind that people will 
have multiple mentors over the course of time.  
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 The twenty-first-century mentoree seeks guidance and instruction wherever he or 
she can find it. Computer-based relationships are real to many people and cannot be 
dismissed readily as invalid for mentoring. Mentors must make themselves available to 
meet the needs of those persons wanting direction and guidance. 
When setting the agenda for a vibrant mentoring program, Daloz recommends 
several key elements such as, “engaging in discussion, heating up dichotomies, 
constructing hypotheses, setting high standards, casting vision, modeling, keeping 
tradition, offering a map, suggesting new language and providing a mirror (219-28). 
These elements are serious recommendations that need proper consideration and 
implementation. 
In summary, the role of a mentor is a special calling. A mentor is invited into the 
life of a mentoree to help guide a person on a journey. The mentoree may not be sure of 
the ultimate destination and must place considerable trust in the designated mentor. 
Because of this high standard of trust and responsibility, mentors must be persons of 
proven character if they are to be faithful. Mentoring is more about character than 
technique. 
Effective mentors should exhibit a variety of skills and behaviors as they guide  
protégés. Mentors should be proactive in posture, always looking out for signs of 
maturation in mentorees. Although mentoring is a traditional function, mentors in 
contemporary society need to be adaptable. 
Spiritual Mentoring  
Spiritual mentoring seeks to develop the protégé’s and bring him/her to a place of 
spiritual maturity. Mentors play an important part the spiritual well-being of mentorees. 
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Mentors need a keen eye and passionate concern for mentorees as well as a deep desire to 
draw them into a more meaningful spiritual relationship.  
The term spiritual mentoring can be vague and opens a wealth of meaning. Walter 
A. Elwell, in the Evangelical Dictionary of Theology, describes the natural reluctance on 
the part of Western evangelicals to use the term spirituality and spiritual too loosely 
because those words can be abstract and misleading (1046). Edward C. Sellner, a Catholic 
theologian, provides this useful definition: 
Spirituality in its broadest sense is, quite simply, a way of life that reveals 
an awareness of the sacred and a relationship with the Holy One in the 
midst of our human fragility, brokenness and limitations. It is about the 
way we live and interpret the world and the sacred mystery that surrounds 
us. (6) 
 
Spirituality is about an individual’s relationship with God, and it is the standard by which 
we determine our rightness with God. 
Keith R. Anderson and Randy D. Reese insist spirituality is not an addition to the 
real world of jobs, family, bills, and taxes; in fact, spirituality is embedded in daily events 
(43). Spirituality is part of the daily experience of all people.  
The task of the spiritual mentor, then, is to help others see their own spirituality in 
the midst of life in the world and then help them live to a standard of their choosing.  
The term spiritual mentoring needs a clear definition in order to be instructive:  
Spiritual mentoring, one particular form of mentoring, may be 
characterized by greater depth and may be more explicitly concerned with 
our vocation and relationship with God; but as we will see, it cannot be 
totally removed from the more ordinary forms, since they are so closely 
intertwined. (Sellner xii) 
 
In this description, spiritual mentoring is not an isolated spiritual experience but is  
 
relevant to the life circumstances of the mentoree.  
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 Anderson and Reese provide further clarity: 
Spiritual mentoring is a triadic relationship between mentor, mentoree and 
the Holy Spirit where the mentoree can discover, through the already 
present action of God, intimacy with God, ultimate identity as a child of 
God and a unique voice for kingdom responsibility. (12) 
 
Spiritual mentoring focuses on the mentoree’s drawing closer to God with the help of 
someone who cares for his/her on a personal level. The role of the Holy Spirit in this 
relationship is essential. Often times, the Holy Spirit is overlooked or considered a silent 
partner. For individuals to grow in faith, they must be following the Holy Spirit. The 
spiritual formation of a follower of Jesus is based upon the level of intimacy with the 
Spirit of God.  
 Larry Kreider considers the role of a mentor as that of a spiritual parent to a 
younger person or novice. For Kreider mature Christians are obligated to become spiritual 
fathers and mothers to the next generation (21). Whether all Christians are capable or 
equipped to be spiritual guides to new believers is questionable. However, the idea has 
biblical precedence since all believers are to be equipped for service (Eph. 4:12).  
Kreider uses anecdotes to encourage the reader to agree that every believer should 
be a spiritual mentor/parent. The weakness in this premise is the presumption that people 
know what being a spiritual parent means. Many Christians have not had effective 
mentors in their lives; therefore, leading someone on a spiritual journey can be filled with 
challenges.  
The task of a spiritual mentor is to guide the mentoree on a spiritual journey. A 
spiritual mentor is not exclusive to a Christian context and can be anyone who defines his 
or her instruction or guidance as spiritual. In a Christian context a spiritual mentor is 
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involved in guiding the protégé into a mature relationship with the Holy Spirit along a 
path revealed in the Bible.  
Mentoring for Discipleship 
Mentoring new believers in Jesus, the focus of this study, falls into the category of 
discipleship. For the purpose of this study, the subject of discipleship is a subset of 
spiritual mentoring.  
The process Christians call discipleship is not a unique or isolated experience in 
the course of human development. Every person’s life comprises different stages and 
phases through which he or she passes on the road to maturity. The steps and process to 
maturation has been extensively studied over the years. Levinson provides a unique 
analysis of the primary task of the phases in an individual’s life. He concludes by saying, 
“[T]o build a life structure: a man must make certain key choices, form a structure around 
them, and pursue his goals and values within this structure” (49). Understanding the 
process of maturation enables a mentor to guide the mentoree through the process. 
Discipleship of new believers in Jesus requires helping novices understand the 
process and manner by which they can grow toward maturity in their new phase of life. 
The spiritual and personal implications of the decision to follow Jesus are significant and 
life changing. It is a radical decision in a person’s life. 
As unique as the born-again experience is aspects of it do fit into the ordinary 
cycles of change. The decision to follow Jesus occurs at different ages and when it occurs 
a new phase in life begins. The changes required fit into what Levinson calls “Early Adult 
Transitions.” In this phase, Levinson lists four major tasks required to move into 
adulthood: 
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1. Forming a dream and giving it a place in the life structure 
2. Forming a mentor relationship 
3. Forming an occupation 
4. Forming love relationship, marriage and family. (90) 
 
The value of a mentor in life transitions is noted by Levinson. At crucial times and 
transitions people need mentors in their lives. 
The formation of a dream phase has a parallel to the process involved in the life of 
a new believer in Jesus. The dream is described as a “vague sense of self-in-the adult-
world. It has the quality of a vision, an imagined possibility that generates excitement and 
vitality (91). Levinson observes, “If the dream remains unconnected to [one’s] life it may 
simply die and with it [a] sense of aliveness and purpose” (92). This statement has 
relevance to the process of discipleship and fits with the next phase. 
Novices need to anchor their new faith in the realities of daily living. Mentors will 
equip them to connect that faith to real life. Mentors are the anchors for the novices’ new 
reality. Mentors provide novices with instruction and guidance for new living. 
The transition of on individual from the status of unbeliever to believer is a crucial 
phase. When Jesus spoke of a person “being born again” he used an analogy that made 
spiritual rebirth a definitive moment based on a process (John 3:16). To arrive at that 
moment of new birth requires an individual to make a decision. The concept of making 
decisions to serve God goes back to the Old Testament injunctive that states, “Chose this 
day who you will serve” (Josh. 24:15). Deciding to follow God is deeply embedded in the 
Old Testament narrative. Beginning with Adam and Eve and their choice in the Garden of 
Eden and continuing with Abraham’s choice to leave his home in Ur of Chaldees. 
God expects people to make decisions regarding their relationship to him. 
Following Jesus has a starting point that initiates a life changing transition. James Engel, 
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a missiologist developed a grid to track the spiritual transition of an unbeliever to the 
point of faith (45). This grid has been since called the Engel scale (see Figure 1). 
 
-10  Awareness of the supernatural 
-9  No effective knowledge of Christianity 
-8  Initial Awareness of Christianity 
-7  Interest in Christianity 
-6  Awareness of basic facts of the Gospel 
-5  Grasp of implications of the Gospel 
-4  Positive attitude to the Gospel 
-3  Awareness of personal need 
-2  Challenge and decision to act 
-1  Repentance and faith 
 
0  A Disciple is Born!  
 
+1  Evaluation of decision 
+2  Initiation into the church 
+3  Become part of the process of making other disciples 
+4  Growth in understanding of the faith 
+5  Growth in Christian character 
+6  Discovery and use of gifts 
+7  Christian life-style 
+8  Stewardship of resources 
+9  Prayer 
+10  Openness to others/Effective sharing of faith and life 
 
Source: Engel. 
Figure 1. The Engel scale of evangelism. 
 
 
Figure 1 visualizes the process of a person coming to faith in stages and transition. 
Edward Dayton suggests, “Notice that this scale shows a progression from no awareness 
of Christianity to being an active propagator. The scale is not special or peculiar to 
religion or Christianity” (Dayton 591). The Engel scale illustrates the sequence of stages a 
person goes through on the road to spiritual completion.  
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The implication for mentoring/discipleship is that mentors will encounter persons 
at different phases of their spiritual development. Often times mentors will begin the 
relationship with persons before they are born again and guide them through the whole 
process. To lead someone along the road of spiritual growth requires a meaningful 
relationship built upon mutual trust, and the process may take years.  
The transition from a secular life to one of faith is demanding for the protégé. 
Merton emphasizes that novices in the Christian faith must begin to understand their 
status as that of beginners: 
One cannot begin to face the real difficulties of the life of prayer and 
meditation unless one is first perfectly content to be a beginner and really 
experience himself as one who knows little or nothing and has a desperate 
need to learn the bare rudiments. Those who think they “know” from the 
beginning will never in fact come to know anything. (quoted in Foster 63) 
 
Starting over again as a new believer presents challenges and even hardship. Dietrich 
Bonhoeffer describes these challenges in the most positive terms: “But we do know that it 
will be a road of boundless mercy. Discipleship is joy” (38). The process of being 
transformed into a follower of Jesus is a complex endeavor. 
According to Allan Coppedge, Christian discipleship draws people to relate to God, 
“Since discipleship’s primary purpose has to do with relating to God, it is not surprising 
that the nature of God determines its role” (157). The focus of Christian discipleship is 
always on God and dependent upon a right relationship with the Holy Spirit.  
Being focused on God is essential to the growth of a disciple. However, for 
Bonheoffer discipleship more specifically is focused upon the Messiah Jesus: “Discipleship 
means adherence to Christ, and because Christ is the object of that adherence, it must take 
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the form of discipleship” (59). Discipleship means following Jesus, being obedient to his 
calling, and being fixed clearly on a person rather than a concept or philosophy. 
For Bonhoeffer, discipleship is essential to true Christianity, and without it there can 
be no true faith: “Christianity without the living Christ is inevitably Christianity without 
discipleship, and Christianity without discipleship is always Christianity without Christ” 
(59). This commitment to the Messiah is uncompromising for Bonhoeffer; if individuals are 
true followers of Jesus, they will seek out discipleship. Persons who consider themselves 
Christian but who have not followed Christ by way of discipleship are not a Christian 
according to Bonheoffer’s standard. Such a statement can be argued theologically, but 
persons without deep commitment will not have works as evidence of their faith (Jas. 1:23 
and 2:14). 
The process of putting discipleship into practice is a challenge. LeRoy Eims draws 
three principles of disciple making based upon methods Jesus used when training his 
disciples. Eims’ principles are the principle of selection, the principle of association, and 
the principle of instruction (29-35). Eims provides clear and practical advice regarding the 
importance of each principle and its application.  
Jesus undoubtedly called all of his followers to make additional disciples (Matt. 
28:19). However, he limited his disciple making to a group of seventy, twelve, and three. 
Jesus chose a diverse group of men to train. Eims points out that those leaders who would 
follow Jesus’ example of selection should “abandon your proneness to conformity” (30). 
Uniformity is not the essential element in the selection of a disciple according to Jesus’ 
practice. 
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In the area of association, Eims emphasizes the need for actual physical contact with 
the disciple. The role of mentors is modeling and providing examples for protégés. In order 
to be close enough to protégés, mentors must limit the number of people with whom they 
are working at any given time (31). Careful selection is crucial for determining the number 
of people mentors can influence. 
The importance of selecting the people a mentor should disciple is based on what 
Coppedge calls the principle of concentration. In order to visualize this principle, a figure 
was designed to illustrate the ways in which Jesus partitioned his time in order to invest 
himself properly in the lives of various people. The understanding that mentors can give of 
their time and themselves to only a select number of people will serve as both a guideline 
and a challenge (see Figure 2).  
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B
C
D
E
F
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
A. Unbelievers to whom Jesus had some ministry (through outdoor preaching, healing, 
exorcisms). 
B. Those who responded to Jesus by faith and began to follow him (the 120 at 
Pentecost, some among the 500 who saw him resurrected). 
C. The 70 who were closer to Jesus and were in training under him for maturation and 
service (a transition investment group). 
D. The 12 apostles who were Jesus’ primary focus (he developed personal relationships 
and made major life-to-life investments). 
E. The three with whom Jesus shared the most significant moments of his life (Peter, 
James and John). 
F. Jesus’ closest and most intimate friend John (loved in a special way). 
 
 
Figure 2. The Principle of Concentration. 
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Eims final principle is the principle of instruction, which is to be provided to those 
persons being discipled. Jesus’ demonstrated this principle when he found special times to 
instruct his disciples (Matt. 5:1; 10:5; 11:1; 13:10, 36; 16:21; 18:1; 19:10; 20:17; 24:3; 
Mark 3:13; 4:10; 6:32; 8:1, 27, 31; 10:32; 13:3). Jesus did not intend to shield the disciples 
from the harsh reality they would face; instead, his instruction prepared them for the 
opposition and rejection they would face (Matt.10:16-18). Jesus looked ahead for the well-
being of his disciples. 
Discipleship includes “preparing (equip) God’s people for works of service” (Eph. 
4:12). The apostle Paul carefully chose the word prepare/equip to express a particular 
aspect of training. According to Walter Bauer, the New Testament gives it two main 
meanings: (1) “to cause to be in a condition to function well” and (2) “to prepare for a 
purpose” (417). As such, this verb suggests both purpose and function. The intent is to 
“provide the necessary equipment [original emphasis] for all the saints for the work of 
ministering to each other so as to build up the body of the Christ” (Hendriksen 198). 
Equipping believers for service involves the whole community of believers.  
Ephesians 4:11 instructs mature leaders to mentor the neophytes until they come 
to maturity. The signs of maturity are evident when new believers are prepared to serve 
the body of Messiah.  
All believers in the Messiah are to have a place of spiritual service. Some 
controversy surrounds Ephesians 4:12. For author Sydney H. T. Page the issue is certain: 
“Clearly there are features in the context of Eph. 4:12 that lend support to the view that it 
teaches that every believer ought to be involved in ministry” (37). Service is a 
consequence of the preparation; people serve because they have been equipped. 
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 Equipping of the saints to service illustrates an important link to the Great 
Commission. New believers must grasp their own calling to serve the Lord. Proper 
mentoring must have a goal and direction. The objective of mentoring is the equipping of 
new believers for the Great Commission.  
The process of disciple making must be deliberate and requires the help of able and 
accessible mentors. Mentoring a new believer in Jesus is similar to mentoring people 
entering other transitions in their lives, yet the differences are clear following, Jesus is a 
spiritual journey based on the Bible. The task of the mentor is radically different, because 
Christian discipleship involves three parties: the mentoree, the mentor, and the Spirit of 
God. The role of Jesus the Messiah in the life of the new believer makes this relationship 
incomparable with any other life transition or change a person will experience. 
Traditional Jewish Considerations in Mentoring 
 The importance of teaching the Torah to children is evident throughout Jewish 
history. The Torah (five Books of Moses) provided the basis Jewish life, and the study of 
Torah was essential to right living. The pattern for educating children and continuing 
Torah learning emerged after the Babylonian exile. Later Jewish tradition emerged from 
the written version of the oral law called the Mishnah. 
 As early as the first century of the Common Era (perhaps even earlier) most 
Jewish children received their education at school (Safrai and Stern 946). Formal 
education was not available for every Jewish child, but this pattern developed and 
continued until modern times. 
As important as this intensive form of mentoring/discipleship was, Talmudic 
sources made little mention of technique or methodology (Roth 398). No clear procedures 
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for mentoring emerge from rabbinic literature, making it hard to develop contemporary 
models of Jewish discipleship. However, enough examples and descriptions of the 
relationship between teacher and student are available for each generation to develop its 
own models and contextualize the subject.  
Rabbi Gamaliel, the first century rabbinic sage, called for everyone to have a 
teacher (Shapiro 1:16). Furthermore, Torah study was not limited to a certain age but 
should continue throughout one’s life under the guidance of a teacher (Roth 400). This 
lifelong need to study requires having a teacher; thus, the role of teacher is elevated to a 
position of reverence in the Jewish community.  
The relationship between a student and teacher could be long-term and even 
lifelong, making it more intense and intimate and placing it more in the category of a 
mentor/mentoree relationship. According to S. Safrai and M. Stern, the role of teaching 
extended beyond the classroom for both student and instructor:  
Just as he was expected to be erudite in the Torah, the sage was required to 
perform good deeds; and his conduct had to be highly moral. In short, he 
was expected to be the kind of person whose example the pupils would 
wish to follow. (963)  
 
In a traditional Jewish setting, the teacher (melamid) was a man held in high esteem. His 
influence extended beyond the classroom and into the community. People expected much 
from the melamid and he offered wisdom to the entire community rather than just to the 
children. 
The disciple’s development was based on the intimacy that he maintained with his 
mentor. Learning by itself does not make a pupil, and no one grasped the full significance 
of his teacher’s learning in all its nuances except through prolonged intimacy with him 
and through close association with his rich and profound mind (Safrai and Stern 964). 
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The relationship between sage and student (talmid) was ongoing and not confined 
to a formal study curriculum. This long-term relationship meant that the students 
(talmidim) had to support themselves during their studies. The writings in the Ethics of 
the Fathers: Pirkei Avot state, “All study of the Torah that is unaccompanied by work is 
futile” (Shapiro 2: 2). Judaism developed the tradition that learning without work was an 
empty task. 
In that tradition, a disciple might need time away from family and home in order 
to spend more intense time in study with his teacher. As a result, men commonly left 
home to study with a teacher with the blessing and support of their wives and families 
(Safrai and Stern 965).  
Four basic principles of mentoring emerge from the Jewish disciple/mentor 
relationship: 
1. Having a teacher and studying Torah was important to Jewish men. 
2. Having a teacher/mentor is a lifelong relationship. 
3. Mentoring relationships happen throughout life with certain intense periods.  
4. The emphasis is on relationship and involved the whole family, not just the 
individual. 
Biblical Examples of Mentoring  
In the languages used in the Old Testament, the words disciple and mentor 
appears infrequently. The root word for teach - lamed (דמל) appears in varying 
grammatical forms in the Hebrew Scriptures. One time the word talmid (דימלת), used to 
designate both a teacher and a pupil appears only one time (1 Chron. 25:8). Three times 
the form miloomdah- הדמולמ appears and indicates that someone was instructed (Song of 
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Sol. 3:8; 1 Chron. 25:7; Hos.10:11) (Even- Shoshan 601). From the usage emerges the 
understanding that when someone is taught, someone is teaching. 
The Hebrew Scriptures reveal a disdain for rout learning: “The Lord says: “These 
people come near to me with their mouth and honor me with their lips, but their hearts are 
far from me. Their worship of me is made up only of rules taught by men” (Isa. 29:13). 
The prophet had a high regard for learning, but not empty study. 
According to William A. Van Gemeren: “The basic idea of lmd -דמל in the puael 
form lomadah  )הדמול(  is to be trained as opposed to being formally instructed by word or 
lecture” (802). The practical application of the Word of God in the lives of the people is 
the intention of the Torah. Learning was never for learning’s sake; rather, learning always 
had a life application. 
The Hebrew Scriptures indicate that the Lord God is the teacher of Israel. The 
nation of Israel had a higher calling and was to receive instruction from the Lord himself:  
The lack of any Old Testament vocabulary for a learner, such as the 
teacher—pupil relationship describes, is bound up with Israel’s 
consciousness of being an elect people. What the individual Israelite has to 
learn in respect to God’s will does not make him a “pupil” in relation to 
his “master.” (Brown 485) 
 
This special relationship with God distinguished Israel from the nations and put emphasis 
on the written Law, the Torah, which came down from Sinai. With a written Law 
authored by God, people needed to hear and listen in order to learn the Word of God.  
The role of a teacher is diminished greatly by such a concept. K. H. Rengstorf, 
linguist and theologian writes in the Theological dictionary of the New Testament 
demonstrates that there is an avoidance of the use of terms that would describe a teacher-
pupil relationship (Kittle 431). When the relationship between a mentor and protégé is 
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described the text refers to the protégé as servant (misharet- תרשמ  cf. Moses/Joshua, Exod. 
32:12; Num. 11:28; Elijah/Elisha, 1 Kings 4:12; Jeremiah/Baruch, Jer.32:12ff,  (Kittle 
431). 
In spite of the absence of terminology and explicit teaching on discipleship, the 
nature of the prophetic ministry (the prophets associated with Samuel, 1 Sam. 19:20-24; 
the sons of the prophets associated with Elisha, 2 Kings 4:1, 38; 9:1), the writing prophets 
(Jeremiah, Baruch, Jer. 36:32), the scribes (Ezra, Ezra 7:6, 11) and the wisdom tradition 
(Prov. 22:17; 25:1; wise counselors, Jer. 18:18) all provide compelling evidence for the 
existence of master-disciple relationships within Israel’s social structure of Israel (Reid 
311). 
Observation of the variety of biblical mentor/disciple relationships reveals a 
number of patterns. According to Clinton and Stanley, Scripture offers seven major types 
of mentoring (Clinton and Stanley 42).  
The relationship between Moses and Jethro was a special mentoring relationship 
born out of Jethro’s concern for his son in law. Moses and Joshua had a classic mentoring 
relationship that lasted forty years. The special relationship between David and Jonathan 
belongs in a special peer/co-mentoring category.  
 Another type of mentoring Clinton and Stanley mention is historic mentoring, in 
which a “past life teaches dynamic principles and values for life, ministry and/or 
profession” (42). Historic mentoring is based on the lasting legacy of the Biblical 
characters recorded in the Scriptures and is an example for all who accept their testimony. 
The letter to the Hebrews demonstrates the influence of those who have gone before on 
future generations; “Therefore, since we are surrounded by such a great cloud of 
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witnesses, let us throw off everything that hinders and the sin that so easily entangles, and 
let us run with perseverance the race marked out for us” (12:1). The great cloud of 
witnesses compromises those faithful men and women from the days of the Old 
Testament who lived for God even though their faith brought them hardship and suffering.  
Mentoring involves passing on to others what God has done for the mentor and 
then teaching a neophyte to apply these teachings to his/her experience. In 1 Corinthians 
11:23- 24, the Apostle Paul expresses the importance of passing on what he received. His 
overwhelming need to pass on the truths about the death and resurrection of Jesus should 
impress upon all believers the need to pass on what they receive.  
This “passing on” is the Greek term paralambano. Anderson and Reese explain 
the context of that “passing on” at the heart of mentoring: 
In the paralambano moments of our lives we hear echoes of those 
companions of the past that somehow create moments of sacrament in our 
lives. In the receiving and passing on of the traditions of the faith, grace is 
poured into a common present moment. (24) 
 
Learning experiences and spiritual understandings come to people during particular times 
in their lives as they grow in their faith. The literature review examined several of the 
typical mentoring relationships described in the Bible.  
David and Jonathan 
David and Jonathan had a unique relationship. The bond between them was a 
bond of mutual faith (1 Sam. 18-21). In the New International Commentary of the Old 
Testament, David Tsumara describes their relationship as follows: “The relationship 
between Jonathan and David was more than simply on the human level: both of them 
loved and trusted on the Lord and shared the same concerns and convictions: that the 
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victory is by the Lord for His name’s sake (1 Sam. 14:6, 17:45-47)” (Tsumara 471). The 
common bond in their friendship was a love of God.  
The mutual connection between them existed though they were at different phases 
of life. Jonathan was a prince of Israel and the heir apparent to the throne of his father 
Saul. David was the populace warrior (1 Sam. 18:5) promised Saul’s kingdom by the 
prophet Samuel (1 Sam. 16:13). His fortunes were not yet known to others in Israel.  
Jonathan gives David his robe, tunic, sword, and belt (1 Sam. 18:4). These gifts 
did not represent a simple act of charity, but instead they took on great political and 
personal significance. The political awareness of “Jonathan is shown here to transfer his 
privilege of succession willingly to David out of his admiration and affection for him and 
the loyalty he spontaneously feels toward him” (McCarter 305). Jonathan recognized that 
their positions in life would be reversing. 
 Jonathan was helping to prepare and equip David for the transition from 
shepherd/warrior to commander and king. Later, Jonathan would ask David to make 
another covenant with him to protect the future of Jonathan’s family (1 Sam. 20:14, 15). 
Ralph Klein rightly assesses Jonathan awareness in the changing situation; “Jonathan 
realized that the roles are reversed and he begins to ask favors of David. He wanted his 
friend to show loyalty to him and, in the event of his death, also his descendants” (207). 
Their relationship had gone full circle from Jonathan being David’s protector to David’s 
commitment to care for Jonathan’s family.  
Jonathan’s and David’s mutual interaction demonstrated their peer relationship. 
Clinton and Stanley refer to peer mentoring as a unique aspect of a mentoring connection: 
Peers are at the same stage of life—in development, age and situational 
pressures—and face many of the same decisions and challenges. These 
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shared realities allow for a natural flow of conversation and a sense of 
being understood and accepted. (170) 
 
Peer mentoring is an important component of the complex of relationships necessary for 
balanced growth and development in an individual. 
At the start of their friendship, they were not equals. Jonathan was the prince of 
Israel and designated heir apparent of his father King Saul. David was a newcomer to the 
king’s court and lacking status and training of a leader serving in the court of the king. 
Jonathan taught David the ways of a king’s household, along with the protocol and 
demeanor of one would be king. Jonathan chose not to lord over David his position as 
prince; instead, he freely shared with and taught his friend. He protected David from the 
betrayal and harm of Saul. 
David and Jonathan were close friends and peer mentors. Underlying their 
relationship is their friendship that develops slowly as the prince, Jonathan, gives advice 
to subject, David. Their relationship does not stay at that level, but was transformed into a 
mutual and enduring friendship.  
The book of First Samuel depicts their peer co-mentoring relationship. In 18:1-5, 
Jonathan reduced the distance between himself and David. The vulnerability and 
availability form the bond between them. They protect each other from those persons who 
would do them harm (1 Sam. 20:17).  
According to Figure 3, the closer people come to each other, the more they can 
trust and rely on each other. David and Jonathan’s friendship continues to have this 
openness and trust.  
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Types of Peer Relationships 
 
Source: Clinton and Stanley 173. 
Figure 3. Types of peer relationships. 
 
Peer co-mentoring relationships must be nurtured in order to develop and bear 
mutually beneficial fruit. David and Jonathan’s friendship had elements listed in Figure 1: 
As peers they endured much hardship and lived danger filled lives, but they lived with 
wisdom, trust, and an abiding love for God. They leave a legacy of peer co-mentoring.  
Elijah and Elisha 
 The relationship between Elijah and Elisha was that of a master and his 
apprentice. According to the Clinton and Stanley description of mentoring types (see 
Table 2), theirs was an intensive type of relationship. Elijah was a spiritual guide to 
Elisha, whom he was training to take over his prophetic ministry. The Elijah’s era was a 
crucial time in Israel’s history.  
Openness
Trust
Commitment
Accountability/Respo
Empowermt
More Less
Goldstein 63 
 
 Elijah acted alone and was a lone prophetic voice of God for most of his ministry. 
He pronounced judgment against the false prophets in Israel. Elijah’s career as prophet 
was tumultuous. He confronted kings and queens and was involved in difficult situations 
 As Elijah’s ministry began to draw to a close, and the time came for him to find a 
successor. The Lord chose the successor and it was Elisha (1 Kings 19:16). Megan 
McKenna, an author and historian describes the process as follows: “His calling of Elisha, 
though a model for discipleship among prophets, is unique to this particular relationship 
and time (1 Kings 19:19-21; McKenna 55).  
 Elijah’s mentoring of Elisha is not an incidental occurrence in the book of Kings. 
According to Rickie D. Moore, the relationship between Elijah and Elisha represents a 
significant theme in the historical writings. Moore states, “Prophetic mentoring is thus not 
merely a peripheral motif but a central concern of the books of Kings, and the Elijah–
Elisha materials in particular” (162). The story is not concerned with identifying Elijah’s 
successor; rather, this story highlights the proper training and care God intended for the 
continuation of ministry. 
 An important characteristic of their relationship is Elijah’s intentionality. He does 
not appear to use any routine method of selecting his successor. Instead, Elijah employs a 
Spirit-led recruitment program (1 Kings 19:16). 
 Elijah and Elisha shared an intimacy as they traversed the land of Israel together. 
Those long journeys between cities and towns in Israel gave them many opportunities to 
grow closer and to share many experiences. People in Israel knew that Elisha was the 
anointed successor to Elisha (2 Kings 2:3). The succession had occurred successfully. 
McKenna describes the flawless nature of the transition; “The relationship between Elijah 
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and Elisha is the classic one of master and disciple. Elijah’s cloak drops from the chariot 
of fire as he leaves…Elijah will continue the work of Elijah” (58). Sound mentoring led 
to a successful succession of ministry and the intended work of God continued in Israel.  
Ruth and Naomi 
 The relationship between Ruth the Moabite and Naomi the Israelite offers 
valuable study on mentoring. According to the Clinton and Stanley model (see Table 2), 
their relationship could be described as occasional with a counselor emphasis. Naomi 
comes alongside Ruth during a crucial transition in her life. Their relationship 
encompasses several qualities essential to mentoring. The book of Ruth is as much about 
Naomi’s kindness and godliness as it is about Ruth’s faith. Naomi concerned herself with 
Ruth’s well-being and helped her recognize the opportunities she had (Ruth 2:20). 
 Ruth was an alien among the people of Israel, yet she remained faithful to the 
ways of the people. Author Johanna W. H. Van Wijk-Bos explains, “Ruth walks a sure 
path of faithfulness under extremely difficult circumstances. She walks the path of a 
foreigner; thus she is constantly referred to as the Moabite in the story” (12). Ruth’s story 
can be understood only in light of her complex situation.  
 Ruth lived during difficult times. A severe famine fell upon the Land of Israel, 
causing her family had to flee to Moab. There they became aliens, foreigners in land. As 
strangers in a foreign land they many faced hardships:  
 The life of the stranger in the cultures of the ancient Near East was beset by 
 difficulty. These folks led uncomfortable lives on the margin of the groups where 
 they sojourned without the rights and privileges of those who belonged (21).  
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Tragedy fell upon Ruth, her sister-in-law, and her mother-in-law Naomi. Their husbands 
died in the foreign land and left them without protection. They were alone and vulnerable 
in a society not their own. 
 In spite of her circumstances, Ruth is portrayed as a virtuous woman of noble 
character. Her mother-in-law, Naomi, took responsibility over her family. Ruth responded 
by following Naomi’s instructions, thereby demonstrating her faith and trust in Naomi’s 
leadership (Ruth 3:6). The combination of Ruth’s godliness and Naomi’s compassion in 
looking after her daughter-in-law provides a model of mentoring. 
 The strength of the story is about two women who cared for each other in a godly 
way. Naomi’s first advice to her daughter-in-laws was for them to return to the home of 
their people (Ruth 1:12). In expressing her deep feelings to send the daughters-in -law 
away, Naomi emphasizes her inability to care for these two women. Dean R. Ulrich 
depicts Naomi’s response, saying, “Naomi was certainly communicating her inability to 
help her daughters-in-law. So far as she could tell, there was nothing more that she could 
do to secure their present or future” (26). Naomi’s frankness did not drive Ruth away. She 
was bound by her faith in the God of Israel and trusted her life to Naomi. Together they 
would find a way to return to the land of Israel. 
 They looked after each other’s interest in an uncommon way for their time and 
culture. Accordingly, “Naomi was struggling to transcend her circumstances and trust 
God in them. In the face of so many calamities, Naomi made seemingly logical decisions” 
(Ulrich 31). The story about these godly women striving to serve the Lord and to 
encourage each other sets the standard for mentoring. If mentoring involves enabling and 
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empowering one another to do more and reach the highest potential, then Ruth and Naomi 
embodied this definition.  
 The relationship between Ruth and Naomi depicts the story of an elder helping the 
younger. A reciprocal nature existed between them. Ulrich portrays the relationship in 
another light when he writes, “ Even so, Ruth’s loyalty helped Naomi see the goodness of 
God again and possibly reach the point, with the benefit of hindsight, or being able to 
thank God for the dark days—or at least recognize the wisdom of God” (50). Ruth’s 
unwavering faith and her trust in Naomi to do the right thing encouraged Naomi. The 
mutual nature of mentoring can make for support and growth in both the mentor and the 
protégé.  
 The story has significance on other levels as well. Ruth was a foreigner from 
Moab. Naomi took in an outsider and brought back this young widow be a part of the 
normative Jewish community.  
 Illustrating yet another aspect of this relationship, as the elder woman, Naomi took 
care of a younger underprivileged woman. This biblical model of older women called to 
care for and teach younger women continues in the New Testament, for example, when 
Paul charges Titus to tell older women to carry out their responsibilities to the younger 
women: 
Likewise, teach the older women to be reverent in the way they live, not to 
be slanderers or addicted to much wine, but to teach what is good. Then 
they can train the younger women to love their husbands and children, to 
be self-controlled and pure, to be busy at home, to be kind, and to be 
subject to their husbands, so that no one will malign the word of God.  
(Tit. 2:3-5) 
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Perhaps Paul had the story of Naomi and Ruth in mind when he wrote this exhortation. 
The responsibility of mature women is to be to guides to the younger women in the 
community.  
Barnabas and Paul  
The relationship between Barnabas and Paul serves as a model of a missionary 
mentor. According to the Clinton and Stanley model, the Paul-Barnabus relationship 
represents a type of intensive coaching. Barnabas joined Paul with the intention of 
assuring the proper establishment of his ministry as an evangelist/church planter. 
Scripture offers little information regarding Barnabas, yet he is portrayed as a man 
of integrity and proven character. He was sensitive to the Holy Spirit (Clinton and Raab 
12). Citing the work of Floyd Filson, Clinton and Laura Raab share their insight into the 
personality of Barnabas: “Other men may do more spectacular work. None, however, will 
ever do a more important work than is done by such men as Barnabas, who commands 
the respect of opposite sides when misunderstanding arises or difference is acute” (26). 
Barnabas was able to face a difficult challenge with faith and objectivity that allowed him 
to provide direction to Paul the neophyte. 
Barnabas plays a pivotal role in the history of the neophyte church and shows how 
much a well-placed mentor can achieve. His ministry was mobile and not restricted to one 
location. The Jerusalem congregation initially sent Barnabas out on a multi-focused 
mission. His first task was one of fact-finding. Specifically, Barnabas accessed the 
situation in Antioch concerning the activities of the new convert, Saul of Tarsus. 
Barnabus was trustworthy and experienced enough to report back to Jerusalem about 
Paul’s activities in Antioch.  
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Barnabas had several things in common with Saul even before they meet. They 
were both Diaspora Jews. Specifically, Barnabas hailed from Cyprus and Saul from 
Tarsus. Both men had experienced definite conversions to faith in Jesus as Messiah. Both 
had strong backgrounds in Judaism, although their religious roots were a source of 
potential conflict since Paul was a Pharisee and Barnabas was a Sadducee, a Levite. The 
intense rivalry and dislike between Pharisees and Sadducees in the first century is well 
documented.  
Lastly, Barnabas’ mission was evangelism, and when he returned to Antioch with 
Paul, the two of them maintained an active ministry of evangelism and discipleship (Acts 
11:22-26). When Paul and Barnabas were together, their focus remained on evangelism 
and discipleship. They could have established a training center or other subsidiary 
ministries, but they did not. They looked for opportunities for evangelism and faced the 
challenges inherent in those opportunities. 
The relationship between Paul and Barnabas (Acts 11:26) was intentional. 
Barnabas left the challenging situation in Antioch for the sole purpose of finding Paul. 
Once Barnabus found Paul, the two men immediately returned to Antioch. From the 
beginning of their ministry together, they had partnership. While Barnabas was clearly the 
more mature and senior member of the team, nowhere in the text did Barnabas assume a 
dominant position over the younger Paul.  
The relationship between these two men was close, and they functioned as a well-
knit team for a time. They went out together to conduct ministry (Acts 11:26—met with 
the church; 13:2—set apart together by the Holy Spirit; 13:4—sent out together; 13:42 
and 14:1—went out together to the synagogue; 15:2—appointed to go to Jerusalem; 
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15:22—sent from Jerusalem with a message). The significance of their relationship is not 
measured by the length of time but by the depth of experience they shared and the inroads 
they made preaching the Gospel. They faced some great challenges and had some 
incredible victories. As they visited Greek cities, they also demonstrated to the 
developing Christian movement some of its first lessons in contextualization of the gospel. 
The dispute between Paul and Barnabas is the focus of much attention; however, 
too much scrutiny on that conflict detracts from the remarkable dynamic that existed 
between these two founders of the Church. Together they laid the foundation for the 
Church in the Greek world and set the standard for mobile missionary evangelism and 
church planting. Their shared ministry under extremely difficult situations should be their 
legacy.  
Mentoring relationships by their nature may exist only for a certain period time, 
depending on circumstance. The parting of Barnabas and Paul resulted from a crisis, yet 
the timing seemed right. Paul’s ministry had matured and developed to the extent that he 
no longer needed Barnabas as a mentor. After they parted ways, neither man went off into 
obscurity or curtailed his ministry. Barnabas continued his ministry of mentoring, 
evangelism, and discipleship. 
Barnabas and John Mark  
Barnabas and John Mark shared a special relationship that began in controversy 
but lasted for a long time. According to the Clinton and Stanley model (see Table 2) the 
relationship between Barnabas and John Mark represented that of an intensive type of 
spiritual guide. In the conflict between John Mark and Paul, Barnabas stood alongside 
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John Mark. When Barnabas made a strategic decision to leave Paul, the time was right for 
Paul to take complete control of the ministry they began together.  
 Barnabas decided to assume the mentoring of John Mark. The young man was no 
stranger to his mentor; in fact, they were cousins (Col. 4:10; Clinton and Raab 19). 
Barnabas did not limit his ministry to those persons who were new to him; instead, he 
included his own family. His commitment to mentoring was so great that he gave to those 
who had potential. 
 Many lessons can be learned from Barnabus and carried over into modern 
ministry context: 
1. He took initiative in seeking out Paul. 
2. He developed new cross-cultural evangelistic methodologies. 
3. He gave Paul room to grow. 
4. He used the conflict to bring in a new partner in ministry. 
5. He was open to criticism by Paul (Gal. 2:13). 
6. He was willing to take chances and risks with his protégés  
7. He empowered his protégés to develop their own ministries. (Clinton and 
Raab 57). 
The Bible provides many different types of mentoring relationships. These 
varying relationships demonstrate that mentoring relationships are a natural part of human 
interaction and a way in which God worked among people. An exhaustive study on 
mentoring relationships in the Bible will reveal much about the essence of mentoring and 
guiding new believers.  
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Jesus’ the Master Mentor 
Jesus has been described as the ultimate teacher and mentor; therefore, any study 
of mentoring should include an examination of his mentoring practices. Irrespective of his 
status, his methodology was effective. He made a remarkable and enduring impact upon 
his disciples. Alexander Balmain Bruce refers his outstanding training in this manner: 
“The careful, painstaking education of the disciples secured that the Teacher’s influence 
on the world should be permanent” (13). Jesus was methodical in instructing the disciples. 
Twelve diverse men could make such an impact on their world and ensure that the 
legacy and message of Jesus would endure, because they were properly prepared. Few 
leaders in history have succeeded in extending their legacies throughout the ages. Jesus is 
considered the world’s greatest teacher/mentor. Accordingly, Engstrom states, “[T]here is 
no greater ‘mentor’ than Jesus Christ the Lord. How He fashioned His meek-spirited 
followers into an invincible company of overcomers is a display of divine mentoring to 
which we humans can only aspire” (5). The consequences of his relationship with the 
disciples bore witness to his effectiveness as a mentor. Jesus’ message was based on his 
claim to be the Messiah of Israel.  
Jesus had a special relationship with his disciples, and he seemed particularly 
concerned for about their development. This concern was born out of his relationship with 
God the Father. Jesus’ love for his disciples was modeled on the love he was shown by 
his Father (John 15:9). Author/evangelist Leighton Ford describes the kind of love Jesus 
modeled:  
So Jesus the Son, doing only those things which his Father showed him, 
followed the same pattern. He could have healed everybody. He chose not 
to.… His purpose was to reproduce the life he had in himself from his 
Father, to recreate his own leadership in his chosen people. (Ford 200) 
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Based on what he knew of true love, Jesus was able to pass that love on to the disciples. 
His love empowered them to do great things.  
Living for three years in the presence of the Master Teacher made a quite an 
impact on the lives of his disciples. There were a fundamental changes in their lives, 
“They didn’t change the world because they attended all the right seminars, but because 
they lived in close intimate relationship with the right Person” (Kreider 79). The methods 
Jesus used to make that difference in the lives of his apostles is crucial to this study about 
developing mentoring models and styles for the congregations in Israel today.  
Studies in Mark 3:13-20 
To understand Jesus’ methods of mentoring the twelve disciples better, an 
exegetical analysis of Mark 3:13-20 is necessary. In this passage, Mark’s truncated style 
summarizes the essence of Jesus’ mentoring style. The role of the twelve was established 
as unique among the many other disciples in that they were initiated into a special 
discipleship program. This program involved private instruction from the teacher with 
hands-on ministry application.  
The relationship between the teacher and disciple is one of the most prominent 
themes in the Gospel of Mark, and the relationship between Jesus and the disciples is 
dramatically portrayed throughout. Jesus’ plan to develop his disciples begins in Chapter 
1. His investment in the life of the disciples is evident in the Gospel of Mark, “From the 
first appearance beside the lake of Galilee in 1:16, Jesus is seldom alone” (France 27). 
In the Gospel of Mark, the twelve are called amid continuing conflict. First, Jesus 
encountered principalities, powers, and evil spirits; he cast them out and commanded into 
silence (1:25). Jesus’ most serious and ongoing conflict was with the Jewish religious 
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leaders (2:6-7, 16, 24; 3:6; 7:1-5; 10:2; 11:18, 27; 12:13, 18; 14:43, 53, 63). Accordingly, 
conflict provided a crucial context for training the disciples and the cost of following 
Jesus. Coming with him was difficult, and following him would exact a price. 
Jesus predetermined the choosing of the twelve and the timing of their 
commissioning and naming when he called them out to be with him. In Mark 3:13-9, he 
issued a specific call to these twelve men to be his disciples. This passage illustrates that 
the equipping of the twelve was the responsibility of the Master Teacher (Mark 3:13-19). 
Going up to a mountain. According to Jewish literature, mountains are often 
associated with theophanic episodes and divine revelation (Green, McKnight, and 
Marshall 258). Mark also might have been following in the tradition of God’s calling of 
Moses to go up the mountain. In the case of Moses, God summoned him in order to give 
him the Law. Jesus’ going up the mountain to pray and appoint his apostles serves a 
symbolic statement that puts him on a par Moses.  
Calling to him those he wanted. The calling of the twelve was specific. 
Nonetheless, the twelve were part of a larger number of disciples and followers who had 
previous contact with Jesus. 
Jesus was selective in his choice of his disciples. His ministry had reached a 
critical phase, and he was beginning to receive recognition as a prophet and teacher. His 
influence was growing and so was the number of his followers.  
In the true spirit of prophetic tradition and that of other rabbinic teachers in his 
time, Jesus needed a faithful band of disciples by his side. Jesus needed his disciples: 
“The importance of the disciples to the life and ministry of Jesus is that ‘the historical 
Jesus’ was not a lone teacher, but the leader of a small itinerant group” (France 28). 
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Seldom do the Gospels record that Jesus was alone or off in the wilderness without his 
disciples. 
Jesus’ practice of calling his disciples was not entirely within the norm of his day. 
According to Jewish sources, “all speak of students ‘going after’ the instructor. Rabbinic 
reports of students following at a distance behind their teacher provide for the closest 
analogy for understanding Jesus’ relationship to his disciples” (Henderson 54). Jesus did 
follow in the tradition and customs of his time, but as Messiah his teachings and ways 
were of his father rather than of the rabbis. 
Coming to him. In the Gospel of Mark the disciple’s responsiveness was essential 
to their discipleship. The emphasis was on the twelve’s devotion and willingness to 
follow him. They were a part of Jesus’ ministry and were called to make a commitment 
and follow him. As faithful disciples, they followed their teacher anywhere he went. 
Following Jesus exacted a price from them. They had counted the cost and were willing 
to submit to him.  
Appointing (making) the twelve. The phrasing of this call specifies that Jesus 
made them (epieisen) or formed them. Epieiesen also is used in appointing someone to a 
task, and is used this way in the Septuagint (1 Sam. 12:6; 1 Kings 12:31; 13:3; Lane 132). 
William Lane, in his commentary on the Gospel of Mark, attributes significance to Jesus’ 
“making” of the twelve. He writes, “It has the sense of something new, [which] some take 
to mean that Jesus creates a new people of the twelve tribes” (132). This designation 
indicates that the bringing together of this group was special for the messianic ministry of 
Jesus. Many disciples ultimately will follow him, but the status of the twelve remains 
unique. 
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Any reference to this group of select disciples as the twelve is full of meaning and 
subject to various interpretations. Selecting twelve men to follow him is significant 
because he was able to limit the number of disciples.  
The distinction of the twelve and the impact they made is unlike that of any other 
group in history. Indeed, “The significance of the Twelve suggests their relation to the 
larger Israel as patriarchs and princes to the new Kingdom” (Swete 59). The role of the 
apostles in proclaiming the gospel throughout their world evidenced a new world order. 
Designating them apostles. Apostello is used extensively in the Septuagint as a 
translation equivalent of the Hebrew verb salah (“to send”). Salah  ( חלש) denotes the 
idea of being sent with a commission, either by another human agent or by God (Green, 
McKnight, and Marshall 27). A shaliach (חילש) is one who has the task of representing 
the authority of another. Jesus’ disciples had a purpose and mission from the beginning; 
as the mentor gathered the twelve for a purpose and never deviated from preparing them 
for his mission.  
Having the twelve with him. Mark’s Gospel is the only one that uses the phrase, 
“that they might be with him” (3:14). The uniqueness of the phrase emphasizes the 
purpose of the twelve. To be with Jesus meant leaving everything and following him 
wherever he went. Being with him also indicated a relationship that involved being 
discipled and mentored by the master. For the next several years, being with him 
characterized this group of twelve men and their relationship with the master. The twelve 
traveled with him and often did not have a place to sleep at night (Matt. 8:20). A mutual 
bond existed between them and Jesus. A closeness existed between them, “The disciples 
provided companionship for Jesus, modeled the inclusive nature of the kingdom he 
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proclaimed, and learned from him” (Culpepper 107). Healthy mentoring relationships 
must exhibit mutuality. In this way, Jesus gave much to his disciples, and they in turn 
gave back to him as friends (John 15:15). 
A key part of the training of the twelve came not from the verbal lessons Jesus 
taught them, but from spending personal time together and watching how Jesus the 
Messiah lived and interacted with others. Apprenticeship required closeness, “What Jesus 
had to teach could only be taught in an apprentice relationship, which necessitates the 
disciples being with him more than their full understanding of him” (Edwards 16). The 
training and mentoring Jesus gave his disciples was not classroom instruction; instead, 
this training emerged from intimacy and personal example. 
Sending them out to preach. Jesus gave those persons who would follow him 
this message: “The kingdom of God is near. Repent and believe the good news” (Mark 
1:15). The message of the apostles had been clear from the beginning; it was a 
continuation of the message of John the Baptist, which was to prepare the way for the 
messiah. With the appearance of Jesus, the Messianic hope was fulfilled. 
The essence of Jesus’ message was first heard when he stood in the synagogue to 
read from the weekly portion, from Isaiah 61:1-2 (Luke 4:16-19). Mark must have known 
this portion of Scripture well, and it resonates behind the message of Jesus in all the 
gospels: 
The Spirit of the Lord is upon me, because the Lord has anointed me to 
preach good news to the poor. He has sent me to bind up the 
brokenhearted, to proclaim freedom for the captives and release from 
darkness for the prisoners, to proclaim the year of the Lord’s favor. (Luke 
4:16-19) 
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Jesus repeated his message of relief and deliverance for the poor and needy as he went 
throughout the Galilee. Jesus healed the sick, cast out demons and cared for the needy. 
The apostles learned how to take care of the needs of the poor and infirm (Mark 2:17; 
6:12-13) and how to extend their ministry to the gentiles (5:1; 7:24, 31; 10:1). In the Acts 
of the Apostles, the twelve linger in Jerusalem and Judea with the gospel message. Only 
after persecution began did they finally leave Jerusalem and begin to proclaim that 
message (Acts 8:1). 
Having authority to cast out demons. Casting out demons was another crucial 
element in the apostles’ mission. As disciples and apprentices of Jesus, they were to 
continue in the ways of the Messiah. The authority that empowered them is an important 
aspect of the Gospel’s message. The twelve had to be equipped to exercise Jesus’ 
authority over demons; because this proved the kingdom of God was near.  
Jesus’ authority was based on his messiahship, and he imparted his authority to his 
apostles. He demonstrated authority over demons and spiritual forces by casting them out 
and commanding them to be quiet (Mark 1:25, 27). By extension, the apostles 
demonstrated Jesus’ authority when they cast out demons. By sharing in his authority, 
“their mission was identical in its purposes with His, but secondary, and dependent on His 
gift” (Swete 58). The apostles followed in the path the Messiah had prepared for them.  
When Jesus told his apostles to preach and cast out demons, he set up a scenario: 
Anyone could preach, but exercising authority over demons was considered a special 
calling. If they exercised authority over demons, they had a higher status than if they 
merely preached. They would no longer be feeble fisherman; rather, they would be 
mighty men of God. By putting their tasks in this order, Jesus employed the Jewish 
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method of interpretation called kal v’homer- רמוחו לק,  the lesser to the harder. The 
Encyclopedia Judaica (Roth 1422) explains kal v’homer- רמוחו לק: 
The rule is a process of reasoning by analogy whereby an inference is 
drawn in both directions from one matter to another, when the two have a 
common premise—i.e. it can be drawn either from the minor to the major 
or from the major to the minor in order to apply the lighter aspect of the 
major premise to the minor premise. (Roth 1422) 
 
In the context of Jesus’ instruction to the twelve, kal v’homer means that doing the harder 
thing will give credibility to their preaching. As they demonstrated the authority given 
them by their master, people listened to their message. Like Jesus, they were exercising 
authority by casting out demons and healing the sick. 
Lessons from Mark 3 
The Gospel of Mark emphasizes Jesus’ ongoing relationship with his disciples. To 
Mark the disciples were not incidental or merely a backdrop for the life and ministry of 
Jesus. The master was available to his disciples, but he was careful to keep the proper the 
balance between personal attention to them and external ministry functions. He 
maintained a balance by being accessible to them. Being with Jesus defined their 
discipleship: “Discipleship is repeatedly defined in Mark by simple proximity to Jesus; 
being with him, sitting around him; hearing him; and following him ‘on the way’ (1:16-
20;10)” (Edwards 16). Jesus cared for his disciples by being with them, and he 
appreciated their companionship. 
The disciples proved worthy followers. They were willing to leave their homes 
and follow Jesus with no hope of new homes or reward. They recognized in Jesus the 
qualities of a mentor who was worthy to be followed. 
Ernest Best describes this level of commitment:  
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The New Testament shows generally that success in discipleship depends 
not on degree of robust faith or courage which the disciple can generate 
within himself but on his willingness to accept help from God; stories of 
the failure of disciples allow the need for such grace to be clearly seen. 
(12) 
 
This act of self-sacrifice proved the disciples’ dedication and willingness to give their 
lives for the Messiah. Such an act of dedication is possible only when a person is 
discipled and guided by a teacher/mentor. The twelve were willing to stand with Jesus 
even after his death and ascension because they believed him.  
Jesus functioned in a mixed role as mentor. He did not fulfill the classic role of a 
Jewish or Greek teacher because his emphasis on following and discipleship were not 
found in the established Jewish and Greek institutions (Hengel 34). Instead, the training 
Jesus emphasized personal instruction and practical application as essential.  
Several key points about Jesus’ mentoring style that emerge from Mark 3:13-19: 
First, he personally knew those persons whom he chose to be his special group of 
apostles; he called them as individuals; and he knew their strengths, weaknesses, and 
potentials. For Jesus, this familiarity was essential for building up the apostles who would 
take his kingdom message unto the ends of the earth (Acts 1:8). 
The second, the apostles “came to him.” For discipleship to be effective, disciples 
must respond to their mentor. Following Jesus and trusting him are the trademarks of the 
twelve.  
Following Jesus is a universal call to all believers. Best asks, “Does not every 
Christian need to ‘be with Christ’? Being with him” was not matter of status for the 
apostles; it was their lives (84).  
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The third, Jesus’ discipleship was not just an academic process. Mark reports 
times when Jesus went away and left special instructions for the apostles. However, their 
real discipleship took place as they traveled with him and suffered with him. They are out 
in the world doing real ministry and facing challenges and problems alongside him. 
Sometimes they watch him, sometimes they help him, and sometimes they even get in his 
way. The important fact is they were there with him. True discipleship takes place 
alongside a mentor doing ministry and living life.  
Finally everything Jesus did with the disciples was selective and purposeful. He 
knew from the beginning that there was just three years to be with his disciples. By being 
purposeful he made the most of their time together. No one has ever had a more purpose 
driven life than Jesus had during his earthly life. His approach to mentoring was driven by 
his mission that was to end at the Cross. The training and mentoring of his disciples 
reflected this intentionality. 
Jesus was the ideal teacher/mentor as well as the messiah. He gave the superlative 
example of how to make disciples and care for them as well as for other people. The 
Gospel of Mark describes the progression of Jesus’ preparation of the twelve for the 
ministry of the good news he entrusted to them.  
Lessons from the Master 
 Jesus the Messiah left a legacy of lessons to all people. In his role as Master 
Teacher, he demonstrates the qualities of a good mentor. In his Incarnation he leaves the 
ultimate example of the meaning of giving to other people: 
• He was selective in choosing his disciples.  
• He was available to his disciples. 
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• He was accessible to his disciples, answering questions and meeting their 
 needs. 
• He went beyond conventional norms to meet their needs. 
• He was purposeful in all he did with the disciples. 
• He was intentional in his interaction with all people. 
Jesus provided a timeless model for servant leadership. His example of mentoring and 
caring stands as a paramount example for all people who want to be mentors.  
Summary 
 Mentoring is always about the mentoree. The mentor’s focus is always on the 
person being mentored. The task of the mentor is to establish a relationship with the 
mentoree. This relationship must be intentional and mutual. If mentoring is more of an art 
than a science, then it is more about character than technique. 
The mentor is a guide broadening the perspective of the mentoree. A wise mentor 
always should seek out those mentoring moments (Daloz 21) that will lead to 
breakthroughs in the life of the mentoree. 
Spiritual mentoring occurs when the mentor is concerned about the spiritual well-
being of the mentoree. The mentor is committed to modeling and providing instruction 
regarding the ways and lifestyles that will help the mentoree develop his/her spirituality. 
Biblical examples of mentoring are many, and expressed in different types of 
relationships. Emerging is a pattern that mentors assumes a godly and concerned caring 
for the mentoree. Jesus is the master teacher, and the model he established with the 
remains.  
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Methodology and Instrumentation 
The nature of qualitative research exhibits fundamental differences when 
compared with quantitative research. William Wiersma and Stephen G. Jurs describe the 
difference between quantitative and qualitative research. They write, “Qualitative 
research describes phenomena in words instead of numbers or measures. Quantitative 
research is research that describes phenomena in numbers and measures instead of words” 
(13). A qualitative approach was selected as suitable for my dissertation. 
Qualitative research can be difficult to define. Jennifer Mason is hesitant to define 
the exact nature of qualitative research, but she does apply a set of criteria: 
• Qualitative research should be systematically and rigorously conducted. 
There are no excuses for a casual or ad hoc approach to qualitative 
research. 
• Qualitative research should be strategically conducted, yet flexible and 
contextual. 
• Qualitative research should involve critical self-scrutiny by the 
researcher, or actively reflexivity [original emphasis]. 
• Qualitative research should be produce social explanations which are 
generalizable in some way. 
• Qualitative research should be conducted as an ethical practice, and 
with regard to its political context. (6) 
 
Qualitative research, allows for various approaches to collecting information for research. 
A course syllabus from the University of Canberra on research methodology lists three 
types of qualitative data collection, namely “Interactive interviewing, written descriptions 
by participants and observation” (Neill). These methods are basic, but when applied 
properly they can reveal a wealth of information necessary for qualitative research. 
According to researcher, Pinit Khumwong, in a study on research design, 
qualitative research approach is used to understand a problem on which little research has 
been done (Khumwong). Concerning mentoring of new believers in Israel, little research 
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has been done and original research was required. Statistically there not sufficient 
numbers participants to justify a quantitative study; therefore a qualitative study was 
conducted using a semi-structured interviews. 
 The semi-structured interview allows for exploration of a subject and does not 
build on presuppositions. Such an approach “provides greater breadth and depth of 
information, the opportunity to discover the respondent’s experience and interpretation of 
reality, and access to people’s ideas, thoughts, and memories in the words of the 
researcher (Blee and Taylor 92-93). Gaining insight into the practices and motives of the 
respondents in an environment where they could speak freely is important. 
 A very useful chart about the strengths and weaknesses of semi-structured 
interviews is found in the article “Focused (Semi-Structured) Interviews.” Table 3 lays 
out the weaknesses and strengths of semi-structured interviews. An awareness of the 
weaknesses of this type of interview provides guidelines regarding the pitfalls and things 
to avoid. 
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Table 3. Strengths and Weakness of Semi-structured Interviews  
Strengths/Uses of Method Weaknesses/ Limitations 
1. Positive rapport between 
interviewer and interviewee. Very 
simple, efficient and practical way of 
getting data about things that can’t be 
easily observed (feelings, for example). 
2. High Validity. People are able to 
talk about something in detail and 
depth. The meanings behind an action 
may be revealed as the interviewee is 
able to speak for themselves with little 
direction from the interviewer. 
3. Complex questions and issues can 
be discussed/ clarified. The interviewer 
can probe areas suggested by the 
respondent’s answers, picking up 
information that had either not occurred 
to the interviewer or of which the 
interviewer had no prior knowledge. 
4. Pre-Judgment: Problem of 
researcher pre-determined what will or 
will not be discussed in the interview is 
resolved. With few “pre-set questions” 
involved, the interviewer is not “pre-
judging” what is and is not important 
information. 
5. Easy to record interview 
(video/audio tapes). 
 
1. Depends on the skill of the 
interviewer (the ability to think 
of questions during the interview, 
for example) and articulacy of 
respondent. 
2.  Interviewer may give out 
unconscious signals’ cues that 
guide respondent to give 
answers expected by interviewer 
3. Time Consuming/expensive 
4. Not very reliable - difficult to 
exactly repeat a focused 
interview. Respondents may be 
asked different questions (non-
standardized). Samples tend to be 
small. 
5. Depth of qualitative information 
may be difficult to analyse  
6.  Personal nature of interview may 
make findings difficult to 
generalize (respondents may 
effectively be answering different 
questions) 
7. Validity: 
a. The researcher has no real way of 
knowing if the respondent is 
lying. 
b. The respondent may not 
consciously lie but may have 
imperfect recall.  
c. An interview can sometimes be a 
“second chance” to do something: 
having been given the time to 
reflect on something they did, 
 Source: Focused (Semi-Structured) Interviews 
 The objectivity required in qualitative research begins with observing careful 
interviewing technique. Irving Seidman has a deep understanding of the interview 
process: “Interviewing allows us to put behavior in context and provides access to 
understanding their [interviewees] action” (4). Ensuring that what people are saying is 
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actually what they mean requires skillful interviewing techniques. Seidman provides 
substantial instructions regarding approaching interview subjects and appropriately 
structuring questions, thereby avoiding common pitfalls. Following is a list of some of 
his guidelines: 
a. Listen more, talk less 
b. Follow up on what the participant says 
c. Ask questions when you don’t understand 
d. Explore, don’t probe 
e. Ask real questions 
f. Avoid leading questions 
g. Ask open-ended questions 
h. Ask participants to talk to you as if you were someone else 
i. Avoid reinforcing your participants’ responses 
j. Tolerate silence. (63-77). 
 
These observations regarding common pitfalls in interviewing are based on common 
sense and used in normal conversation. Making basic errors in an interview can ruin the 
interview and make the comments of the subject invalid. With good technique, a semi-
structured interview can yield valuable results. With proper guidance, people will open up 
and tell their stories, because people want to talk and validate who they are and what they 
do.  
Data Analysis and Interpretation 
 After the data has been gathered, then comes the task of analyzing information. 
According to Bailey, “Despite the inherent value of analysis to field research, however, 
few concrete and easily understood instructions exist regarding how to gain analytical 
insight into the data one has collected” (125). The elusiveness of concrete rules of 
analysis speaks to the personal nature of qualitative research and semi-structured 
interviews in particular. 
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Data analysis involves sifting through and sorting the data obtained. A skilled 
researcher needs to know the data. Then the relevant and useful material can be accessed 
and utilized properly. 
 Processing the data is not put off to the end of the collection process. Rather, data 
collection and data analysis run together as the researcher starts to gather and process the 
information soon after recording the data. According to Wiersma and Jurs; “There is 
considerable overlap of these steps in practice” (206). As data is gathered the researcher 
is immersed in the information and utilizes the necessary methodology in order to process 
the information.  
 The connection between data collection and analysis is necessary. Prior to starting 
the process, the researcher must decide what is considered data and how that data will be 
sorted and ordered. Data analysis requires the researcher being aware with the research 
design. The research design needs to be aligned with the collected data since changes do 
occur during the process of data gathering (Mason 108-09).  
Once alignment has taken place, then the researcher must determine how to read 
the data. Mason suggests that the reading of the data breaks into three categories—
literally, interpretively, or reflexively: 
• Literal reading—If you are intending to “read” your data literally, you 
will be interested in their literal form, content, structure, style, layout 
and so on. 
• Interpretive reading of the data will involve constructing or 
documenting a version of what you think the data means or represents, 
or what you think you can infer from them. You may be mostly 
concerned with what you see as your interviewees’ interpretations and 
understanding. 
• A reflexive reading will locate you as part of the data you generated, 
and will seek to explore your role in the process of generation and 
interpretation of data. (109) 
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After consideration of how the research data will be examined, then begins the process of 
analysis. The first step begins with the technical process of how to transcribe the data. 
According to Catherine K. Riessman, in her landmark work on narrative analysis, 
“Transcribing discourse, like photographing reality, is an interpretive practice. Decisions 
about how to transcribe, like decisions about telling and listening, are theory driven” 
(Riessman 13). Transcription should be treated with much care and concern.  
Analysis starts with data reduction and coding. Coding “is that process of 
organizing a large amount of data into smaller segments that, when needed, can be easily 
retrieved easily.… Data reduction, simplification, lies at the heart of coding” (Bailey 127). 
The process of coding requires careful attention. 
 The important characteristics of a coding system according to Wiersma and Jurs 
are as follows: (1) The system accurately captures the information in the data relative to 
what is being coded, and (2) This information is useful in describing and understanding 
the phenomenon being studied” (207). Knowing the proper coding method is a trial-and- 
error system. The researcher does not always know from the start what material will be 
relevant and makes the necessary determinations. 
 Coding is broadly accepted an essential way to organize research data in a 
manageable way. The use of computer-generated programs has made the process of data 
analysis very efficient. However, relying totally upon computer-based methods for 
organizing materials requires caution. Regarding computer-aided analysis, Nick G. 
Blismas and Andrew R. J. Dainty in state, “Paradoxically, computer-aided approaches 
often restrict rather than aid the analytical process” (457). The benefit of computer-based 
technology does not take the place of human judgment in qualitative research. 
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 The intention of an interview is to draw people out to tell their story. Drawing 
from the data and providing structure that leads to a narrative is the task of researchers. 
Bailey makes the connection between the story and the interpretation: “Elements of a 
story obviously are embedded in the data, they lie dormant until the researcher crafts 
them into something meaningful” (162). Researchers must have a clear sense of purpose 
and design as they take the interviews and draw develop the narrative.  
 A narrative should emerge from a well-structured interview. A narrative allows 
researchers to get beyond the words to see patterns. Arthur W. Frank describes the 
challenges researchers face:  
Narrative analysis, on this account goes far beyond the production of 
knowledge from and about people’s stories. The process of narrative 
research—research as participating in storytelling—has potential to model 
how members of society can most usefully recognize each other’s stories. 
Rather than bemoan the low condition of storytelling in the “interview 
society,” researchers can lead the process of storytelling towards 
something better. People are not going to stop telling stories; moral life, 
for better and worse, takes place in storytelling. Narrative analysis can be a 
significant model for a society that will continue to  work out its moral 
dilemmas in story form. (116) 
 
The methods utilized in analyzing and understanding narratives are crucial. Researchers 
have been searching for different methodologies to understand their subject material. 
 Roland Barthes, a French academic and philosopher, developed an approach in the 
1970s. Barthes took a literary approach to understanding narratives whether they were 
fiction or real interviews. He felt that the reader had to take an “active role of the reader 
in constructing a narrative based on ‘cues’ in the text” (Encyclopedia Britannica online, 
Roland Gérard Barthes).  
A team of Israeli educators, Vered Tohar, Mervav Asaf, and Rakefet Shahar took 
the technique of Barthes and applied it to their research on college instructors in Israel. 
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They were faced with a dilemma as to the best approach to take. These writers explain, 
“The challenge facing us, therefore is finding research methods by means of which we are 
able to examine personal narratives as self-standing texts and at the same time refer to 
common issues of a group of narratives” (59). This group of Israeli researchers provided a 
useful tool in narrative analysis.  
They applied the principles of narrative interpretation as brought forth by Barthes. 
He had developed a series of codes by which the researcher could analyze the interview 
material. The Israeli researchers modified Barthes’ code:  
Hermeneutic Code—includes those various terms by which an enigma can 
be distinguished, suggested, formulated, held in suspense, and, finally, 
disclosed. 
Semic—a group of characters, places or objects forming a singular 
thematic group 
Symbolic Code—refers to certain configurations of expressions that repeat 
in various modes and means in the text, refer to common knowledge and 
go beyond the text 
Proairetic Code—deals with actions which are also categorized in 
semantic groups [‘A Proairetic Code is a plot action that does not directly 
raise particular questions—it is simply an action that is caused by a 
previous event and which leads to other events. It is not inherently 
mysterious’]. 
Cultural Code-includes references to a science or a body of knowledge that 
is common to a group of people and known only by them, so it expresses a 
certain way of life and way of thinking. (Tohar, Asaf, and Shahar 59) 
 
A narrative approach to the interviews provides a broad framework for understanding the 
subject material. Narrative analysis is becoming more accepted: “Narrative research is 
increasingly used in studies of educational practice and experience, chiefly because 
teachers, like all other human beings, are storytellers who individually and socially lead 
storied lives” (Moen 56). The narrative approach is about letting people do what is natural, 
and that is telling stories. 
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Summary 
 All people are on a journey, and along that path other people may come alongside 
to help and guide. Some people call this process mentoring. The purpose of mentoring is 
mentoree. The focus of the mentor is always on the person being mentored. The goal is to 
establish a relationship with the mentoree that is intentional and mutual.  
The role of mentor requires a person to assume some basic responsibilities on 
behalf of the mentoree. Broadening the perspective of the mentoree is the task of the 
mentor. A wise mentor is always to seek those mentoring moments that will lead to 
breakthrough in the life of the mentoree (Daloz 21). 
Spiritual mentoring occurs when the mentor has a concern for the spiritual well-
being of the mentoree. The mentor is committed to modeling and instructing the mentoree 
into the lifestyles that will help them to develop their spirituality. 
Biblical examples of mentoring are many and they follow varied types of 
relationships in different situations and circumstances. The pattern that emerges is that the 
mentor assumes a godly and concerned pattern of caring for their mentoree.  
Jesus is the Master Teacher, and the model he established with the apostles is one 
to follow. Jesus’ method was based on his relationship with God the Father and was 
incarnational.  
Finding the right research tool to develop the subject; common characteristics of 
new believers, was crucial. A qualitative research approach was chosen as the right way 
to gather information.  A semi-structured interview protocol was utilized and the 
narratives that emerged from the interviews were the basis for the research.  
Goldstein 91 
 
CHAPTER 3 
METHODOLOGY 
Problem and Purpose 
The modern Messianic Jewish movement in Israel is growing and vibrant. This 
diverse movement is composed of believers from different nations and cultures 
interacting in the melting pot of Israeli society. The dynamic nature of the Messianic 
community alongside the pressure of contemporary Israeli society puts the believers in a 
unique situation. In order to stand and grow under these pressures the new believers need 
a proper foundation in their faith. 
The purpose of the study was to identify the common characteristics of mentors of 
new believers within the Messianic Jewish community in Israel. The qualitative research 
refined the characteristics of those practicing mentors studied in Israel.  
Research Question  
 The research question sought to gain an understanding of mentors of new 
believers in Jesus. The literature review provided background information regarding the 
mentoring process and characteristics common to mentors. 
 The following research question guided the research project: What are the 
common characteristics of those mentoring new believers? This general and overarching 
question generated researcher-designed semi-structured questions. 
Participants  
A group of participants was selected for interviews. The criterion for selection 
was that they had personally discipled new believers over the past ten years and have 
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continued during the past two years. Gender was not a qualifying factor, and both men 
and women were included. 
The process of selection of participants to be interviewed began by my contacting 
Messianic leaders in Israel and asking them if they knew people mentoring new believers. 
My local resource review team was very helpful in providing the initial list of potential 
participants. The people referred to me were then contacted by phone or in person to see 
if they were actually involved in mentoring. The people I approached and all of those who 
participated in the interviews were asked if they could recommend others who were 
involved in mentoring new believers. This “snowball approach” is an acceptable method 
for finding more research subjects (Glesne 29). People who were recommended were 
contacted by phone or e-mail in order to determine if they met the criteria. If they did then 
they were sent the preliminary questionnaire.  
I posted a notification on the local Israel Messianic leader’s intranet network 
asking for people who were mentoring new believers to contact me or could recommend 
someone. Over one hundred Messianic leaders subscribe to this intranet service. This 
request yielded two people who offered to be interviewed and one person referred 
someone else. I then followed up on those offering to be interviewed and those who were 
referred. 
Design of the Study 
 A qualitative study was conducted because I wanted to hear the stories of those 
mentoring new believers. A semi-structured interview was benefical because it “combines 
the flexibility of the unstructured, open-ended interview with the directionality and 
agenda of the survey instrument to produce focused, qualitative textual data” (Maxwell 
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149). The format of a semi-structured interview enabled me to approach the participants 
directly and let them tell me their stories. Analysis of the semi-structured interviews 
enabled me to observe common characteristics of the mentors.  
Instrumentation 
Two instruments were utilized for data collection. Both instruments were 
researcher-designed. The first was a preliminary questionnaire (see Appendix B). The 
questionnaire verified the qualifications of the participants and provided background 
information.  
The second instrument was a semi-structured interview protocol (see Appendix C). 
Semi-structured interviews were conducted following the guidelines of Tom Rosenstiel: 
1. Interviewers use questions to encourage interviewees to tell their story.  
2. Interviewers use questions to encourage clients to elaborate on what 
they are saying 
3. Questions help interviewees think about their situation in an explicit and 
systematic way. (Rosenstiel) 
 
The recommendations proved useful and kept the interviews from going off in different 
directions. 
  The participants responded to three inquiries: 
1. Where you mentored as a new believer? Describe your experience. 
2. Tell your story of someone you mentored early in your ministry. 
3. Tell your story of someone you mentored in the past two years.  
 The purpose of the first question was to determine the impact mentors had on the 
lives of the participants. The characterizations and impressions of their mentors helped 
define those elements important to them. 
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 The second question solicited a narrative of how the mentor acted at an early stage 
of their mentoring experience. Insights into how they conducted themselves at an earlier 
phase revealed certain characteristics. 
  The third question explored how the mentors had grown and developed as mentors 
over the years. Their descriptions of current practices often included reflections and 
comments on previous mentors and their own past practices. 
Variables 
The variables in this research were the mentoring practices in the Messianic 
community. Potential intervening variables included age, gender, and cultural and 
theological backgrounds.  
Data Collection 
The collection of the data was researcher-generated questions utilizing the 
technique of semi-structured interview questions. The twelve interviews were conducted 
during a one-month period in January 2010. I personally contacted each prospective 
participant by phone or e-mail. During the initial conversation, I screened them to 
determine if they met the criterion for the interview. If they were suitable, I arranged a 
time to meet for an interview at the location of their choice. The preliminary 
questionnaires were either sent to them by e-mail or given to them before starting the 
interview.  
The interviews took place in the participants’ homes or church offices. The 
duration of the interviews was seventy-five to 120 minutes. Before the interview I 
explained to them the nature of my dissertation. I defined briefly how I see mentoring and 
Goldstein 95 
 
tried to make them feel comfortable in telling me their stories. The interviews were 
digitally recorded and later transcribed.  
Efforts were made to guard against response effect, the tendency of the respondent 
to give inaccurate or incorrect information (Wiersma and Jurs 190). Other sources of error 
in interviews, such as predisposition of the interviewee and inconsistent or unfavorable 
procedures, were guarded against (109).  
Data Analysis 
A qualitative method of analysis was employed for the semi-structured interviews. 
Collection and analysis of data were not viewed as two separate processes separated by 
discrete periods of time. Rather, “there is considerable overlap of these steps in practice” 
(Wiersma and Jurs 206). I began the analysis of the interviews once I got the transcripts 
back from the transcriber. The basic transcriptions were reviewed using “analytic 
induction” (57) to see what patterns, ideas, and narratives emerged.  
 Nine of the interviews were in Hebrew and the transcripts were not translated into 
English in order to preserve nuances of words and special expressions in the original 
language. The interviews were left in narrative form as a way of analyzing data. Profiles 
of each subject were created (Seidman 102).  
The methodology of Tohar, Asaf, and Shahar as described in the literature review 
was followed as the principle method of analysis. The transcriptions of the interviews 
were broken into code patterns: hermeneutic, semic, symbolic, proarectic and cultural 
(92). The process involved analyzing the narrative account of each individual using the 
interpretative codes. Using these codes allowed key points to emerge from their stories.  
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 Similar patterns and phrases were noted and charted according to their coding. 
Patterns emerged in each interview question based on similarities of experiences, phrases, 
and practices. The next step was to compare the responses of the participants to each 
other. This process was repeated for each of the three interview questions. 
 Finally the patterns from all three interview questions were examined as a whole 
to determine the similarities, differences, and emphasis. These features are identified in 
chapter 4 and emphasized in Chapter 5 as the common characteristics exhibited by the 
mentors.  
 In a private interview, Tohar recommended that I not view the coding descriptions 
as iron clad and inflexible. She encouraged seeing the codes as references I could adapt to 
various types of research. The narrative guides the coding and not the other way around. 
The stories the people tell will determine the type of coding used to interpret their 
narrative. Tohar’s advice provided insight into theanalysis process.  
Ethical Procedures 
 The study was done with the consent of the participants and a standard informed 
consent form was given to the participants before the start of the interview. 
Confidentiality and privacy were maintained (see Appendix A). The names of those 
persons interviewed and their congregations or organizations were held in confidence and 
referred to using pseudonyms. 
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CHAPTER 4 
FINDINGS  
Problem and Purpose 
Mentoring new believers is an exciting and dynamic process that allows a mentor 
to help shape and encourage another person. In Israel, there are those mature believers 
who are enthusiastic about being a part of the lives of new believers. Bill, a pastor, 
counselor, and mentor, described the privilege of being drawn into the life of a new 
believer: 
[T]o be able to disciple somebody is really a privilege that somebody gives 
you. It’s not your right. It’s something that somebody gives to you to do in 
their life. They open up to you and you really earn that right to really 
disciple somebody. Invest your life in them and be there for them and as 
you are there for them as you build a relationship with them and love them, 
they began to open up. 
 
Bill’s statement addresses the concerns that these participants had for the people they 
mentored. They desired to enter into their lives and help them make the transition into the 
new life in the Messiah Jesus. 
Mentoring is taking place in the context of the Messianic Jewish movement in 
Israel. The dynamic nature of the Messianic community alongside the pressures of 
contemporary Israeli society puts the believers in a unique situation. In order to thrive 
under these circumstances, new believers need to receive solid foundations for their faith. 
In this dissertation, I sought to uncover the common characteristics of mentors of new 
believers in Israel. 
 From the analysis of the narratives, common characteristics of the mentors 
emerged. These characteristics fell into two general categories—personal and functional. 
The personal categories reflected on the relational aspects of the mentoring relationships. 
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The functional characteristics were those traits that dealt with the dissemination of 
information and practices.  
Participants 
 I selected participants based on several criteria. The participants were believers 
who had been actively involved in mentoring new believers for a number of years. 
Participants were not required to be in full-time ministry, although the majority of the 
people were in full-time ministry. I invited both men and women to participate in the 
study (see Table 4). 
I selected twelve participants for this study. Nine of the participants were 
interviewed in Hebrew. Three were interviewed in English because Hebrew was not their 
mother tongue and English was either their first or second language. Though they spoke 
Hebrew, I decided to interview them in English in order to not miss any nuances of the 
language. 
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Table 4. Participants’ Backgrounds  
Names of MIs 
(Cover Names) Male/Female 
# Years 
Believer 
# Years in 
Ministry 
Description of Ministry 
P=Pastor, 
M=Missionary, L=Lay 
Ministry, O=Other 
Paul M 39 36 P 
Samuel M 29 7 P 
Alex M 9 7 M 
Ruth F 22 14 M 
Rami M 14 7 P 
George M 16 12 P 
Ofer M 20 17 O—Christian publisher 
Bill M 33 27 P 
Esther F 30 10 L 
Avi M 65 45 P 
Deborah F 27 18 O—Counseling 
Gadi M 15 10 P 
 
 Age and gender were not delimitating factors. The youngest person was 30 years 
old and the oldest person was 72. A third of those persons interviewed were women. All 
three women were married. Two of the women came at the recommendation of other 
people as part of the snowball effect. The length of time the participants had been 
believers in Jesus covered a broad span, with an average number of years in the faith of 
twenty-four years. The spiritual age of a person refers to how long that person has been a 
professing believer in Jesus. The youngest spiritual age of a participant was nine years 
and the oldest sixty-five years. The value of the information was important since the 
number of years mentoring marked their development as mentors.  
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 Ethnic background was not a delimitation factor, nor was status as a native-born 
Israeli. Of the twelve people interviewed, five were born outside Israel and immigrated to 
Israel. All twelve participants were Israeli citizens and they all spoke Hebrew.  
 All of those interviewed with the exception of one person were in full-time 
ministry. Seven of the twelve interviewed were in pastoral ministry. Two were employed 
by mission agencies and their ministry was described as mission work. Two participants 
were involved in independent ministries, one was director of a Christian publishing 
company and the other had her own counseling ministry.  
 Participants came from a range of theological denominational backgrounds. In 
Israel, most congregations do not bear a denomination title; however, the congregations 
often fit into categories that apply to a North American context. Five of the participants 
were from charismatic congregations. Three attended a Brethren congregation. One 
participant was a member of a Reformed Baptist congregation, and another participant 
was a member of a congregation that resembled an Independent Bible Church. The last 
two congregations could be described as representing a Baptistic theology in a Messianic 
Jewish context.  
 The backgrounds of the participants were important to them as individuals; as a 
result, several participants offered descriptions of their religious or secular backgrounds 
prior to coming to faith in Jesus. Three of the Mentors Interviewed (MIs) were from 
traditional Jewish backgrounds and described their early days as believers as being 
conflicted with their Messianic faith. George said he would go from Bible studies at his 
congregation to studies with a local rabbi trying to make sense of it all. Deborah came 
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from a traditional, almost orthodox home, and she felt a strong desire to put her new faith 
into perspective with her background.  
 Rami came from a traditional Iranian Jewish background and had many questions 
and conflicts with his new faith: 
I was from a traditional Jewish home and I believed that only Christians 
believed in Jesus. Even though my mentor had many answers, I had a heart 
that was not ready to believe. It wasn’t until I had a change of heart that I 
could believe. 
 
Rami was able to work out his conflicts and questions with the help of his mentor.  
 Ofer came from a secular Israeli background. Nonetheless, the transition to 
believing in Jesus was still difficult for him. He described the early stages of faith as 
follows: “It was a struggle and a ‘stripping away’ of my old understandings.” Even as a 
secular Israeli, he experienced difficulties accepting a belief in Jesus. Substantial gaps 
exist between traditional Jewish values and worldviews and those of a Messianic faith. 
 I assigned participants a pseudonym, changed the cities, and countries of origin 
for the purpose of confidentiality.  
Research Question 
 The research question was: “What are the common characteristics of mentors of 
new believers?” In order to answer that question, semi-structured interviews were 
conducted. 
Experience of Being Mentored (Semi-Structured Interview Question 1 [SSI-Q1]) 
 The first question I asked in order to identify the common characteristics of a 
mentor, “Describe you experience of being mentored as a new believer.” 
 Of the twelve people interviewed, four MIs stated they did not receive mentoring 
as new believers. Two of the people who did not receive mentoring had grown up in a 
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Messianic Jewish home and part of a Messianic community. Avi said, “In those days the 
congregations were small and there were few believers in Israel. There were no youth 
groups and youth leaders like there are today.” Avi grew up in a different era in the 
history of Messianic believers in Israel.  
I also interviewed Avi’s daughter, Esther. She said no one had mentored her as a 
young believer. Both Avi and Esther acknowledged they were part of small, tight knit 
community where people cared for and nurtured each other. 
 Bill came to faith in the context of a Christian community in the United States 
during the Jesus People movement in the 1970s. Their community was close knit and 
featured much fellowship. The people lived as a community and in close proximity with 
each other. Describing this time, Bill said, “Everyone looked out for each other and took 
an interest in new believers.” The community of believers or individuals’ families and 
congregations mentored individuals more than official mentors. 
 Before describing their mentors, several of the MIs explained themselves and their 
situations. Three MIs described themselves as argumentative, not accepting readily the 
information their mentors taught. George said, “I would go from one study to another. I 
had too many questions for just one teacher.” Rami said, “My pastor never closed the 
phone on me. He was there to answer all of my questions.” These MIs also seemed to be 
saying something about their mentors. Their mentors demonstrated patience with them. 
 Characteristics. I identified six characteristics based on the participants’ 
descriptions of their mentors: Systematic teaching of Bible, availablility, encouragement, 
firmness, evangelism, and equipping. Figure 4 depicts those characteristics mentioned in 
the SSI-Q1 narratives. 
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Figure 4. SSI-Q1 mentor’s characteristics. 
 MIs mentioned these characteristics as they described their experiences of being 
mentored. The characteristics are noted in order of frequency they were mentioned. When 
reviewing the transcripts, the mentors gave indications that related to these various 
characteristics by the use of particular words, phrases, or expressions. These words and 
phrases appeared throughout all of the interviews and presented a pattern.  
 Systematic teaching. Systematic teaching from the Word of God was expressed 
by seven of the MIs as being important when they were mentored. The emphasis on 
systematic teaching of the Word of God was evident by use of the following words and 
phrases: hunger for the word, systematic study of the Bible, searching for truth, deeper 
studies, pure Word of God, dissecting the Word of God, using the whole Bible, and 
intense study of Scriptures. For those who had a mentor, six expressed satisfaction with 
the level of Bible study their mentors provided.  
Goldstein 104 
 
In one case, the MI did not feel his mentor provided him with enough in-depth Bible 
study. Alex was mentored by Paul, one of the other interviewees. He expressed a lack of 
satisfaction in the level of Bible studies Paul gave him. Alex said, “With Paul, we did not 
have intense Bible studies because he was too busy to answer all of my questions.” Alex 
felt that while his mentor taught him much about Godly living, he just did not give him 
focused Bible study. Accordingly, he said, “My mentor gave me lessons on what it meant 
to live for Jesus, but we didn’t have the systematic study in the Word of God that I 
needed.” Alex sought out other mentors who would teach him the Scriptures in an in-
depth and systematic manner.  
 Deborah reported an insatiable desire to study the Scriptures:  
I remember I had a great hunger for the Word of God. At first I had to 
investigate for myself the truth about Jesus as the Messiah. After that I 
went to an elder in my congregation and asked him if there was someone 
to teach me how to study the Scriptures with me personally. You know in 
Israel everyone can have a basic understanding of the Scriptures. That was 
how I knew the Scriptures. But we don’t know the New Testament. But 
now that I was born again there was a lot I wanted to know more about the 
Old Testament and I wanted someone to sit with me and study. 
 
The yearning to study the Scriptures deeper, in particular the Messianic prophecies and 
the New Testament, was a common concern for participants. The study of the New 
Testament is very important for new believers in Israel since most new believers have no 
New Testament background or understanding. 
 Availability. Availability was a key characteristic MIs saw in their mentors. They 
expressed availability by the use of the following phrases in the interviews: available, 
never closed the phone on me, the door was always open, receiving late night phone calls, 
ministry beyond boundaries, and gave them whatever they needed. Of the nine MIs who 
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had mentors, seven described their mentors as available to them. The availability of the 
mentors was demonstrated a wide-range of actions.  
For Alex and Ofer, their mentors opened their homes and provided them a place to 
live for an extended length of time. Ofer described how his mentor provided housing for 
him and his family, and even provided him with a job. The availability of his mentor did 
not end there. Instead, Ofer said, “Every night we were at the mentor’s house and sat 
there as he answered my questions. This went on for months.” His mentor did not become 
weary at the constant questions.  
Ruth’s mentor let her have open access, “She had answers that were always from 
the Bible. I could call her up anytime of the day or night. I would ask her questions about 
my family, what I could do about this or that.” Knowing that her mentor believed in her 
bolstered Ruth’s confidence and strengthened her new faith. 
Encouragement. Encouragement was another common characteristic. Four of the 
nine respondents described this trait in their mentors. In the interviews they used words 
like: encouraged, built me up, really listened to me, and found out what I needed. No one 
described his or her mentors in a negative manner in this regard.  
In the case of Rami, the encouragement emerged from his mentor’s ability to 
discern and address his needs. Rami said, “My pastor, Avi, identified my needs and 
adjusted our studies to deal with them. When my doubts went away, our studies 
progressed in the direction he thought best.” The sensitivity of Rami’s mentor was a 
source of continual encouragement to him. 
For Ruth, her mentor acceptance of her was a source of strength and 
encouragement: 
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And she always accepted me and in times when I really couldn’t think I 
could go on, she would say its okay, Jesus understands. He understands 
what you are going through. For me that was a great source of strength. 
Somebody really believed in me and it was okay and I wasn’t this strange 
person that felt out of sync.  
 
Mentors demonstrated encouragement in their ability to know their protégés well enough 
to offer a kind word in season. 
Firmness. Firmness was a characteristic that three MIs found in their mentors. 
This characteristic was based upon strong conviction and a willingness to correct their 
protégés. The mentors were willing to say the necessary thing at the appropriate time. 
They used the following language: hard truths, confronted me, challenged me, held me 
accountable, and showed me my sin. Ruth described her mentor as knowing when to take 
a stand: 
I really wanted her to do my homework for me. I thought about the time 
that she thought I should read the Bible myself. She told me that I needed 
to read the Gospel of John myself. I was spoiled because she had given me 
all the answers and always there to tell me and give me the easy way out. I 
didn’t really have to read my Bible. But then she said I needed to read my 
Bible. She was very firm. I respected her very much because she was very 
firm. 
 
In like manner, Rami expressed that while his mentor was gentle and patient with him, 
eventually his mentor confronted him about living for the Lord. He described the situation 
by saying, “I began to tell him about all the things in my life and he would show me in a 
way I had not seen before that I was a sinner. I had covered over these things and thought 
that I was all right. No worse than other Israelis.” This firm but loving confrontation was 
at a crucial phase in Rami’s discipleship.  
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The mentors could be firm at times because they had established a foundation of 
trust. They had a sense of timing that made their admonitions appropriate and had results 
in the lives of the new believers. 
 Evangelism. Only three of the MIs who were mentored mentioned evangelism as 
a priority. Paul said, “In those days we just went out witnessing to whoever we could. 
Sharing our faith was part of who we were.” Evangelism was something that his mentor 
did and expected the other believers to do the same.  
 Two other MIs mentioned evangelism and described it as something that just 
developed out of the teaching they received. Ofer described how he went out each week 
and played basketball with people in the neighborhood and would witness to them. He 
said, “We just thought that this was part of the way we served our local congregation.” 
Evangelism flowed naturally from the lessons he was taught.  
 Rami described evangelism as a natural outflow of the teaching he received. He 
said, “It was something that we did.” This natural flow of evangelism seemed to be the 
result of a particular understanding on the part of the mentor. 
 Being equipped for ministry. One characteristic that only two of the MIs 
mentioned was being equipped for ministry. Paul issued very pointed criticism of his 
mentors regarding the lack of preparation he received:  
The mistake that they made was this: they didn’t send us out when I went 
back to my country; they never told me to go and look for a good born 
again evangelical church or anything. They would say, now you know 
enough and you go and you start your own church!  
 
He felt that not being properly equipped before being sent out caused some otherwise 
zealous new believers to fall away. Those believers who went out did not have a good 
understanding of sound doctrine and the rest of the evangelical church. 
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 This contrasted with Ofer, who described how his mentor sought to equip him and 
his wife before they returned home to Israel: 
They were concerned that our experience was too narrow in the small 
church where we were. It was important to them that we experienced a 
larger, orderly church before we returned to Israel. They sent us to a 
friend’s church in the Chicago area for three months. 
 
 This particular mentor grew up as a child of a missionary family in Africa and 
understood the importance of properly equipping new believers. 
 Rami spent several years with his mentor. All the while, he was being prepared for 
service. He said, “One day, he [mentor] said to me to think about someone in the 
congregation you can invest in. Then I understood that I arrived at the level that instead of 
just receiving, I now must begin to give.” The preparation had taken place and the mentor 
set the agenda for Rami to go out and serve.  
 Summary. The following lists provide some of the insights I gleaned from the 
SSI-Q1 narratives. The two categories of characteristics were personal and functional.  
 Personal Categories 
1. Availability 
2. Encouragement 
3. Firmness 
 Functional Categories 
1. Teaching of the Word of God. In their experience of being mentored, this 
characteristic was expressed as a desire for the mentoree to study the Word of 
God.  
2. Being equipped for ministry was mentioned by three MIs. 
3. Evangelism as a priority was mentioned in three of nine cases.  
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Early Mentoring Practices (Semi-Structured Interview Question 2 [SSI-Q2]) 
 The second interview question was: Describe a mentoring experience you had 
early in your ministry. 
 Characteristics. As MIs told their stories about early experiences in mentoring 
new believers, certain characteristics appeared in their stories. These features shown in 
Figure 5. The chart relates those elements that MIs mentioned and recognized as 
important: availability, relational approach, and teaching the Bible. 
 
  
Figure 5. SSI-Q2 early mentoring experience. 
 
 Availability. Availability was a recurring theme in most of the interviews. A 
distinction was made for clarity between availability and the relational approach. The 
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functional. 
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 In SSI-Q2, six of the MIs mentioned how they were available to their protégés. 
Their availability covered a broad range of activities which included opening their homes, 
being accessible at inconvenient times, hearing out the questions and listening to 
problems of the new believers (NBs). For some it meant having the mentoree move into 
their home for extended time periods. In those instances, mentoring involved intense life 
sharing and vulnerability. 
 Ofer and his wife took a troubled teen into their home for nine months. They 
essentially became unofficial foster parents for this youth at that time. They took care of 
his school matters and medical concerns. 
 Paul took in a young man who was living alone in the desert. He lived in their tent, 
and when they moved into the city, he stayed with them in their apartment for a year. The 
mentoring took place every day. While the progress was slow, the process did yield fruit:  
Then Jonathan opened up slowly and had questions. He ended up staying 
the whole winter with us. Afterwards when my wife and I got an apartment, 
he joined us in our apartment and became a long-term house guest. 
Jonathan came to faith and moved back up north. Since then he has had a 
successful ministry. 
 
Paul’s unique background made him a patient and flexible mentor. In turn Jonathan was 
able to develop spiritually at his own pace.  
 For Rami, being available to his mentoree meant always being willing to talk and 
answer his questions. Rami said, “I would never hang up on him, always kept my line 
open.” In general, the MIs felt that they were available to the NBs and did not set strict 
boundaries as would be the case in a counseling ministry. 
 Relational approach. A third of the MIs described their mentoring in terms of 
relationships. Getting close to people and helping them along the way was the concern of 
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the MIs. In reviewing the transcripts, the mentors expressed a relational approach, using 
the following words and phrases: personal connection, personal approach, relational 
approach, life sharing, relating to people and not programs, and beyond the superficial. 
All of those MIs interviewed were concerned with making an impact on mentoree’s lives. 
Several of the MIs made a special mention that their primary approach was relational. To 
achieve this end, they became involved in the lives of the NBs.  
Bill described the depth of relationships that he and his wife strive for when 
mentoring someone. He said, “Discipleship is about relationship. Being able to disciple 
someone is a privilege that someone gives you. It is something that somebody gives to 
you to be apart of their life.” Bill and others described this process as more than sharing a 
lesson or Bible study. Instead, the process required the MI to invest his or her life into the 
mentoree’s life. They described an incarnational quality of a relationship that draws 
people together and enlivens the mentoring.  
For Samuel, as a pastor, he sought opportunities to build into the lives of teen 
agers and youth adult. In one situation, Samuel came to the aid of several teens. He 
described the situation:  
There was a situation with three teenagers who were involved in some 
criminal activities and I had to guide them through the situation and help 
find a solution to the problem. This is the type of things that are included 
in the building of relationships from which I was able to encourage these 
kids. 
 
As a result, Samuel paid a fine for the teens and then figured out a way for them to repay 
him. He had a special opportunity to teach them through an otherwise negative situation. 
Building relationships takes time and requires mentors to be willing to give of 
themselves in the relationship. Alex described that in his first attempts to mentor new 
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believers, he was too blunt and unable to develop meaningful relationships. He said that 
later he learned patience and was able to build relationships. 
 Meaningful relationships developed and friendships emerged. As a result, four 
MIs mentioned that they became friends with the NBs. These intense and long-term 
mentoring experiences flowed into friendships. Bill and his wife described their first 
mentoring experience in the following terms: 
We became so close. They lived on the same property. We poured our 
lives into them. We brought them food, helped them through marriage 
problems and mental problems. We were there for them. It was always the 
same thing and it grew out of relationship. Discipling is really significant. 
Discipling grows out of relationships and sacrificial giving of your life to 
someone else. 
 
Further, Bill explained that this couple became friends with him and his wife, and they 
are still in contact even more than twenty-five years. According to Brad W. Johnson and 
Charles Ridley, “As a protégée develops and a mentorship seasons, the excellent mentor 
welcomes and enjoys an increasingly mutual and collegial friendship” (34). As the 
relationship matures, trust increases and the NB can be more open. A reciprocal 
relationship develops and this development spawns friendship.  
 Mentoring relationships are not unilateral because they involve at least two people. 
The goal of mentoring new believers should be to go beyond the superficial so the 
protégé has something to build upon. In the cases of Rami, Ruth, George, and Bill they 
were able to build relationships with their protégés that went beyond the surface and 
became friendships. 
Befriending protégées raises a caution. Ruth describes this in regard to Shoshana, 
a young NB that she took into her home for one year. Ruth says that in the course of time 
they became friends. This friendship did present a problem in the mentoring process. 
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Ruth said, “I struggled with how I could be a friend to Shoshana, and yet still be a mentor 
who had to present hard truths to her.” She realized that being a good mentor and friend 
did present challenges. Ruth did not have to be as cautious about offending or chasing 
Shoshana away because there was enough trust between them to allow directness about 
certain issues. Those MIs that became friends with their mentorees’ understood 
boundaries and balanced the relationships.  
 The MIs who extended themselves were following a biblical example rather than a 
secular or professional mentoring relationship example. The literature review 
demonstrated that biblical mentoring did not hold to strict standards of boundaries and 
restraints. Jesus spent much of his time with those persons whom he chose to be his 
disciples.  
 Desire to teach the Word of God. A key component in the mentoring ministry of 
three of the MIs was a desire to teach the Word of God. They spoke of the need for NBs 
to receive solid and systematic teaching from the Word of God. The importance of 
teaching the Scriptures was emphasized by Avi, Deborah, and Esther. They used terms 
such as systematic teaching, teaching the whole Bible, teaching the whole Bible, and 
orderly teaching. While the other MIs spoke of the importance of teaching the Word of 
God, they did not express it with he same intensity that these three did.  
 Providing the NB a foundation in the Word of God was an essential element to all 
the MIs, but Avi, Deborah and Esther made a special emphasis about this point.  
 Initially, some of the MIs were reluctant to start teaching the Word of God or did 
not know where to start. For some MIs, this reluctance emerged from their lack of 
confidence. Rami shared that he really struggled with what to teach.  
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For a few MIs, a lack of available materials in Hebrew proved problematic. Both 
Deborah and Esther found they had to develop their own materials. Samuel drew from 
several different sources to provide Bible lessons for the NBs he mentored.  
  Finding potential mentorees eager to learn the Word of God is important. Several 
of the MIs shared stories of their early attempts to teach new believers with little interest 
in studying the Scriptures. They described the NBs as lacking focus. Furthermore, the 
MIs evaluated a lack of progress in the discipleship process.  
 Summary. The early mentoring experiences of the mentors had some interesting 
features. Most notable was that those MIs who were mentored as new believers, followed 
many of the patterns they attributed to their early mentors. The following is a summary of 
other observations:  
1. Four of the MIs saw mentoring as a relational approach.  
2. Being available to the NBs was characteristic of six of the mentors.  
3. Systematic and in-depth teaching the Word of God was of utmost importance 
 to three MIs.  
Recent Mentoring Experiences (Semi-Structured Interview Question 3 [SSI-Q3]) 
 The third interview question asked, “Describe a current mentoring experience you 
are having or have had in the past two years.”  
 I designed this question to determine how the mentors developed over the years.  
Special attention was given to see if there were transitions or changes in the practices of 
the mentors. 
 A major shift occurred from one-on-one mentoring to small group mentoring. The 
MIs shifted from a one-on-one approach to small groups. The preference to small group 
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mentoring became a common characteristic of the mentors and was studied on its own 
merit rather than in comparison to the other traits.  
 Transition to small group ministry. Mentors who described one-on-one 
mentoring in SSI-Q2 switched to small groups in SSI-Q3. The transition depicted in 
Figure 6 shows the shift to group-based mentoring compared to one-on-one mentoring. 
 Table 5 depicts the changes made by each individual MI independent of each 
other or any particular outside influences. The shift to small group was determined by the 
preference of the mentor and the unique situation of their ministry.  
 
 
Figure 6. Transition to small group mentoring. 
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Table 5. Transition to Small Group Mentoring 
Participant SSI-Q2 SSI-Q3 
Gadi Group Group 
Avi Group Group 
Esther Individual Individual 
Ruth Individual Individual 
Deborah Individual Individual 
Bill Individual Individual 
Alex Individual Group 
Ofer Individual Group 
Rami Individual Group 
Paul Individual Group 
George Individual Group 
Samuel Individual Group 
 
 Avi was committed to the small group approach, but he was primarily concerned 
about ministering to new believers. Avi said, “It doesn’t matter to me if the group has one 
person or five. If there is someone who has the need to be discipled, I will try to meet the 
need even if it is just one person. However, it is more effective if several people can meet 
together.” His concern for the needs of the new believer was paramount. 
 The three women interviewed all used a one on one approach in SSI-Q2 and 
maintained this practice in SSI-Q3. Their mentoring included regular Bible studies. These 
Bible studies usually occurred on a weekly basis. Contact with the NBs was not limited to 
the planned study times. Esther commented on her connection with the woman she 
mentored said, “Of course we have contact during the week beyond the lesson.” A lot of 
the ministry these women did involved speaking with their protégés over the phone 
during the week.  
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 The mentoring relationships described by the female mentors developed into long-
term relationships that lasted more than two years. Ruth explained that her contact with 
Dinah developed into a friendship. Years latter they were still in contact, even though 
they no longer spend time studying the Scriptures together as they had done earlier. 
 Bill and his wife spoke about their preference to mentor individuals and couples. 
They had participated in congregational small groups for more than twenty-five years. 
Still, they felt strongly that they ministered better and deeper in a one on one relationship. 
Working with individuals enabled them to build what they called “wide relationships” 
from which meaningful ministry could develop.  
 Bill and his wife voiced criticism of other mentors who try to “squeeze 
discipleship into a glass and make it something it is not.” This was a reference to 
discipleship groups and their tendency to stifle the development of relationships. 
 Couples ministering together came up in two cases—that of Bill and his wife, and 
that of Samuel and his wife. Mentoring with their spouses enabled them to minister to 
both a husband and wife at the same time. Samuel said, “My wife has a lot of experience 
in mentoring and discipleship and she will meet with the women and discuss certain 
things.” Mentoring couples would not fall into the category of small group mentoring. As 
a result, mentoring couples represented its own category.  
 The six MIs who reported shifting to small group mentoring did not mention any 
specific person they were currently mentoring. When asked in follow up questions if they 
would talk about any particular individuals, they were all reluctant to do so. In SSI-Q2, all 
six MIs shared stories about individuals they had mentored. While they ministered to 
individuals, they all mentioned that their focus was now upon groups.  
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 George’s perspective as an assistant pastor had changed. He said, “These days I 
spend my time teaching and encouraging others in the congregation to take care of the 
new believers.” His function focused on training and encouraging the more mature 
believers in his congregation to mentor new believers.  
 Alex’s shift to group ministry was not a deliberate change. He had the opportunity 
to work with a group of elderly Israeli holocaust survivors. As he began to work with the 
group, the people became acquainted with him. As time past some of the group opened up 
to Alex. Eventually there were some guarded but frank discussions about faith. Over the 
course of two years, some of these people came to faith and others shared about already 
existing faith. According to Alex this is how it happened:  
Had I not been patient and low key in my witness to with these people, I 
wouldn’t have gotten close enough to them that they would trust me 
enough to share with me. This is a very difficult group and they are very 
closed and not given to sharing about their faith and feelings. 
 
Working with small groups opened up opportunities for evangelism and discipleship. 
Alex felt drawn to some of these people and began to mentor them even though they were 
much older than he was. He felt that this new realm of ministry had the potential to be 
fruitful. 
 Ofer’s shift to small group ministry as his primary area of mentoring grew from 
involvement in his congregations’ youth ministry. The congregation assigned an elder or 
youth worker a group of teenagers. The youth enter the group at age fourteen. The elder 
would work with the same group of teenagers until they reached the age of eighteen years 
old. This plan for ministry allowed the teenagers to get to know their counselor and for 
the counselor to get to know the.  
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 According to Ofer, ministry extended beyond the boundaries of the congregation. 
He found that because his group of teenagers knew him, they were willing to turn to him 
for help and advice. His availability to them was open and accessible. His advice to 
counselors he trains was as follows: “If you aren’t getting phone calls from the kids after 
11:00 PM and into the middle of the night, then you are not connecting with these kids. 
Those are the hours that teens open up and reach out for help.” The closeness of the youth 
group with their leaders flowed into solid mentoring.  
 Ofer seemed to have more teens in his sphere of influence than in earlier years and 
seemed better able to mentor and care for them. He tried to instill in the group a sense of 
ministry and purpose. Rather than modeling to one or two youth, he involved the whole 
group of no more than twelve teens. Opportunity to focus on a particular youth arises on 
an as needed basis. 
 All eight of the MIs who are currently involved in group ministry asserted that 
group ministry represented a more effective way to mentor new believers or young 
believers. Group ministry allowed them to be in contact with more people at a given time. 
They were not limited regarding the people with whom they could develop relationships.  
 The efficiency and effectiveness of group ministry would adhere to the principle 
of concentration discussed in the literature review. Limiting the number of people in order 
to intensify the focus on a select group is the essence of the principle of concentration. 
Jesus utilized this principle in the Gospel of Mark as he had many disciples, but narrowed 
down the number of people with whom he would have a more in depth relationship to 
twelve.  
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 Characteristics. Typical to the MIs experiences, certain characteristics appeared 
as shown in Figure 7 indicating progression or maturity. The characteristics fall into to 
two broad categories, relational (relevance and long term relationships) and functional 
(equipping and preparation). 
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Figure 7. SSI-Q3 recent mentoring experiences. 
 
 Characteristics emerged in SSI-Q3. Some were present in SSI-Q1 and Q2, but 
appeared in SSI-Q3 with some change or variation. Other characteristics in SSI-Q3 were 
more dominant or defined than in the preceding parts of the semi-structured interview 
protocol. 
 Preparation of study material. Preparation of study material was a concern for 
six of the mentors in SSI-Q3. All the MIs had different materials and approaches they 
used in mentoring new believers, but the aforementioned six MIs reported the explicit 
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desire to base their mentoring on solid biblical foundations. The language they used was 
consistent with earlier discussions about systematic teaching and hunger for the Word of 
God.  
In order to teach solid Bible lessons they had to develop, translate, or modify 
existing materials. Ofer had a printing ministry and reported his endeavors in recent years 
to translate and print books to help disciple and teach young believers the basics of the 
faith. 
 Esther and Deborah described in detail how they worked on developing teaching 
materials by pulling together different sources and translating and writing new material. 
They both involved their husbands in the process, since both men hold academic degrees.  
 Avi has taught and discipled new believers for more than fifty years. He has 
developed different materials designed to provide a foundation based on biblical 
teachings. In particular, he mentioned a series that he developed in recent years based on 
the Tabernacle, “From the Tabernacle you can teach about Jesus and our relationship to 
him.” 
 All the MIs mentioned their concern and commitment to teaching new believers 
the Bible as a basis for solid Christian growth. Some MIs demonstrated a deep passion for 
imparting the Word of God to the new believers they mentor. Avi said, “It is my gift to 
teach.” Teaching is a gift from God that is valued by the mentors.  
 Long-term relationships. Five of the mentors mentioned long-term relationships. 
They spoke using the following terms: life sharing, long-term investment, friendships, 
mentoree became like family, and they became a part of our lives. As mentors of new 
Goldstein 122 
 
believers, they were not satisfied with short-term relationships. In the SSI-Q3, the quality 
of the relationships was expressed in terms of the length of time.  
 Alex said that his ministry has been more successful since taking the time to build 
relationships. Building relationships required him to be more patient and less direct at 
times in sharing the gospel. He reported working with the same groups of people for more 
than two years 
 Working with a specific group of teenagers for four years gave Ofer the 
opportunity to know them better and to build deeper relationships. The mentoring and 
discipleship “flows out of the activities” and things they did together. In many instances, 
the relationships continued even after they left the youth group for military service. 
 The same was true for Samuel, who built relationships with the youth. His hope 
was that based on the relationships that were built, they would continue the connection 
during their years in mandatory military service. He did not use a formal program for 
these young soldiers. Sometimes they would meet for coffee. Samuel said, “At times we 
just sit and I ask them how they are doing? At times they have nothing to say and at other 
times they open up with serious questions or issues that are troubling them.” Considering 
the limited time many soldiers have available an informal approach is appropriate.  
 Ruth maintained long-term relationships with some of the women she had 
mentored. She did not look to end her relationship with those women. Even though the 
relationships do not have the same intensity they once had, the friendship was still there.  
 These MIs saw the value in building long-term relationships with the NBs. They 
did not see the process of mentoring/discipleship as fixed to a particular period time. The 
results of SSI-Q3 show that the MIs were concerned about people and not programs. 
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 Equipping new believers. Five of the MIs mentioned equipping new believers for 
service. They spoke of: equipping, focusing the experiences, seamless evangelism, 
natural outflow, time to let the mentoree get involved, and placing them where they can 
serve. Gadi believed that new believers were prepared for service by following the 
example of their mentor:  
They can only arrive at the [serving the Lord] by way of the personal 
testimony that they see in the life of their teacher. Students will not be 
greater than their teacher. They grow by seeing how he does things. This 
is exactly what Jesus did. 
 
MIs were involved in preparing new believers for service, so they had to be good 
examples to them. As such, NBs needed to see their mentors engaged in serving, so they 
would have models to follow. The challenge for MIs involved getting the NBs out and 
serving in practical ways. 
 In his youth group, Samuel tried to see to it that the more mature teenagers were 
involved in various activities in the congregation. During the course of the year, these 
youth would lead the worship service several times. The older youth would work closely 
with the younger teens in activities and studies.  
 For Ofer, every youth outing or field trip needed to contain or connect with a 
practical act of service: 
If we are going away on a hike for four nights the first day is a time of 
service. We might go to an old age home to help the elderly or a city park 
to clean up. Always service comes first and they have to learn that.  
 
The emphasis on making every even a learning and serving experience has its impact in 
the course of the four years the teenagers spend in the youth group. 
For   George encouraged new believers to share their faith. In his congregation, he 
challenged the congregants to find someone with whom they could share their faith.  
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 When people come to him and ask him to witness to someone, he reported telling them 
that they should carry out the witness themselves. He said, “All believers should be 
witnessing it is not that just certain people in the congregation do.” The question would 
be, if new believers are given enough instruction that they know what they should be 
doing?  
 Learning by doing is a practical way to teach new believers and young believers 
the importance of being servants. Everyone needs to be serving, and these mentors taught 
that each person has something they should be doing. 
 Relevance. Relevance emerged in SSI-Q3 and was of concern to two MIs. Several 
times in his interview, Avi mentioned the importance of teaching to the needs of the 
individual. Ofer described it as needing to be “flexible.” He said, “With each group it 
works differently. It depends on the kids.”  
 Rami, the youngest mentor interviewed, reported striving to make his lessons 
relevant. He said, “When I studied with Yossi we looked at the verses in the lesson and 
then I would look to make it relevant to him today.” 
 The concern of these three MIs to be relevant did not mean that the others were 
unconcerned. Instead, Avi, Ofer, and Rami especially emphasized striving for relevance. 
Making mentoring relevant means meeting the expressed needs of the NBs. Even when 
Bible studies and lessons are well crafted, they must speak to the needs of the individuals, 
and that makes them relevant. 
 Summary. SSI-Q3 was characterized by the shift from one-on-one mentoring to a 
small group approach. In addition, a number of characteristics were notable: 
1. A shift to small group mentoring was significant in eight of the interviews.  
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2. Building long-term relationships was a key issue for some of the mentors. 
They expressed that building relationships was the essence of mentoring and that long-
term relationships was the best way to help NBs reach maturity in the Messiah. 
3. Preparing new believers for ministry was a concern of five of the MIs.  
4. Preparation of study material for the NBs was a concern in SSI-Q3. Six MIs 
mentioned their involvement in preparing discipleship materials. 
Summary of Major Findings 
 Each interview of the MIs was conducted in one session that lasted from 75 
minutes to 120 minutes. The twelve semi-structured interviews were conducted during a 
three week period in January 2009. The MIs were asked to tell a three-part story, 
categorized as SSI-Q1, Q2, and Q3. The narratives were essentially one story told in three 
parts. Analysis of the narratives examined underlying themes, emphasis, transitions and 
shifts in practices. The major findings emerged from all three narratives and presented a 
set of common characteristics of mentors for new believers: 
1. Hunger for the Word of God motivated the MIs when they were new believers.  
2. The movement in SSI-Q3 to small group mentoring was significant and 
requires further examination. 
3. Relational approach to mentoring was a primary concern for four of those 
interviewed. The primary concern of the MIs was to draw close to the mentorees and 
enable them to begin their new life in the Messiah. Several aspects were included in this 
category, namely availability, long-term relationships, and developing friendships with 
mentorees. 
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4. Teaching the Bible to mentorees was the main burden for another four of the 
mentors interviewed. The need for systematic and through teaching of the Bible was 
important to the growth and maturity of new believers. 
5. Equipping new believers for ministry was a concern for MIs in SSI-Q3. 
 Following a narrative approach proved to be rewarding, because the told their 
stories about caring for new believers. From their stories the common characteristics of a 
mentor emerged. All of the twelve people interviewed were exceptional and caring 
individuals who loved the Lord and those new believers entrusted to them. 
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CHAPTER 5 
DISCUSSION 
Problem and Purpose 
The Messianic movement in Israel has been growing at a rapid rate since the 
1970s. Accordingly, this growth has occurred with an influx of hundreds of immigrants 
from the former Soviet Union into the local congregations. Numbers of new believers 
have swelled in the past twenty years to over seven thousand people. New believers are 
being added to the body of the Messiah on a regular basis. In order for these new 
believers to grow in their faith and to make a healthy transition into the Messianic faith, 
discipleship is vital. This discipleship requires mentors to care for them, to guide them, 
and model the Christian faith for them. Therefore, through this dissertation I sought to 
discover the common characteristics of mentors of new believers in order that the 
Messianic body in Israel could better equip and train mentors.  
 The twelve participants I interviewed for this research project took seriously the 
mentoring of new believers. Their methods and styles varied, but they worked toward the 
same objectives. The main objective involved purposefully instructing new believers and 
helping them become disciples of Jesus. The characteristics of the twelve mentors 
interviewed aligned with the literature review. According to Clinton and Stanley, 
mentoring occurs with different styles and levels of intensity (see Table 2). 
 The common characteristics identified in Chapter 4 proved significant in 
mentoring new believers in Israel in the twenty-first century. Table 6 identifies common 
characteristics identified from analysis of the semi-structured interviews. The table shows 
the level of interest and activity regarding particular characteristics mentioned. Reflected 
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in these numbers are transitions and developments in the mentoring practices—an 
important part of these findings. 
 
Table 6. Common Characteristics  
 Characteristic SSI-Q1 SSI-Q2 SSI-Q3 
Relational Availability nine seven N/A 
 Relational approach N/A four five 
 Encouragement Four N/A N/A 
Functional Biblical teaching Ten Three six 
 Equipping believers two N/A five 
 
 Table 6 lists characteristics according to two general headings: relational and 
functional. The relational characteristics speak to the character of the mentor. These 
characteristics of the mentor are designed to help new believers in their transformation to 
be followers of Jesus. These same characteristics describe the Holy Spirit (John 14:26) 
who is the ongoing presence of God in the lives of all believers. By emulating these 
characteristics, mentors are following the example of the Holy Spirit. Those who learn to 
follow the Holy Spirit will have their minds set on the things of God. (Rom. 8:6-8). 
 The functional headings involve supplying a protégé with knowledge and 
functionality. The characteristics that emerge answer the research question, “What are the 
common characteristics of mentors of new believers in Israel?” 
Major Findings 
 I have organized common characteristics of mentors of new believers into two 
major headings, relational and functional.   
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Relational Characteristics 
 The relational relates to those characteristics concerning the interpersonal 
connection between the mentor and the new believer. The relational aspects of mentoring 
were essential to the understanding of mentoring as expressed in the literature and the 
narrative interviews with the participants.  
 Availability. Availability is an important characteristic of a mentor. Availability 
means being accessible to the mentoree. As such, the mentor should be willing and able 
to provide the necessary resources, whether they are material, personal, or spiritual. By 
being available to their respective protégés, the mentors demonstrate concern and build 
trust.  
According to Clinton and Stanley, a discipling relationship is intense. Implied is 
the mentor’s ability to meet the needs of the mentoree on different levels. These needs 
might be of a material nature relating to housing, finances, or a job. Emotional and 
spiritual needs require guidance, direction, and prayer. High intensity mentoring 
relationships require mentors to be available. 
Jesus demonstrated availability to his disciples by his continual presence with 
them for a three-year period. By living with the twelve apostles, he modeled faith in 
practice. The teachings he gave them were not merely lectures; instead, these lessons 
applied to the life experiences of the twelve. He walked with them, ate with them, and 
shared in their trials and struggles. Together they traveled until the bitter day at Calvary 
and the day of Jesus’ ascension at the Mount of Olives.  
Another example of availability is Elijah’s preparation of Elisha. Elijah provided 
his apprentice with the training he needed in order to take up the mantle as chief prophet 
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of Israel. Elijah made himself available to Elisha in this classic example of leadership 
preparation and transition.  
In SSI-Q1, the participants described the availability of their mentors in a positive 
way. Chapter 4 records the descriptions of Ofer, Ruth, Rami, and Gadi as to the 
availability of their mentors. They spoke of how their mentors provided housing, jobs, 
and access to their time and homes. Ofer described how he visited his mentor’s home 
almost every evening and bombarded him with questions. Ruth told of how she would 
drop by her mentor’s house for lunch or would call her anytime night or day with 
questions. The same was true for Rami, who said, “My mentor always answered my calls 
and listened to what I had to say. This went on for several years.” Rami’s mentor was 
available beyond the time of basic discipleship of a new believer. 
These mentors did not limit the time they spent with the mentorees. They were 
responsive to the needs of the mentorees. Nor were they critical in judging the legitimacy 
of their needs. Availability to this degree requires a special person and particular gifting.  
Once the MIs started mentoring their own people as depicted in SSI-Q2, they 
described their levels of availability. They were available without hesitation or 
restrictions. Ofer spoke about taking a teenager to live in into his house for six months. 
Paul described taking a new believer into his own home to live with his family for one 
year. Ruth and her husband invited a new believer to live in their home for nine months. 
These instances represented unusually high levels of availability.  
By the SSI-Q3, the later experiences, participants did not mention or provide 
examples of availability; nonetheless, the data suggested that the MIs maintained the 
same level of openness with their NBs. This lack of reference to availability raises the 
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question, “Why was availability not mentioned?” George and Gadi described that in the 
later years of their ministry their focus shifted to training leaders rather than mentoring 
new believers. George shifted his priorities, but he did not shift his level of commitment 
to the people in his congregation about whom he cared.  
Failure to mention availability in SSI-Q3 did not mean that MIs were less 
accessible to their mentorees. Paul, the pastor, did not mention availability in SSI-Q3. 
Nonetheless, in a post-interview conversation he said, “We have taken one of the 
Sudanese boys into our home, he had nowhere to live and his father was being abusive.” 
Perhaps such an act was second nature for Paul and his wife after more than thirty years 
of ministry and not necessary to mention in an interview. They might not consider this 
level of availability something out of the ordinary.  
The degree of availability of the mentors might have changed as they went 
through life and ministry transitions between SSI-Q2 and SSI-Q3. During earlier 
mentoring efforts, MIs were young newlyweds with smaller families. These 
characteristics allowed them to have their homes more open to host new believers. In 
many cases, their homes were the primary place of ministry since they did not have 
offices or church buildings. Their new congregations and ministries had fewer resources 
and people available to assist them. Paul stated, “[T]hese days most of the special needs 
of individuals goes through the congregation.” For Paul, having the congregation handle 
more of the special needs of new believers represented a healthy development.  
In the early phase of their respective ministries, availability to new believers 
placed great demands on the mentors. Later, more people and resources enabled mentors 
better meet the needs of the new believers. However, the mentors remained available to 
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their mentorees. They shared some of the NBs’ needs and burdens with other people in 
their congregations.  
The MIs level of commitment to the NBs did not waiver. They were less likely to 
mention such experiences in subsequent interviews. When the new believers expressed 
special needs, the mentors were there with their time and resources to meet those needs.  
In Israel, when a person makes a decision to follow Jesus, an intense transition 
begins. During this transition the new believer might need a place to live due to pressing 
financial concerns or other personal needs. The MIs told of how they extended 
themselves to meet some of these special needs of the NBs.  
The unhesitating manner in which the mentors made themselves available has a 
cultural component. In general, people in Israel are given to hospitality and ready to help 
a person in need. Also, when someone is part of a community or hevreh, people will 
extended themselves to a new member. This concern for the hevreh coupled with the 
understanding that being a new believer in Jesus in Israel is difficult might explain the 
lengths to which the MIs went in order to be available to their mentorees.  
Availability means meeting the needs of the protégés. Such availability requires 
“going beyond the training blueprints” (Sintear 16). A mentor who sets limitations and 
restricts his or her availability will not be able meet the needs of the new believer. 
Mentoring requires generosity on the part of the mentor. As such, mentors should 
be able to give time or resources graciously to the mentoree. Johnson and Ridley list 
nineteen characteristics of an excellent mentor. Regarding one of these characteristics, 
they write, “Refusing to shortchange a protégé may be one of the most salient traits of an 
excellent mentor” (41). In the context of availability, “shortchanging” the protégé could 
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mean giving them less than they require in a given situation. This was not the case for any 
of the mentors interviewed. 
MIs demonstrated willingness to give of their time and resources without 
hesitation or restrictions. They were available to meet the needs of their protégés. In 
addition, the MIs demonstrated maturity balancing the demands of the new believers with 
their personal concerns. By being available, the mentors provided the new believers with 
the tools necessary to make the transition to faith in the Messiah Jesus.  
 Relational approach. Participants described a relational approach as a caring and 
personal relationship in contrast to a more formal relationship. Four of the MIs identified 
a relational approach in their mentoring as the preferred approach. Bill expressed his 
feelings about a relational approach: “Discipleship is about relationship. Being able to 
disciple someone is a privilege that someone gives you. It is something that somebody 
gives to you to be a part of their life.” These reciprocal relationships involve two people 
opening their lives up to each other. Each person has something to offer the other.  
A relational approach requires caring for new believers on a personal level and 
being attentive to their particular needs and circumstances. George described his 
experiences as deep and meaningful. He said, “Discipleship is not just study and that’s it. 
It turns into friendship, like family, I think it has to work that way.” His description 
defined a relational approach as a multi-faceted relationship rather than a flat or one-
dimensional.  
Mentoring is more than just a function; it is an intense and demanding relationship. 
In the literature review, Levinson emphasizes that mentoring is about the character of the 
mentor (98). A relational approach requires keeping the needs of new believers in the 
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forefront. To mentor effectively, mentors need an effective personal relationship with 
them. Daloz describes the role of a mentor as that of a guide to the mentoree on a journey 
(188). Being a guide requires a bond and trust. Sinetar takes this idea further when she 
suggests that a mentor assumes the role of a supportive friend (16). Being a mentor 
assumes entering into a mutual and significant relationship. 
 The spiritual dimension of mentoring requires a level of intimacy. Alignment to a 
new life in the Messiah is a spiritual journey requiring care and guidance for new 
believers. Anderson and Reese explain the complexities of the changes. They write, 
“[S]pirituality is not something that is added to the real world of jobs, family, bills, and 
taxes; spirituality is embedded in daily events” (43). Guiding people in the transition to a 
new life in the Messiah covers a broad scope of areas in their lives.  
 In summary, a relational approach to mentoring keeps the needs and development 
of the new believer in focus. A new believer in the Messiah Jesus is starting out on a new 
and life changing voyage and they deserve all the attention they need. 
Friendship and long-term relationships. Friendship and long-term relationships 
are two interrelated aspects of a relational approach to mentoring. In Table 6, for the 
purpose of the study, friendship and long-term relationships were combined under the 
same category. Friendships are an outcome of a relational approach and long-term 
relationships grow out of caring interaction. When people relate to each other in intense 
and purposeful manner, friendships will develop. These friendships form the pillars that 
support long-term relationships.  
In the course of the relationship, mentors often realized that they were able to 
receive from mentorees. According to Rabbi Zimmerman, a mentor must be open to 
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receiving something from the mentoree (25). When mutual giving and sharing takes place, 
then friendships can flourish.  
In SSI-Q2, the participants spoke of befriending those persons they mentored. The 
MIs who developed friendships with their mentorees shared a point in time in which the 
relationship became mutual. Ruth expressed this notion while mentoring Shoshana: 
For a year we were very close. Shoshana was living in our house and we 
spoke and studied almost every day. I considered her a friend and not just 
someone I was ministering to. I learned a lot from Shoshana during that 
time. 
 
Ruth realized that Shoshana had things to teach her. At that point, a friendship developed 
based on a mutual and reciprocal relationship. Ruth further describes the outcome of a 
good relationship: 
You invest your life in them and are there for them, and as you are there 
for them you build a relationship with them. They love you and you love 
them and then the new believers begin to open up.  
 
To accomplish such a relationship requires modeling the life of the Messiah to new 
believers. 
Becoming intensely involved with a mentoree is not a matter of crossing 
professional boundaries. Some experts do maintain that a mentor must keep a 
professional distance (Engstrom 5). Mentoring new believers is not a professional 
relationship, even if the mentor is a professional minister. Caring for the spiritually 
newborn is a calling rather than a mere job function. 
A tension necessary for the student’s development exists between teacher and 
student (Daloz 106). However, this tension does not need to create a barrier between 
mentor and mentoree. Tension is necessary in order to keep the mentoring purposeful and 
focused. The tension should not hamper the development of a meaningful relationship.  
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 Biehl sees long-term relationships as a necessary aspect of mentoring: “a lifelong 
relationship where a mentor helps a protégé reach[es] his or her God-given potential” (19). 
Long-term relationships are a natural outcome of following a relational approach to 
mentoring. 
In SSI-Q3, five of the MIs spoke in terms of long-term relationships they 
established with their mentorees. Bill and his wife described their relationship: 
The first couple we mentored became very close to us and we were 
involved in almost every aspect of their lives. Of course we became 
friends because we cared for each other very much. We have been friends 
for over twenty-five years. 
 
Mentoring can produce relationships with positive lifelong consequences.  
 
Meaningful relationships build upon trust resulting from many interacting traits 
and actions on the part of the mentor (Cohen 28). When the mentor begins to think in 
terms of relationship and not just function, they are prepared to accomplish something 
lasting in that protégé’s life.  
When models of effective mentoring/discipleship are considered, the example of 
Jesus is prominent. For Jesus and his disciples, the relationship matured to the point that 
he called them friends (John 15:14-15). Jesus brought his disciples into his circle of 
friends. The barriers that exist between student/teacher can fall away and grow into 
friendships. 
Proper mentoring is an expression of incarnational ministry. The nature of 
incarnational ministry is to draw people into personal and compassionate relationships. 
The MIs in SSI-Q2 and Q3 showed their willingness to give themselves to their 
mentorees in a selfless manner. Caring and extending themselves to the new believers 
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was incarnational ministry in practice. Mentoring new believers involves relating with 
people on a profound and enduring level.  
Jesus built deep relationships with his disciples that withstood all of the conflicts 
and turmoil that they faced together. Even after he was gone from this earth, the disciples 
wrote of their love for him. As the Messiah, he established and sustained his relationships 
through the promise of the indwelling his Spirit (John 14:26). The Messiah extends an 
ongoing spiritual connection to all believers through the Holy Spirit. Mentors cannot 
promise to abide always with mentorees, but mentors can guide mentorees to Jesus. 
Unlike the mentors, Jesus will never leave or forsake mentorees.  
Encouragement. Encouragement was mentioned in SSI-Q1 by four of the nine 
respondents as important. The participants who had been mentored described their 
mentors as encouraging. 
 Samuel, a local pastor, recalled how he was encouraged as a new believer by his 
mentor. Samuel said, “My pastor would meet with me when I was a new believer to 
encourage me and to build me up.” Other participants spoke of being encouraged on a 
regular basis by their mentors.  
In SSI-Q3, none of the MIs described their role as that of encourager. Nonetheless, 
their actions portray them as focused on building up and encouraging their mentorees. 
Regardless of the reason mentors did not mention encouragement in SSI-Q3, the issue of 
encouragement was still important. Encouragement is a key characteristic of mentoring.  
The Scriptures make frequent references to encouragement (Deut. 3:28; Ps. 10:17; 
Acts 20:2; Rom. 15:2; 1 Thess. 4:18; Heb. 3:13:10:25). The Apostle Paul considered 
encouragement as a spiritual gift (Rom. 12:8). Scriptures emphasize that people of faith 
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should regularly encourage one another. Believers in positions of influence should exhibit 
the characteristic of encouragement.  
When interviewed, the MIs demonstrated concern for their disciples and sought to 
encourage them. They understood that the new believers need encouragement. Affirming 
new believers strengthens them in their faith. In Titus 2:6, Paul makes encouragement a 
responsibility of those who are mature when he says, “[E]ncourage the young men to be 
self-controlled.” Those persons who teach younger men or women need to be 
encouraging them.  
Some of the MIs practiced the instruction given by Apostle Paul in Titus. The 
encouragement came when mentors followed up their teachings with practical 
applications. Two of the MIs, Paul and Ofer, described that they not only shared lessons 
with the NBs, but they involved them in meaningful activities and projects. When Paul 
taught about evangelism, he then took people out to evangelize. Following up teaching 
with activities encouraged the NBs because they saw their faith in action. They learned 
that they could put their faith into action.  
Mentors encourage their mentorees by coming alongside them and directing them 
to good actions. Encouragement flows naturally from healthy mentoring. Mentoring 
relationships should feature more encouragement than admonition. 
Functional Characteristics 
 Functional aspects are features regarding the activities and actions of the mentors. 
These activities included teaching the Scriptures and utilizing different methodologies.  
 Small group approach. The small group approach was preferred by a number of 
the mentors. In SSI-Q3, mentors indicated a shift to small group mentoring. Eight of the 
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MIs reported working with small groups with little explanation as to why they changed 
approach.  
 The three women interviewed used a one on one approach in SSI-Q2 and 
continued this practice in SSI-Q3. They maintained this approach over the years. The fact 
that they all followed the same pattern of mentoring raised the question whether gender-
related issues were involved. A review of the literature did yield interesting results. Some 
researchers indicated a tendency by female mentors to maintain long-term mentoring 
relationships with their mentorees (Ragins and Cotton; Mayer, Files, Ko and Blair; 
Ragins and Scandura; O’Brien, Biga, Kessler, and Allen). 
 In a series of studies conducted by Belle Ragins and Terri Scandura, women were 
less likely to terminate a mentoring relationship (966). This research indicated that 
women were more likely than men to build long-term relationships in regard to mentoring. 
 In another study, Anita P Mayer, Julia A. Files, Marcia G. Ko, and Janis Blair 
suggest, “In contrast [to men], women quickly establish equalizing relationships even 
with obvious subordinates” (205). Equalizing relationships would promote the 
development of friendships between mentor and mentoree by diminishing barriers. These 
deeper relationships are better supported by one-on-one relationships in contrast to small 
groups.  
 For this study, the aforementioned insights suggest that neither women nor men 
should be expected to work with small groups if they do not feel comfortable with that 
approach. Mentoring new believers requires the mentor to feel the liberty to teach the 
mentorees in the way they feel most comfortable. In that way, they can be available to the 
mentorees as needed and give them the attention and care required.  
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 The eight MIs who shifted to a small group approach gave little indication as to 
why they made the shift. However, several MIs indicated that the shift enabled them to 
have a more specialized ministry with a select group of people. Alex’s approach with a 
group of senior citizens enabled him to build trust, and the people were able to get to 
know him. He said, “If I tried to approach them on an individual basis they would be 
defensive and closed off.” As the people in the group became more familiar with Alex, 
they were less defensive and more willing to discuss spiritual matters. Some of the people 
in his group came to profess a belief in Jesus, and others acknowledged they were 
believers and wanted further instruction. Alex felt strongly that they would not have 
opened up to him if the contact were solely one on one. 
 Ofer’s work with teenagers was conducive to a small group approach because 
together the group had shared experiences and learning. He insisted that keeping the 
group small made bonding with the teens possible.  
 In these cases, the small group approach allowed for certain social interactions to 
take place that enhanced the process of evangelism and discipleship. As trust increased 
and the group related to each other, the mentor was able to address particular needs and 
concerns of those in the group. 
 By turning to the small group approach, the MIs utilized a principle of 
concentration. As stated in the literature review, balanced mentoring utilizes the principle 
of concentration. This principle of concentration (Figure 2) explained by Coppedge 
asserts that in order to invest properly in the lives of chosen individuals, the mentor must 
use a process of selection (56). Gathering a few like-minded individuals into a small 
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group for the purpose of discipleship and evangelism can enhance the experience and 
development of the individuals.  
 Jesus utilized the principle of concentration with his disciples. Following in Jesus’ 
example enables a mentor to focus on a select group of people. Concentrating on fewer 
mentorees can enable deeper relationships to form.  
 This study did not identify conclusive results regarding the effectiveness of a one 
on one approach or small group approach. Both approaches appeared effective and 
yielded the results that the various mentors desired. All of the mentors expressed 
satisfaction with their chosen approach.  
 The number of people a mentor wants to disciple depends upon his/her style, 
preference, and objectives. Some of the MIs were satisfied focusing on two or three 
people at a time, while others preferred to minister to five to six people. Mentors did not 
express problems or issues regarding efficiency.  
 Teaching the Word of God. Teaching the Word of God is a vital category and 
brings several features into focus: passion for the Word of God, desire to teach the 
Scriptures, and teaching relevant lessons. Teaching the Word of God to new believers is 
of supreme importance because of the impact the Word of God has in their lives. Anthony 
Thisleton, a lecturer in theology, emphasizes the impact the Bible can have on the lives of 
its readers. He writes, “To say of that the Bible is our authority means both that we let our 
lives be moulded by it. It shapes our thoughts, emotions, attitudes, desires, and wills” 
(116). The role the Bible plays in aiding new believers in their transition to the Messianic 
faith is paramount.  
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The nine MIs who reported previous experiences as mentorees in SSI-Q1 all 
expressed their appreciation for the instruction in the Scriptures they received. Their 
mentors accomplished the task of orienting them to a biblical way of thinking and 
instilled in them a yearning to know the Scriptures better. The MIs applied this zeal in 
their own lives and sought to pass it on to others. 
All of the MIs expressed the desire to teach the Scriptures to new believers, 
thereby indicating they understood that proper discipleship requires instruction in the 
Bible. Teaching the Scriptures to new believers is fundamental to Christian discipleship; 
nonetheless, such teaching is not always the main emphasis of new believers’ experiences.  
The level of passion for the Word of God that the MIs articulated varied. Four of 
the MIs in SSI-Q1described themselves as having a passion and hunger for the Word of 
God. As seekers of the faith and new believers, they said they were driven by a desire to 
study the Scriptures.  
Jesus’ disciples had a zeal for the Scriptures and desired teaching. In addition, 
their interactions with Jesus evidenced their inquisitive natures (Matt 5:1; 13:36; 24:3; 
Mark 4:10; 13:3; Luke 11:1). The early Christians in Berea also demonstrated this 
passion: “[F]or they received the message with great eagerness and examined the 
Scriptures every day to see if what Paul said was true” (Acts 17:11). The eagerness with 
which they received the teachings of the Scriptures bears witness to their fervor. 
Passion for the Word of God is an intangible characteristic. The level of zeal a 
new believer has for the Word of God varies from person to person. People with a passion 
for the Word of God strive to quench this thirst. David Watson describes the importance 
of instilling in others a thirst for the Word of God. He said, “If we are to stand against the 
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secularizing pressures of advertizing and media every day, we need to saturate our minds 
and hearts with the Word of God” (Watson 121). A zeal for the Word of God will direct a 
new believer to rely on the Scriptures as his/her main source of spiritual guidance.  
Desire to teach the Scripture’s was another expressed characteristic. In SSI-Q2, 
when the MIs began their ministries, three MIs indicated drive to teach the Scriptures. 
They expressed this zeal through special language such as “systematic teaching of the 
Word” (Avi and Deborah) and teaching the Bible in an “orderly fashion” (Esther). These 
participants expressed a concern that the Bible be taught in an in depth and systematic 
manner. 
The ultimate model of a zealous teacher is Jesus, because he took initiative to 
teach his disciples and the people (Matt. 9:35; 11:1; 13:3; 13:54; 21:23; Mark 6:6; 8:31; 
10:1; 12:35; Luke 4:15; 6:6; John 7:14; 8:2). With a love of the Word of God comes a 
desire to teach it to other people (Ps. 119:16). Teaching the Bible to other people is the 
basis for proper discipleship. 
A concern for teaching relevant material emerged in SSI-Q3. Rami and Avi 
indicated their concern about keeping their lessons relevant. Rami said, “I want my 
lessons to be relevant when I start to disciple someone.” Avi, the most senior mentor of 
all the participants, said, “I always want my lessons to be relevant to whoever I am 
teaching. Sometime this means using existing material or at times changing what I have 
when necessary.” Rami and Avi exemplified care and concern about making sure that 
their material spoke to the needs of the people they taught.  
Keeping teaching material relevant raised the question, “How can a teacher keep 
their materials relevant and fresh?” The answer goes back to the discussions on defining 
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mentoring. Daloz states that mentoring is “preeminently about caring” (244). The MIs’ 
desires to relate to the new believers caused them to make the lessons personal and to 
keep them relevant. 
 Equipping new believers. Equipping new believers for service in the body of the 
Messiah should be the objective of discipleship. In Ephesians 4:12, Paul connects the 
purpose of apostles, prophet, evangelists, pastors, and teachers to prepare God’s people 
for works of service. The role of leadership of the church is to help new believers apply 
themselves to Christian service.  
 The literature review discussed the significance of this aspect of discipleship. The 
intent of discipleship is to “provide the necessary equipment [original emphasis] for all 
the saints for the work of ministering to each other so as to build up the body of the 
Christ” (Hendriksen 198). Equipping new believers is a major focus in discipleship. 
 The subject appears in SSI-Q1, where three participants mentioned that their 
mentors prepared them for ministry. The preparation involved purpose and intentionality 
on the part of their mentors.  
 MI Paul recognized that before people could be sent out, they needed adequate 
instruction and preparation. The pressures and circumstances that awaited new believers 
could be detrimental to a healthy walk with the Messiah. In order to stand, new believers 
must be equipped.  
 Ofer’s situation with his mentor was different. He explained that his mentor was 
greatly concerned that both he and his wife were equipped adequately before they went 
back to Israel. This example illustrates that proper mentoring requires foresight when 
equipping a new believer for the challenges that they will face.  
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In SSI-Q2, MIs did not mention equipping new believers for spiritual service. The 
transcribed interviews indicated that when MIs set out on their earlier attempts at 
discipling new believers, the mentors did not place any additional emphasis on the 
ministry of equipping. Therefore, in this early phase of ministry, equipping the new 
believers did not emerge as a significant factor. Perhaps the MIs were preoccupied with 
other aspects of the discipleship and did not emphasize the equipping aspect.  
However, in SSI-Q3, five of the MIs connected their respective ministries with 
that of equipping believers. George and Gadi described their primary focus as equipping 
others to disciple the new believers in their congregations. Ofer emphasized that all of the 
activities with his teen groups was for the purpose of service and teaching them that 
service comes before entertainment. 
Equipping new believers for ministry in the church must be purposeful. The 
instruction of new believers can become an end unto itself unless clear objectives exist. In 
the Great Commission, Jesus emphasized the goal of making disciples (Matt. 28). A 
disciple was one who will follow and serve him. 
The Apostle Paul emphasized the discipleship process when he admonished the 
leaders of the church to prepare new believers for service to the body of the Messiah 
(Eph. 4:12). The purpose of discipleship is equipping believers for Christian service, and 
keeping this purpose in the forefront can be difficult. 
Mentors must exercise intentional focus when preparing new believers for 
spiritual service. As such, achieving this objective requires a proper plan consisting of 
finding opportunities for new believers to develop their abilities. The responsible for 
preparing new believers for service requires the involvement of the whole congregation. 
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Implications of the Findings 
 Prior to this study, little or no research on the subject of mentoring and 
discipleship existed. From a historical perspective, this work supplied a window into 
practices of mentoring at the beginning of the twenty-first century in Israel. 
 Topics for future research surfaced during the course of this project in the 
following areas: 
• Conducting gender studies to determine if women mentors perform differently 
from their male counterparts and, if so, what implications these differences have on 
mentoring; 
• Examining the difference between small group approach to one-on-one 
approach to mentoring and its impact on mentorees; 
•  Conducting studies in leadership formation and character development of 
leaders in order to see if those characteristics of good mentors are being instilled into the 
lives of new leaders and mentors;  
• Surveying available discipleship literature in Israel. 
• Surveying of the backgrounds of new believers in Jesus over the past ten years 
and their transition into the Messianic community. 
 Further studies in these areas could yield valuable information in the areas of 
discipleship and church growth. Such information will enable better equipping of mentors 
of new believers.  
Limitations of the Study 
The first limitation of the study concerns the study sample. The majority of MIs 
(eleven of twelve) were full-time church workers. Accordingly, the study did not reflect 
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the practices of lay ministers. People in full time ministry had the time and flexibility to 
do what they considered necessary for mentoring. Persons in lay ministry have 
restrictions of time, work, and family commitments that would influence the mentoring 
practices. 
 Observing more lay mentors might have yielded a broader application of 
mentoring. The resource of potential mentors comes from the laypeople in congregations. 
Not including more laypeople in the study limited the results. 
A small number of people were interviewed as part of the research. The nature of 
qualitative research involves relatively small numbers of participants. If more people had 
been interviewed, different characteristics and practices might have emerged.  
Some of the MIs were reluctant to open up and freely tell their stories. This lack 
of openness indicated that some of the MIs were not used to describing their respective 
mentoring methodologies. Perhaps a more thorough briefing of the interviewees would 
have lead to more openness. A judicious use of follow-up questions might have evoked 
more substantive responses from reluctant participants.  
A final limitation involved the relationships between the participants. Prior to the 
interviews, I knew that two of the participants were related to each other. Avi is Esther’s 
father. With the same background, their approach to mentoring was similar in that they 
placed a high premium on systematic study of the Scriptures. Having two family 
members interviewed narrowed the depth of the interviews. 
In the course of the interviews, I discovered that Paul mentored Alex, and Avi 
mentored Deborah. On a positive note, the relationship of mentor/mentoree provided 
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insight into the mentoring dynamic. Still, the preexisting relationships between these 
people presented a bias and limitation.  
 
Unexpected Observations 
Several unexpected observations impacted this study. 
Use of the Term Mentor  
The manner in which the term mentor was used or not used is worthy of mention. 
In the majority of the interviews, the MIs did not use the term mentor to describe 
themselves or their practice. Of the nine MIs interviewed in Hebrew, only four used the 
term. When they used the term, it was to describe the activities of their mentors and not 
themselves.  
In contrast, the three people interviewed in English all used the term more than 
twice and used it to describe their practices and previous experiences. They were more 
familiar with the term and were more comfortable using the term.  
 The lack of use of the word by the Hebrew speakers has a linguistic explanation. 
The term mentor does not have a proper translation in Hebrew. The term is often merely 
transliterated into modern Hebrew (  רוטנמ ; the word mentor is used in transliterated form 
in modern Hebrew). In the authoritative Hebrew dictionary by Even-Shosan, no entry 
exists under the word mentor. According to a popular Internet-accessed translation 
program, the term mentor is transliterated and translated as counselor, guide, and spiritual 
guide (“Mentor”, Morfixs). These synonyms for mentor are used commonly to describe 
the activities and functions of a mentor in modern Hebrew. However, the problem is not 
just with Hebrew and translation. The term mentor is difficult to define because its origin 
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is a character from Greek mythology. Many people are familiar with the term, yet the 
functions and characteristics of a mentor still remain obscure to many. 
The literature review stated that while the term mentor does not have a strict 
Hebrew equivalent, mentoring is practiced in Jewish society. People understand the 
function and role of a mentor even though they do not use the term. In technical and 
corporate realms of contemporary Israeli society, the terms mentor and mentoring are 
used frequently. Courses and books on mentoring and coaching are gaining in popularity 
in Israel. In the Messianic Jewish community when speaking of instructing new believers 
the term discipleship is used. In fact, the verb to disciple (דמלתל—talmid) is a construct 
developed by Messianic believers to describe the process of training a new believer in the 
faith.  
 The MIs understood that a mentor is a more mature individual who provides 
instruction and guidance for a new believer in Jesus. Some preferred to describe their 
actions as teaching, discipling, or helping. Samuel described his role as “being a guide in 
life.” Whether the experience the MIs described involved mentoring one person or several 
at a time, a common understanding emerged in regards to function and the characteristics 
necessary to guide a new believer. 
Linguistic factors aside, a general lack of understanding persisted regarding the 
definition and functions of a mentor. The participants in this study did not have clarity 
regarding their function, and had they difficulty in describing their roles as mentors. They 
did not clearly explain their goals and objectives. Clarity regarding their roles and 
functions might have been possible if I had defined terms more clearly. 
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 Role of the Holy Spirit 
 All twelve interviews made little or no mention of the role of the Holy Spirit in the 
discipleship process of new believers. From the interviews and testimonies of the MIs, all 
believe in the Holy Spirit as an active person, coequal with God the Father and the Son, 
Jesus. They would readily acknowledge the vital role the Holy Spirit has in the lives of all 
believers in Jesus. 
 However, the Holy Spirit and teaching new believers about the importance in 
relying upon him were not emphasized. The question is why the mentors were silent 
regarding the Holy Spirit. The Messianic Jewish faith or the religious and denominational 
backgrounds of the mentors contained nothing that would preclude the mention of the 
Holy Spirit. I would suspect that the problem is not unique to the Messianic Jewish 
community in Israel but is rather systemic to the evangelical body of the Messiah Jesus; 
neglect in proper teaching regarding the Holy Spirit.  
 No further explanation can be suggested at this writing. Failure to place proper 
emphasis on the role of the Holy Spirit is a serious oversight for which I and others in the 
community are responsible. The Holy Spirit was sent by the Father to teach and guide 
believers in the new life in the Messiah (John 14:26).   
Priority of Evangelism 
SSI-Q1 and Q2 had no mention of evangelism. I did not anticipate the lack of 
teaching regarding the importance of evangelism. In light of the Great Commission, 
believers in Jesus should establish the priority of evangelism.  
The spiritual maturity and wholeness that comes from effective discipleship 
prepares new believers to share their faith. Being a witness to others cannot be over 
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emphasized. Wesley affirmed this understanding in his life and teaching when he said, 
“You have nothing to do but to save souls. Therefore spend and be spent in this work. 
And go always, not only to those that you want, but to those who want you the most” 
(310). Wesley’s statement strips away the many good things that believers do and focuses 
on the truly important, namely, saving souls. 
The evangelistic priority is expressed clearly by David L. Larsen, a theologian and 
author. He says, “The overarching rubric in all Christian experience is the worship of the 
true and living God. And the first task of the worshiping community is evangelism” (13). 
Describing evangelism as an expression of the worship God is significant because it 
places evangelism not as a supplementary activity but a primary function of believers.  
In order for new believers to share their faith in the Messiah Jesus, they need to be 
instructed and affirmed. People need the encouragement of a mentor to strengthen them in 
this difficult and at times unnatural task. Arthur Glasser, missiologist and Dean emeritus 
of the School of World Missions at Fuller Seminary, states that mature Christians are 
responsible in setting the example for new believers: 
Indeed the importance of evangelism needs to be constantly stressed, 
particularly in our day when it is being downplayed. Only as new converts 
see Older Christians remaining faithful to this task will they gain the poise 
and confidence they need to share with others their experience of Christ 
and participate with Jesus in announcing the good news of the Kingdom. 
(212) 
 
Mentors help mentorees to engage in God’s mission to evangelize. Being engaged in 
evangelism is a key element in developing believers and helping them to reach their 
potential. Mentors should teach that evangelism is essential to Christian growth. As the 
primary teacher and example of mature Christian living, the mentor should take the lead 
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in this area of instruction. Mentors need to instruct and model evangelism to new 
believers. 
Recommendations 
Recommendations that result from the study are in those areas of mentor ministry 
and future ministry in Israel.  
Training of Mentors 
The study showed that little is being done in the area of training mentors. Of those 
participants interviewed, none of them had been involved in any training program prior to 
their first mentoring experiences. No study was done to determine their competency, 
although they appeared to do good work in discipling others. However, the need for 
proper training of mentors for discipleship exists.  
The congregations should be encouraged to evaluate and implement mentoring 
programs where necessary. Training needs to be provided for new mentors. A cooperative 
effort will be required because many of the congregations are too small to conduct their 
own training seminars or workshops effectively. Further, this education and evaluation 
process could be accomplished through strategically planned seminars, and courses taught 
at the local Bible College, congregations, and ministry centers around the country.  
Review and Development of Discipleship Materials 
Developing a bibliography and catalogue of discipleship and mentoring materials 
would benefit the Messianic community in Israel. Currently people are using materials 
from their own sphere of influence. Participants indicated that if they were aware of other 
materials available they might be interested in using them. The materials available need to 
be made known and presented for broader distribution.  
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 To advance cooperation, an internet website could be set up as a clearinghouse for 
discipleship materials. Web sites already exist that provide postings and links to the 
Messianic community. People who have useful material could post such material on a 
web site for others to use. A person looking for discipleship material then could search 
the site for their needed resource. Materials could be made available in the needed 
languages (i.e., Hebrew, Arabic, Russian, and Amharic).  
 Relevant discipleship materials that reflect the needs of new believers in Israel in 
the twenty-first century need to be written. With better communications people who are 
developing new materials could let the rest of the community know what to expect. In the 
same manner if people have specific needs, they can ask if help is available.  
 Israel is a dynamic and changing society where the challenges that new believers 
face are many and discipleship material should reflect these trends. New believers face 
many challenges as they transition into the Messianic faith, and effective mentoring can 
help them overcome these challenges. The future of the Messianic movement and 
congregations depends upon the growth and health of the new believers. In order to meet 
their needs, more mentors must disciple and equip new believers for service. The Lord 
has provided many good resources in Israel today and the burden is for the community of 
make the best use of these resources.  
Postscript 
I grew up in a Jewish home in which belief in Jesus was off limits. When I came 
to faith at twenty years old, the transition from a traditional Jewish upbringing to a 
Messianic faith in Jesus proved an intricate path for me to navigate. I experienced many 
hurdles in integrating my heritage into a new life in the Messiah Jesus.  
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Along my way I encountered gracious mentors who helped me find my path. I am 
indebted to those mentors who sat with me, taught me, and were examples to me on to 
how to live for the Messiah Jesus. I have endeavored in my life and ministry to give back 
to others by sitting with them as a mentor and friend.  
Not all of my efforts to mentor new believers over the years have been successful. 
In some cases, I was not available to meet the new believers’ needs. In other cases, I 
failed to understand their situations or problems. For that reason, I felt the need to learn 
more about the dynamic of mentoring new believers and provide guidance to others 
starting out as mentors.  
Before this venture began, my prayer and aspiration was to produce a research 
project to benefit the Messianic community in Israel. I selected the topic of mentoring 
new believers because it is relevant and urgent. People of all ages and backgrounds in 
Israel are coming to faith in Jesus, they deserve and need mentors who will guide them 
successfully along the difficult but blessed journey. 
 The study brought me into contact with some wonderful people who are 
committed and dedicated to imparting to new believers the means to godly living. The 
challenge faced by the Messianic community is to involve more people as mentors in 
order to meet the current demands. I hope this project will encourage other believers to 
take up the task of making disciples and not grow weary in the process (1 Cor. 15:58). 
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APPENDIX A 
CONSENT FORM 
 I, _______________ , give my consent to be interviewed by Efraim Goldstein. I 
understand there is no risk to me and that all my responses will be kept completely 
confidential. I have the right to withdraw from this study at any time. The study being 
conducted by: Efraim Goldstein from Givatayim, Israel. Home address: HaHistadrut St. 
33/3, Givatayim 53585 Israel. Phone: +9723 609–0925. E–mail: 
Efraim.Goldstein@Gmail.Com. The director of the Doctor of Ministry Program at 
Asbury Seminary is Dr. Tom Tumblin. He may be contacted by phone at 01 859 8582050. 
I have read the above information and agree to participate in the study. 
 
Signature: ______________________  Date: ____________________ 
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APPENDIX B 
BACKGROUND QUESTIONNAIRE 
 
My name: ___________________________________________________________ 
Telephone: _________________________ // Mobile ________________________ 
E-mail: _____________________________________________________________ 
Year came to faith: _________________ Years in Ministry: ____________ 
Current place of Ministry: _____________________________________________ 
Places of ministry in last ten years: ______________________________________ 
Other mentors of new believers you could recommend for this interview: 
________________________________________________________________________
________________________________________________________________________ 
Goldstein 157 
 
APPENDIX C 
INTERVIEW QUESTIONS 
1. Have you been mentored? Describe that experience. 
2. Tell your story of mentoring a new believer earlier in your ministry. 
3. Tell your story of a more recent mentoring experience. 
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APPENDIX D 
DEFINITION OF COACHING 
The increased interest in building personal relationships with people in order to 
help their development has spawned the current mentoring/coaching phenomenon. Much 
of what is called mentoring is coaching and what is called coaching is mentoring. The 
need to differentiate between the two is for clarity, not function. For the purpose of this 
study, terminology is important. Included is a contemporary definition of coaching: 
Whilst mentoring focuses on the values and whole person growth, 
coaching is much more task- oriented. Coaching is the provision of the one 
to one help necessary for an individual to use their gifts and talents in the 
ministry of the church. (“Coaching and Mentoring”) 
 
The following definition is from Kathryn Musholt, a business coach in Akron, Ohio: 
Most coaching is one-on-one work between an employee and a supervisor 
or outside consultant. A coach asks hard questions and challenges the 
employee regularly to refocus his or her perspective and improve 
performance. The relationship is different from a mentorship, which 
typically involves more personal investment and a longer time period  
(qtd. in Kukuk). 
 
Stoddard simplifies the definition: “Coaching typically is skill driven, short-term and 
focused on behavior, while mentoring is relationship oriented and has a long-term scope, 
and is holistic” (11). The distinction is the length of the relationship and the intention.  
For the purpose of this study, coaching describes the more technical input a given 
to help an individual develop their skills for a particular task or set skills. If someone 
wants to learn how to ice skate, then they need a coach. This coach might be involved 
with the person long-term and also might help them with life skills. 
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